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ABSTRACT 
Marlia. 2018. Reducing Students’ Speaking Anxiety through Peer Group Activities. 
(Supervised by M. Asfah Rahman and Kisman Salija). 
This research aimed at reducing the students’ speaking anxiety, enhancing the 
students’ speaking skill, correlating the students’ speaking anxiety with their speaking 
skill, finding out the factors causing students’ speaking anxiety, the effects of 
students’ speaking anxiety, the students’ strategies to reduce their speaking anxiety, 
and the students perception toward peer group activities. 
The researcher applied a mixed-method research design using a QUAN-qual 
model or as known as explanatory mixed method design. The instruments of the 
research were a questionnaire, speaking test, observation, and interview. The 
population was the first-grade students of SMAN 13 Pangkep in academic year 
2017/2018 which consisted of 90 students. The sample of this research was 44 
students. The experimental class consisted of 22 students and control class consisted 
of 22 students.  
The quantitative results show that the use of peer group activities reduces the 
students’ speaking anxiety and enhances their speaking skill. It was proven by the 
mean score of students’ speaking anxiety both in experimental and control class 
(56.09 < 60.54).  Besides, the probability value was smaller than the significant level 
(0.029 < 0.05). Furthermore, the mean score of students’ speaking skill in the 
experimental class was higher than the control class. It was proven by the value of the 
mean score from both classes (65.90 > 56.18). This finding was supported by the 
probability value which is lower than the significant level (0.009 < 0.05). The 
correlation between students’ speaking anxiety and students’ speaking skill of 
experimental class in pre-test and post-test correlated negatively. It was proven by rxy 
value in pre-test = -0.627 while the rxy value in post-test = -0.634. In addition, the 
correlation between students’ speaking anxiety and students’ speaking skill of control 
class in pre-test and post-test also correlated negatively. It was proven by rxy value in 
pre-test= -0.573 while the rxy value in post-test= -0.575. The results of the qualitative 
data show that there were 2 factors which causing students’ speaking anxiety namely 
linguistic factors and non-linguistic factors. The effects of speaking anxiety on 
students’ speaking skill were facilitating effect which motivated the students to be 
better in speaking and debilitating effect which made the students blank, stammer, 
afraid, nervous, and stumble. There were 3 strategies used by the students to reduce 
their speaking anxiety namely preparation, avoiding eye contact, and getting help 
from peers. Last, the students’ perception toward peer group activities were very 
helpful, good, interesting, and new activities in learning English. 
 
Keywords: Speaking Anxiety, Speaking Skill, Peer Group Activities 
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ABSTRAK 
Marlia, 2018. Menurunkan Kecemasan Berbicara Siswa melalui Aktivitas Kelompok 
Teman Sebaya. (dibimbing oleh M. Asfah Rahman and Kisman Salija). 
 
Penelitian ini bertujuan untuk menurunkan kecemasan berbicara siswa, 
meningkatkan keterampilan berbicara siswa, mengetahui hubungan antara kecemasan 
berbicara dengan keterampilan berbicara siswa, menemukan faktor penyebab 
kecemasan berbicara siswa, efek kecemasan berbicara siswa, strategi siswa untuk 
menurunkan kecemasan berbicara mereka, dan persepsi siswa terhadap aktivitas 
kelompok teman sebaya. 
Peneliti menerapkan jenis penelitian campuran dengan model QUAN-qual 
atau yang dikenal sebagai metode campuran explanatory. Instrumen yang digunakan 
dalam penelitian ini adalah kuesioner, tes berbicara, observasi, dan wawancara. 
Populasi dari penelitian ini adalah siswa kelas satu SMAN 13 Pangkep tahun ajaran 
2017/2018 yang berjumlah 90 orang. Subjek penelitian ini berjumlah 44 orang. Siswa 
kelas eksperimental berjumlah 22 orang dan siswa kelas kontrol berjumlah 22 orang. 
Hasil kuantitatif menunjukkan bahwa penggunaan aktivitas kelompok teman 
sebaya dapat menurunkan kecemasan berbicara siswa dan meningkatkan 
keterampilan berbicara mereka. Hal ini dibuktikan dengan nilai rata-rata kecemasan 
berbicara siswa di kelas eksperimental dan kelas kontrol (56.09 < 60.54). Selain itu, 
nilai probabilitas lebih kecil dari tingkat signifikan (0.029 < 0.05). Selanjutnya, nilai 
rata-rata keterampilan berbicara siswa kelas eksperimental lebih tinggi daripada kelas 
kontrol (65.90 > 56.18). Hasil penelitian ini juga didukung oleh nilai probabilitas 
yang lebih rendah dari tingkat signifikan (0.009 < 0.05). Korelasi antara kecemasan 
berbicara dengan keterampilan berbicara siswa kelas eksperimental di pre-test dan 
post-test berkorelasi negatif. Hal ini dibuktikan dengan nilai rxy di pre-test = -0.627 
sedangkan nilai rxy di post-test = -0.634. Selanjutnya, korelasi antara kecemasan 
berbicara dengan keterampilan berbicara siswa kelas kontrol di pre-test dan post-test 
juga berkorelasi negatif. Hal ini dibuktikan dengan nilai rxy di pre-test = -0.573 
sedangkan nilai rxy di post-test = -0.575. Hasil data kualitatif menunjukkan bahwa ada 
2 faktor yang menyebabkan kecemasan berbicara siswa, yaitu faktor linguistik dan 
faktor non-linguistik. Efek kecemasan berbicara terhadap keterampilan berbicara 
siswa yaitu efek facilitating yang memotivasi siswa untuk menjadi lebih baik ketika 
berbicara dan efek debilitating yang membuat siswa lupa, takut, gugup, dan terbata-
bata. Ada 3 cara yang dilakukan oleh siswa untuk menurunkan kecemasan berbicara 
mereka yaitu melakukan persiapan, menghindari kontak mata, dan meminta bantuan 
kepada teman. Selain itu, persepsi siswa terhadap aktivitas kelompok teman sebaya 
adalah sangat membantu, bagus, menarik, dan aktivitas baru dalam pembelajaran 
bahasa Inggris. 
 
Kata Kunci: Kecemasan Berbicara, Keterampilan Berbicara, Aktivitas Kelompok  
Teman Sebaya 
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CHAPTER I 
INTRODUCTION 
This chapter consists of background, problem statement, objectives, 
significance, and scope of the research.  
 
A. Background 
Speaking is the process of producing, sharing, and conveying the intentions, 
ideas, thoughts, and feelings. Bailey (2006) stated that speaking is the productive 
aural or oral skill that includes conveying meaning by producing verbal utterances 
systematically. It helps the students to develop their grammar and vocabulary in the 
form of talk, discuss, express the ideas, tell stories, and other functions of language. 
Burns & Joyce (1997) defined speaking as an interactive process of making meaning 
including producing, receiving, and processing information. Referring to what Burns 
and Joyce have stated, the researcher can conclude that speaking is the way to extend 
the ideas, thoughts, and meaning through verbal utterances.  
Speaking is considered as one of the important skills in learning English. 
Unfortunately, many students have problems to speak in front of a bound audience. 
Pollard (2008) stated that one of the most complicated skills to be mastered by the 
students is speaking. They often express the stress feelings, nervousness or anxiety 
when speaking the target language and claim to have a mental block against learning. 
Liu (2005) revealed that many students especially in Asia were shy, quiet, difficult to 
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express their ideas, and rarely respond to the teacher questions. They become passive 
in the classroom. It is supported by Sarwar et al. (2014) who stated that even the 
bright students who get high scores in written examinations are unable to express 
themselves orally in the English language. They like to speak a lot, but when they 
have a chance to speak in front of many people, they feel anxious at the time. Oxford 
(1992) stated that the phenomenon occurs because of some factors and one of them is 
anxiety. It becomes the most crucial effects in speaking skill for EFL students.  
Anxiety is the feeling of afraid, nervousness, apprehension, and worry about 
something that happens or might happen in the future. Ferreira & Murray (1983) 
defined anxiety as a subjective feeling of pressure, apprehension, nervousness, and 
stress associated with the arousal of the autonomic sensory system. It affects the 
success of speaking, either it is a positive or negative effect. Horwitz, et al. (1986) 
stated that language anxiety is a distinct complex of self-perceptions, feeling and 
behaviors related to the classroom language learning process. In fact, students can not 
avoid speaking anxiety. It is almost impossible for a student to do not have the 
anxious feeling when speaking English. When they are anxious, they regularly 
encounter a collection of side effects including palpitations, sweating, muscle 
pressure, and perplexity. 
Tseng (2012) stated that factors causing speaking anxiety are self-perception, 
social environment, cultural differences, social status, gender, and classroom 
environment. It is supported by Thornbury (2012) who asserted that lack of 
vocabulary, improper grammar and fears of mistakes are some of the factors that 
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contribute to speaking failure and cause an acute sense of anxiety when it comes to 
speaking. Besides, Young (1991) stated that the potential sources of language anxiety 
including personal and interpersonal factors, learners’ beliefs about language 
learning, instructors’ beliefs about language teaching, instructor learner interactions, 
classroom procedures, and language tests.  
Dealing with the problems of speaking anxiety, the researcher had conducted 
a preliminary study (pre-observation) in the first-grade students of SMAN 13 
Pangkep on 7th August 2017. The researcher chose SMAN 13 Pangkep by some 
considerations such as it is one of the public and favorite school in Pangkep Regency. 
The researcher also interested to find out the speaking anxiety of the students in 
learning English. The researcher interviewed the teacher and students about the 
problems in the English speaking class. The problems were: (1) most of the students 
stated that speaking is more difficult than the other skills in the English lesson. They 
often have ideas in their mind, but they were difficult to express, (2) most of the 
students felt afraid and shame to speak, (3) the students lack of vocabulary or 
knowledge about the material. 
Research on language anxiety has been a concern of many educators from 
both second and foreign language education. A research of Rafada & Madini (2017) 
focused on major causes of Saudi learners’ speaking anxiety in EFL classroom, while 
Han & Keskin (2016) focused on reducing EFL speaking anxiety by using a mobile 
application (WhatsApp). However, there are few studies exploring how to reduce the 
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students’ speaking anxiety using an approach based on the result of the previous 
research.  
Howard (2004) revealed that peers have great impacts on students' behavior. It 
can actuate the students to study harder in school and associate with the social 
community in their environment. Furthermore, Gustafson (2015) stated that when 
students work in a group with their peers, it can reduce the students’ anxiety in 
second language learning. Students feel more comfortable when they learn in small 
groups than work individually. If they do not understand the meaning of the 
instruction, less of knowledge, and shy, they can share with their peers. Therefore, 
this research aims to bridge this gap by examining the effect of peer group activities 
in reducing the students’ speaking anxiety and enhance their speaking skill. 
Peer group is a small group of people with similar age and activity which 
plays an important role during adolescence. Tope (2011) defined peer group as 
adolescents with the same age or maturity, level, and have regular contact with the 
other members of the group. It is characterized by trust and loyalty. Peer group gives 
some benefits such as permit students to manage their communicative activities, 
create a sense of security, permit students to participate more actively, and offer the 
students a chance to interact with others. 
There are some types of group activities to promote speaking skill as stated by 
Kayi (2006) such as discussion, role play, simulation, information gap, brainstorming, 
storytelling, interview, story completion, reporting, playing cards, picture describing, 
and picture narrating. The researcher interested to use discussion, picture describing, 
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and role play in reducing the students’ speaking anxiety. The reason why the 
researcher chooses discussion in the class is because it is a good activity that 
encourages the students to talk spontaneously in their group and let the students 
express opinion and exchange information between the member of the group. 
Moreover, for picture describing, it can make the students more interesting and fun in 
the learning process because they can use media such as pictures related to what they 
like. While for role play, the researcher chose it because it is a fun activity which 
prompt interaction and makes a good ambiance in the classroom that offers students 
the chance to use their language and encourage students with lower proficiency levels 
to play and enhance their language. 
Based on the explanation, the researcher interested to conduct a research 
under the title "Reducing Students’ Speaking Anxiety through Peer Group 
Activities”. 
 
B. Problem Statement 
Most of the students in SMAN 13 Pangkep stated that speaking is more 
difficult than the other skills in English. They often have ideas in their mind but they 
are difficult to express because they feel afraid and shame to speak. Besides, the 
students lack of vocabulary or knowledge about the material. Based on the problems, 
the researcher formulated the research questions as follows: 
1. Does the use of peer group activities reduce the students’ speaking anxiety? 
2. Does the use of peer group activities enhance the students’ speaking skill? 
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3. Does the students’ speaking anxiety significantly correlate with their speaking 
skill? 
4. What are the factors causing students’ speaking anxiety? 
5. What are the effects of students’ speaking anxiety?  
6. What are the students’ strategies to reduce their speaking anxiety? 
7. How is the students’ perception toward peer group activities? 
 
C. Objectives of the Research 
Based on the research questions, the objectives of this research are to: 
1. find out the effects of peer group activities to reduce students’ speaking anxiety. 
2. find out the effects of peer group activities to enhance the students’ speaking skill. 
3. correlate the students’ speaking anxiety with their speaking skill. 
4. find out the factors causing students’ speaking anxiety. 
5. find out the effects of students’ speaking anxiety. 
6. find out the students’ strategies to reduce their speaking anxiety. 
7. find out the students’ perception toward peer group activities. 
 
D. Significance of the Research 
The result of this research is expected to be useful theoretically and 
practically. Theoretically, the result of this research is expected to provide new 
things, new explanation, beneficial and referential contributions to broaden 
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knowledge about students’ speaking anxiety and students’ speaking skill in English 
teaching and learning. Moreover, it can give information to the students about the 
importance of peers in learning. 
Practically, the result of this research is expected to be meaningful and useful 
for the teachers to reduce the students’ speaking anxiety and enhance their speaking 
skill by making a comfort condition in the process of teaching and learning. This 
research also can be used as a reference for the future researcher and give a better 
understanding of students’ speaking anxiety.  
 
E. Scope of the Research 
The scope of this research was classified in terms of discipline, content, 
activity, and location. By discipline, this research was under applied psycholinguistic 
which focused on students’ speaking anxiety when speaking English in EFL 
classroom. By content, this research focused on the use of peer group activities to 
reduce the students’ speaking anxiety, enhance the students’ speaking skill, correlate 
the students’ speaking anxiety with their speaking skill, find out the factors causing 
students’ speaking anxiety, the effects of students’ speaking anxiety, the students’ 
strategies to reduce their speaking anxiety, and the students’ perception toward peer 
group activities. By activity, the researcher gave a pre-test to students using a 
questionnaire to know the level of students’ speaking anxiety and speaking test to 
know the students’ speaking skill before applied the treatment. Then, the researcher 
taught the students by using peer group activities which the types were discussion, 
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picture describing, and role play to reduce the speaking anxiety and enhance the 
speaking skill. After that, the researcher gave post-test to know the level of students’ 
speaking anxiety and students’ speaking skill after giving treatment. Then, the 
researcher interviewed the students to know their perception about the factor causing 
their speaking anxiety, the effect of speaking anxiety, their strategies to reduce their 
speaking anxiety, and their perception toward peer group activities to reduce their 
speaking anxiety and enhance their speaking skill. By location, this research was 
conducted in SMAN 13 Pangkep. This school is located in Borong-Borong, Kassi 
Loe Village, Pangkep Regency, South Sulawesi Province.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter consists of the previous related studies, pertinent ideas, resume, 
and conceptual framework. 
 
A. Previous Related Studies 
1. Previous Related Studies on Speaking Anxiety 
Some studies about speaking anxiety have conducted by some researchers as 
follows:  
 Rafada & Madini (2017) conducted a research entitled Major Causes of Saudi 
Learners’ Speaking Anxiety in EFL Classroom to explore the main causes of 
speaking anxiety that encountered by Saudi EFL learners in the language classroom. 
The design of this research was mixed method research which utilized descriptive 
quantitative and descriptive qualitative. They found that the main causes of Saudi 
learners’ speaking anxiety were the teacher’s role in raising or reducing anxiety, 
communication apprehension, lack of vocabulary, fear of peer evaluation, presenting 
a topic or material in front of the class, low English proficiency, and fear of taking a 
test.  
  The similarity between the previous research and this research is both of the 
researchers employed mixed-method research to describe the students' speaking 
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anxiety that becomes the main objective of the study. The difference between the 
previous research and this research lies in the aim of the research. The previous 
research aimed at finding out the main causes of foreign language anxiety toward the 
Saudi female students in King Abdul Azis University, while the present research 
aimed at reducing students' speaking anxiety, enhancing students' speaking skill, 
correlating students' speaking anxiety with their speaking skill, finding out the factor 
causing students' speaking anxiety, the effect of students' speaking anxiety, the 
students’ strategies to reduce their speaking anxiety, and the students' perception 
toward peer group activities. Another difference is the previous research collected the 
data from the questionnaire and interview while the present research collected the 
data by using a questionnaire, observation when giving treatment, and interview.  
  Han & Keskin (2016) conducted a research entitled Using a Mobile 
Application (WhatsApp) to Reduce EFL Speaking Anxiety to find out the level of 
students’ speaking anxiety and their perception about WhatsApp application. This 
research was mixed-method research which applied pre-experimental and descriptive 
qualitative. The result of this research was male students experiencing a higher level 
of anxiety than female students. It is because the female students could lower their 
speaking anxiety more than male students after WhatsApp experience. Besides, 
WhatsApp experience significantly impacted the students’ foreign language anxiety 
levels and they were able to lessen their anxieties somewhat and therefore they 
experienced less anxiety after the experience. The students also mostly liked the 
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WhatsApp activity experience and they felt that it could improve their language 
performance and fostered their creativity in constructing new sentences in speech.  
  The similarity between the previous research and this research is both of the 
researchers employed mixed-method research to reduce the students' speaking 
anxiety that becomes the main objective of the study. The difference between the 
previous research and this research lies in the activity or media. The previous 
research used WhatsApp media to reduce the students’ speaking anxiety while the 
present research used peer group activities. Besides, the previous research found out 
the differences between male and female students in terms of FLA after the 
experimentation and the students feeling about WhatsApp while the present research 
aimed at reducing students’ speaking anxiety, enhancing students’ speaking skill, 
correlating students’ speaking anxiety with their speaking skill, finding out the factor 
causing students’ speaking anxiety, the effect of students’ speaking anxiety, the 
students’ strategies to reduce their speaking anxiety, and the students’ perception 
toward peer group activities. 
 Another research carried out by Atas (2015) entitled The Reduction of 
Speaking Anxiety in EFL Learners through Drama Techniques to reduce the learners’ 
speaking anxiety through drama techniques and find out their perception about the 
use of drama. This research applied mixed-method research using pre-experimental 
design and descriptive qualitative. The result of this research showed that drama 
helped to reduce the students’ speaking anxiety and influenced their emotional quality 
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in the foreign language classroom. Besides, the students felt better, began to speak 
without worrying about constructing mistakes, interested and try to participate in 
learning English. 
The similarity between the previous research and this research is both of the 
researchers aimed at reducing the students’ speaking anxiety. The difference between 
the previous research and this research lies in the activity. The previous research used 
drama to reduce the students’ speaking anxiety while the present research used peer 
group activities. Another difference is the previous research aimed at knowing the 
effect of drama in the students’ speaking anxiety while the present research aimed at 
reducing the students' speaking anxiety, enhancing the students’ speaking skill, 
correlating the students’ speaking anxiety level with their speaking skill, finding out 
the factor causing students' speaking anxiety, the effect of students' speaking anxiety, 
the students’ strategies to reduce their speaking anxiety, and the students’ perception 
toward peer group activities. 
 
2. Previous Related Studies on Speaking Skill 
Some studies about speaking skill have conducted by some researcher as 
follows:  
 Prayoga (2018) conducted a research entitled The Impact Of Topic-Based 
Group Discussion On EFL Learners’ Speaking Performance to know the students' 
speaking performance after taught using topic-based group discussion. This research 
applied the pre-experimental design. The result of this research showed that there was 
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a significant improvement in the students' speaking skill after they were taught using 
topic-based group discussion technique. Their speaking skill improved and become 
confident to speak English. 
 The similarity between the previous research and this research is observing 
about speaking skill. The difference between the previous research and this research 
lies in the aim of the research. The previous research aimed at improving the students 
speaking skill by using discussion while the present research aimed at not only 
enhancing the students' speaking skill but also reducing the students' speaking 
anxiety, correlating the students' speaking anxiety with their speaking skill, finding 
out the factor causing students' speaking anxiety, the effect of students' speaking 
anxiety, the students’ strategies to reduce their speaking anxiety, and the students 
opinion toward peer group activities. 
Krebt (2017) on his research entitled The Effectiveness of Role Play 
Techniques in Teaching Speaking for EFL College Students to investigate the effect 
of role-playing as a technique to enhance the Iraqi EFL students’ speaking skill at the 
college level. This research applied the quasi-experimental design. The result of this 
research showed that role-play techniques afford an interesting atmosphere to 
students to participate actively in learning, made the students be brave to use English 
in their daily communication, and students' vocabulary also enhanced both 
experimental and control group but the enhancement of experimental group was 
greater than control class, even it was not significant.   
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 The similarity between the previous research and this research is observing 
about speaking skill by giving treatment to students. The differences between the 
previous research and this research lie in the amount of the research objectives and 
instrument. The previous research aimed at finding out the effectiveness of  role-play 
techniques in teaching speaking for EFL College students in Iraqi, while the present 
research aimed at finding out the effect of peer group activities to enhance the 
students’ speaking skill, reduce the students' speaking anxiety, correlate the students’ 
speaking anxiety level with their speaking skill, find out the factor causing students' 
speaking anxiety, the effect of students' speaking anxiety, the students’ strategies to 
reduce their speaking anxiety, and the students’ perception toward peer group 
activities. 
 Episiasi, et al. (2015) on their research entitled The Effectiveness of Using 
Pictures to Improve Students’ Speaking Skill to find out the effectiveness of using 
pictures to improve the students’ speaking skill. The design of this research was pre-
experimental design. The result of this research showed that teaching speaking skill 
by using pictures has advantages in learning process especially in describing someone 
physical appearance. Besides, students were motivated to be active in the classroom 
and able to give a brief explanation based on the topics given by the writer. The 
students who were taught by using pictures got a better score and were motivated in 
speaking English. The students also had great self-confidence in expressing their idea 
in learning English. 
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The similarity between the previous research and this research is observing 
about speaking skill by giving treatment to students. The difference between the 
previous research and this research lies in the design of the research. The previous 
research used pre-experimental design while the present research used mixed method 
design. Besides, the previous research aimed at finding out the effectiveness of 
pictures in teaching speaking to the sixth semester students of STKIP PGRI 
Lubuklinggau in the academic year of 2014/2015, while the present research aimed at 
reducing students’ speaking anxiety, enhancing students’ speaking skill, correlating 
students’ speaking anxiety with their speaking skill, finding out the factors causing 
students’ speaking anxiety, the effects of students’ speaking anxiety, the students’ 
strategies to reduce their speaking anxiety, and the students’ perception toward peer 
group activities. 
 
3. Previous Related Studies on Peer Group 
Some studies about peer group have conducted by some researchers as 
follows:  
 Karakos (2014) in his research entitled Positive Peer Support or Negative 
Peer Influence? The Role of Peers among Adolescents in Recovery High Schools to 
explore the recovery high school staff members’ perceptions of peer support among 
students in recovery high schools. The design of this research was qualitative 
research. The result of this research showed that peers play an important role in one 
another's recovery. There is evidence of both positive and negative influences from 
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peers, although the overarching discussion seems to focus on the positive, supportive 
roles that peers can play in the recovery process. The influence from peers outside of 
the recovery school, however, is mostly characterized as risky and recovery high 
school students are often encouraged to sever ties with their former friends in order to 
focus on cultivating relationships with sober peers. 
 The similarity between the previous research and this research is both of the 
researchers described the role of peers in the context of high schools. The difference 
between the previous research and this research lies in the aim of the research. The 
previous research aimed at finding out the role of peers in the context of high schools 
while the present research aimed at reducing students’ speaking anxiety, enhancing 
students’ speaking skill, correlating students’ speaking anxiety with their speaking 
skill, finding out the factor causing students’ speaking anxiety, the effect of students’ 
speaking anxiety, the students’ strategies to reduce their speaking anxiety, and the 
students’ perception toward peer group activities. Another difference is the previous 
research categorized as qualitative research while the present research was mixed-
method research. 
Tillfors, et al. (2012) in their research entitled Prospective Links between 
Social Anxiety and Adolescent Peer Relations to investigate the prospective links 
between social anxiety and different facets of peer relations (peer acceptance, peer 
victimization, and relationship quality) during adolescence. This research applied 
correlational research. The result of this research showed that a lower level of peer 
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acceptance predicted increases in social anxiety, but it was predicted a decrease in 
relationship support for males and increases in peer victimization for females. It can 
be concluded that peer relations play a significant role in an adolescent's mental 
health related to their social anxiety as well as adolescents' levels of social anxiety 
interfere with peer relations.    
  The similarity between the previous research and this research is both of the 
researchers described anxiety and adolescent peer relations. The difference between 
the previous research and this research lies in the aim of the research. The previous 
research aimed at finding out the prospective links between social anxiety and 
adolescent peer relations while the present research aimed at reducing students’ 
speaking anxiety, enhancing students’ speaking skill, correlating students’ speaking 
anxiety with their speaking skill, finding out the factor causing students’ speaking 
anxiety, the effect of students’ speaking anxiety, the students’ strategies to reduce 
their speaking anxiety, and the students’ perception toward peer group activities. 
Huang, et al. (2010) in their research entitled The Relationship between 
Teacher and Peer Support and English-Language Learners’ Anxiety to find out the 
relationship between the support (from teachers and peers) and foreign-language 
learners' anxiety. The design of this research was correlational research. The result of 
this research showed that language-learning anxiety and support of the teacher and 
peer are correlated. Teacher’s academic support was negatively correlated with 
students' speech anxiety and fear of negative evaluation in the classroom. Meanwhile, 
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it was positively correlated with the comfort of the students with English language 
learning. The more academic support they received from the teacher and peers, the 
less they experienced speech anxiety.  
 The similarity between the previous research and this research is both of the 
researchers described the effect of the peer group on students' speaking anxiety. The 
difference between the previous research and this research lies in the aim of the 
research. The previous research aimed at finding out the relationship between support 
from peers and foreign language anxiety while the present research aimed at reducing 
students’ speaking anxiety, enhancing the students’ speaking skill, correlating the 
students’ speaking anxiety with their speaking skill, finding out the factor causing 
students’ speaking anxiety, the effect of students’ speaking anxiety, the students’ 
strategies to reduce their speaking anxiety, and the students’ perception toward peer 
group activities.  
 
B. Pertinent Ideas 
1. Concept of Speaking 
a. Definition of Speaking 
The definition of speaking has been concerned by some experts. Nunan, 
(2003) stated that speaking is the productive oral skill and it consists of producing 
systematic verbal utterances to convey meaning. Speakers speak to give some 
impacts on their listeners. They explain something to transform their knowledge or 
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ask the questions to get them to produce information and request to get them to do 
something. Besides, Hornby (1990) stated that speaking is making words in an 
ordinary voice, uttering words, knowing and being able to use a language. 
Widdowson (1978) added that communication through speaking is performed face to 
face interaction and occurs as part of a dialogue or other form of verbal exchange. 
Based on those definitions, speaking is a skill to express, communicate, and deliver 
the ideas through systematic verbal utterances.  
b. The Elements of Speaking 
Harmer (1991) stated that the skill to speak English presupposes the elements 
necessary for spoken production as follows: 
1) Connected speech: connected speech sounds are modified (assimilation), omitted 
(elision), added (linking r), or weakened (through contractions and stress 
patterning). That is why the teacher needs to impress students in the activities to 
improve their connected speech. 
2) Expressive devices: a native speaker of English change the pitch and stress of 
particular parts of utterances, vary volume and speed, and show by other physical 
and non-verbal (paralinguistic) means how they feel. 
3) Lexis and grammar: the teacher should, therefore, supply a variety of phrases for 
different functions such as agreeing, expressing surprise, and shock. 
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4) Negotiation language: effective speaking benefits from the negotiatory language 
we use to seek clarification when we are listening to someone else talks and it is 
very crucial for students.  
c. The Components of Speaking Skill 
According to Heaton (1988), there are three components of speaking skill, 
namely: 
1) Fluency. Highly complex notion relate mainly to the smoothness of continuity in 
discourse. It includes consideration of how sentences are connected, omit the 
element of structure, and the certain aspect of the prosily of discourse. The 
components of fluency are pronunciation, vocabulary, and grammar. 
2) Accuracy (intelligibility). Essentially depend on the recognizably involves us in 
considering the phonetic character of conversational English, particularly from the 
point of view of its segmental (vowel and consonant) system. 
3) Comprehensibility (appropriateness). It refers to the suitability of language to the 
situation. It is also about the way in which informality is express by choice of 
vocabulary, idiom, and syntax. 
Based on the explanation above, the researcher concluded that there are 3 
components of speaking skill; 1) fluency which deals with the smoothness of 
continuity in discourse and covers how the sentence connection in word order, 2) 
accuracy which deals with the phonetic character of conversational English and focus 
more on the segmental (vowel and consonant) system, and 3) comprehensibility 
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which deals with the appropriateness of language to the situation. It is also about the 
way in which informality is express by choice of vocabulary, idiom, and syntax. 
d. Problems in Learning Speaking 
Rahman (2014) stated that there are four factors which can hamper the 
students in learning English or oral communication such as : 
1. The difficulty of the students in speaking English 
There are many students who fall or realize failure; this is caused the factor of 
the difficulties in oral communication because they are usually ashamed, awkward 
and afraid to speak with their partner, teachers or other people. They are also difficult 
to pronounce English words, express their ideas in English, and also lack in practice 
so that they are difficult to find out the situation in which they practice their English 
more fluently.  
2. The students lack of grammatical in speaking English 
When the students speak in English, they cannot make sentences with proper 
grammatical composition because their understanding of grammar is lack. 
3. Lack of vocabulary 
Another aspect that influences the students in speaking English is vocabulary. 
The fluency of students in speaking English usually because they have the minimum 
vocabulary to know or memorize. Here, the teachers are expected to give some 
treatment to increase the students' lack of vocabulary. 
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4. The equipment which is needed in learning speaking 
The equipment here is textbooks and some other equipment that used as 
sources in learning speaking. One of the causes of this problem is the difficulties of 
the students to afford that equipment because the price is expensive. 
Brown (1994) declared that another characteristics of speaking which can 
create the speaking process become difficult are: 
1) Clustering.  
Fluent speech is phrasal, not words by words. Learners can manage their 
output both cognitively and physically through such clustering. 
2) Redundancy.  
The speaker has a chance to clearer the meaning through the redundancy of 
language. Learners also can maximize this feature of spoken language.  
3) Reduce Forms 
Contraction, elisions, reduced vowels, etc, all types of special issues in 
teaching spoken English. 
4) Performance variables 
Another benefit of a spoken language is that the process of thinking as you 
speak permits you to manifest an explicit range of performance hesitation, pauses, 
backtracking, and correction. 
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5) Colloquial language 
Assure the students are reasonably well acquainted with the words. Idiom and 
phrases of colloquial language and those they get practice in producing those forms. 
6) Rate of delivery 
Another salient characteristic of fluency is the rate of delivery. It's how to help 
learners achieve an acceptable speed along with other attributed to fluency. 
7) Stress, rhythm, and intonation. 
As well, explain the most important characteristic of English pronunciation, 
below: the stress time’s rhythm of spoken English and its intonation patterns convey 
important messages. 
8) Interaction 
Learning to produce moves of language in a vacuum-without interlocutors-
would rob speaking skill of its richest component: the creativity of conversational 
negotiation. 
 
2. Concept of Anxiety 
a. Definition of Foreign Language Anxiety (FLA) 
Simpson, et al. (2010) defined anxiety as a universal human emotion. It can 
lead human to prepare her/his self to face challenges even though it can debilitate or 
drive a human to negative behavior. In addition, Ferreira & Murray (1983) defined 
anxiety as the subjective feeling of nervousness, tension, apprehension, and arousal of 
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the automatic nervous system. Anxiety is usually felt by people when speaking a 
foreign language.  
Horwitz et al., (1986) stated that foreign language anxiety is the different 
difficulties of understanding, opinion, feelings, and manner regarding classroom 
learning which is coming from a specific language learning style. They also added 
that the main concern of studying foreign language anxiety is evaluating the 
performance of students in an academic setting. On the other hand, McIntyre (1999) 
defined foreign language anxiety in his study as the concerns and negative feedbacks 
resulted from learning a non-native second language. Scovel (1978) stated that 
anxiety is “an individual level of fear associated with either real or anticipated oral 
communication with another person”. Referring to the explanation, it can be 
concluded that foreign language anxiety is the feeling of tension, apprehension, 
nervous, afraid, and related to the foreign language context, including speaking, 
listening, writing, and reading.  
Observing about the foreign language anxiety, we can differentiate between 
the anxious and normal students. Horwitz et al., (1986) stated that many students at 
least in some aspects of language learning experience the foreign language anxiety 
and the reactions of anxious students can vary from one another. In their research, 
they stated that anxious students usually criticize regarding the difficulties of 
recognizing the target language sounds and structures, and understanding the content 
of the lesson is problematic. Besides, the students are usually comfortable with the 
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written test but they often "freeze" as they are asked to take part in a role-play 
situation.  
Moreover, Horwitz et al., (1986) in their research suggested that anxious 
students avoid using the ambiguous, difficult messages, and structures in their talk 
that is the result of the impact of anxiety on communication strategies of the foreign 
language learners. Liu (2007) noted that if a high anxious student is asked to present 
orally in the classroom, his tense can be seen in his voice, and his legs will shake 
during the presentation. Those are the reasons why anxious students try to avoid 
participating in class activities and discussions. Besides, he found out that more than 
one-third of the students show the signs of anxiety while presenting orally in English 
classroom.  
b. Symptoms of Anxiety 
The anxiety is related to some symptoms of distress which last for more days 
than nor for a period of six months or longer. Further, distinguishing pathological 
worry, as it appears in generalized anxiety disorder, from normal worry is that 
frequency, intensity, duration of the worry and associated anxiety are far in excess to 
the actual probability or impact of the feared event and that the worry is experienced 
as difficult to control. Recent theories of generalized anxiety disorder have attempted 
to provide functional accounts for the presence of excessive worry. For example, 
active worrying has been found to decrease spontaneous aversive emotional imagery 
and is associated with a dampening of physiological arousal. Accordingly, it has been 
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suggested that some individuals may adopt worry as a strategy to regulate their 
anxiety. 
Rachman (1993) stated that anxiety may be a survival instinct that has 
evolved over millions of years in order to protect us. It is a series of reflexes and 
responses that have an effect on our mind and body as we have a tendency to become 
ready to avoid dangerous situations. It means that when we are anxious, our senses 
are heightened, our sight and hearing become more sensitive, ready to pinpoint the 
slightest movement or sound. Our breathing and heartbeat have become a lot of 
speedy, feel light-weight headed and dizzy, want to go to the toilet or throw up, your 
limbs feel tremble and all of your body is now charged with energy, full of anxiety, 
and ready to fight or flee. Anxiety is a general symptom that the previous failure, 
being afraid to ankle mistakes to be a citizen and lose face or lack of self-confidence 
come be the factors that trigger the anxiety. This can be a difficulty for the students' 
performance in speaking inside and outside the classroom.  
Getting anxious in certain situations is normal, everyone does and most 
people even experience the enhancement of anxiety frequently. Things like tests, 
interviews, public speaking, dating and competitive can make people be pretty 
anxious. Rachman (1993) divided anxiety into three parts, those are:  
1) Anxiety protects a person in two main ways  
a) It helps to prepare our body for action, create us more alert and prepare to 
fight or flee from any imminent threat to our survival. This directly 
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affects the physical such as give sensations (rapid heartbeat, fast 
breathing, being jittery and on-edge, trembling etc.) that we feel when 
anxious. In real danger, we can go from being totally relaxed to extremely 
anxious in an instant that is panic. 
b) It causes us to organize ahead for any potential dangers and how to deal 
with them an excellent survival strategy (it will be better to prepare our 
self to face the danger or avoid it before we tend to get into the situation) 
but an unfortunate effect of this is that we can get anxious/nervous just 
thinking about situations.  
2) Symptoms associated with anxiety  
Anxiety can cause a large range of symptoms that affect our body, mind, and 
behavior. 
a) Body  
1. Our heartbeat speeds and breathing become faster and more shallow.  
2. We start to feel shaky, dizzy and light-headed; our legs feel like jelly 
and we often start to sweat.  
3. The mouth feels dry and it becomes hard to swallow.  
4. We might feel sick and our stomach churning  
5. Need a toilet more often. 
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b) Mind  
1. We may feel frightened (for no apparent reason) and begin to worry 
about things more and more.  
2. Start to believe that we are physically ill, having a heart attack or 
stroke, or going mad. 
3. We may feel that other people are looking us more. 
4. Worry that we may lose control or make a fool of ourselves in front 
of others. 
5. Often there is an overwhelming urge to escape and get to a safe place  
c) Behavior. Depending on what we find stressful 
1. We may begin to make excuses to avoid going out or doing certain 
things.  
2. Rush out of places or situations where we feel anxious.  
3. Often start to avoid things and situations that make us feel anxious.  
4. May have a drink or take a tablet before doing something we find 
stressful.  
3) Anxiety problems  
Getting anxious in certain situations is normal, everyone does and most 
people even experience increased anxiety frequently. Stocker (2013) divided 
symptoms of anxiety in some classifications there are tightness, rigidity, guardedness, 
tension, feeling vulnerable, feeling exposed, always expecting danger, shakiness, 
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shivering or sweating, a sense of dread, feeling like a “victim”, being docile or 
passive, being angry, aggressive or filled with rage, appearing humorless, lifeless, 
invisible: feeling resigned or indifferent, being disengaged, having no trusted friends, 
having fractured family relationships, being hyper-alert, being a hoarder with money 
or possessions or spending recklessly, lack of concentration, feeling dissatisfied and 
feeling like there is never enough. 
Related to the linguistic study, Tanveer (2007) revealed the fact that language 
anxiety is a psychological construct, it most likely stems from the learners' own self 
as an internal factor such as his or her self-perceptions, perceptions about other (peer, 
teacher, interlocutors, etc) target language communications situation and his or her 
beliefs about second language or foreign language learning. Language anxiety could 
also be a result as well as a cause of insufficient command of the target language. 
That is why it may be experienced due to linguistics difficulties in learning the 
second or foreign language. Meanwhile, within the social context, language anxiety 
may be due to the external factor such as different social and cultural environments 
where first language and the second language of foreign language take place. Besides, 
the target language is the presentation of cultural community where people 
experience anxiety because of their own concern about ethnicity and foreignness. 
Social status and the relationship between the speaker and the interlocutors could also 
be very important factors cause language anxiety for students.  
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According to Hatzigeorgiadis & Biddle (2008), presenting symptoms for a 
person with a clinical level of anxiety might include fear, worry, and inappropriate 
thought or actions. The examples of the diagnostic criteria for generalized anxiety 
disorder are: 
1) Excessive anxiety and worry, for more days than not. That is out of proportion to 
the likelihood or impact of feared events.  
2) The worry is hard to manage.  
3) The worry is related to the symptoms of motor tension (tremble, muscle, tension), 
autonomic hypersensitive (dry mouth, palpitation).   
4) The anxiety, worry or physical symptoms cause clinically important distress or 
impairment in social, activity or other important areas of functioning.  
Horwitz, et al. (1986) stated that anxiety in the linguistic field especially in 
classroom presentation could be observed directly. Ochs (1991) (as cited in  Fadlan 
2017) classified the symptoms of anxiety that may be occurred into: 
a).  Voice  
1) Tremble    
2) Too slow 
3) Too fast 
4) Monotonous 
5) Unemphatic 
6) Hoarse 
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b)  Oral Effect 
1. Stammers halting/awkward pauses 
2. Hunt of words 
3. Repeated same word 
c)  Mouth and throat 
1. Too slowly repeatedly 
2. Breathes heavily 
d) Facial Expressions 
1. No eye contact 
2. Roll eye 
3. Grimaces too often 
4. The face muscle is tense 
e) Arms and Hands 
1. Rigid or tense 
2. Fidget; waves and hard about 
3. Motionless; stiff 
4. Sweat 
f) Body movement 
1. Body sways too often 
2. Paces & shuffles feet 
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c. The Causes of Foreign Language Anxiety 
Horwitz et al., (1986) classified the causes of foreign language anxiety into 3 
components; those are communicative apprehension (CA), test anxiety, and fear of 
negative evaluation.   
1) Communication Apprehension  
Horwitz et al., (1986) stated that communication apprehension is a type of 
shyness characterized by fear or anxiety about communicating with people. It arises 
when someone has to talk with others in everyday communication situations. 
Apprehensive people will have difficulty to speak in public situations. McCroskey 
(1978) stated that communication apprehension is an individual’s level of fear or 
anxiety associated with either real or anticipated communication with other persons. 
It can be caused by general personality traits such as quietness, shyness, and reticence 
in individual personality. In foreign language learning, students' task and learning 
process are not only receiving the information from teachers but also how they 
perform the language includes oral communication, such as speaking. So, when they 
try to communicate using the second language, it will increase their anxiety level. 
2)  Test Anxiety  
The second component which caused foreign language anxiety is test anxiety. 
Brown (1994) stated that when someone is confronted with a test-taking situation, 
they feel afraid of failure in a test. It means that the students might have the 
unpleasant experience in the previous test and this will lead to a negative opinion 
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about taking a test. Students will feel a little nervous and stress before doing a test. It 
might be caused by their unpleasant test experience from the other subjects and 
previous test related to their poor performance.  
 Tsai & Chang (2013) stated that some students will feel anxiety if they are 
under a lot of pressure. Their apprehensive about the result of their test will make 
them feel anxious about making the same mistakes in doing the test. Sometimes, the 
kinds of test can influence the level of students’ anxiety, such as written and spoken 
test. A spoken test is more complicated because it provokes both test anxiety and oral 
communication apprehension. The students’ bravery plays important role in doing a 
test which can affect their performance. 
3) Fear of Negative Evaluation   
Horwitz et al., (1986) stated that this type of anxiety broader than test anxiety 
situation. Fear of negative evaluation is closely related to communication 
apprehension because students sometimes doubt with their own ability in learning and 
influence from their surroundings. When they try to interact with the others by using 
the second language, they are doubtful about the structures, it is right or not and they 
feel worried about other's evaluations. Besides, negative evaluation derives from 
teachers and peers in the learning process. Students will feel anxious when they have 
to interact with their teacher, such as asking and giving question-related with the 
material and also they will feel embarrassed when they perform in front of the 
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classroom which watched by their classmates. All of these situations can increase the 
level of students' anxiety.  
d. The Effect of Anxiety 
In the process of studying the correlation between anxiety and performance, 
many researchers have formed their own ideas about anxiety. Alpert & Haber (1960) 
made a distinction between debilitating anxiety and facilitating anxiety. They 
mentioned that facilitating anxiety helps a learner to be more alert to a task, pushes 
students on to make greater efforts, and is considered to be a positive factor in order 
to accomplish a task. Debilitating anxiety, on the contrary, is negative, where a 
student becomes too anxious and may not perform a task to the optimum level, even 
may frighten the learner off task. In other words, Oxford (1999) stated that 
debilitating anxiety is bad because it harms students' performance in many ways, both 
indirectly through worry and self-doubt and directly by reducing participation and 
creating an overt avoidance of the language. It may be more a matter of the intensity 
of the feeling, than of its quality. 
In daily life, there are many examples of language anxiety. Some students 
show their anxiety by giving up the task because they feel unbearable for the stress 
they suffer, while there are also some others who can recognize their anxiety and 
choose a positive way to reduce anxiety and finally become successful. Anxiety, no 
matter how debilitating or facilitating it may be, will surely do pervasive effects on 
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language learning, especially foreign language learning. To make it clear, the writer 
describes these two types of anxiety below: 
1)  Effects of Debilitating Anxiety  
The term "anxiety" usually has a negative connotation and it is often 
associated with negative feelings such as uneasiness, frustration, self-doubt, 
apprehension, and tension. When anxiety does harm to students' performance, it is 
destructive and counterproductive to foreign language learning. It is characterized by 
a fear of failure and lack of confidence to succeed. Students usually compare 
themselves with other learners in class and find themselves incompetent tend to 
become anxious, their anxiety decreases as they become more proficient. Some of the 
students find teachers’ questions threatening and feel frozen up and dumb when 
interrogated. No matter how anxiety in class produces, it does great effects on EFL.  
First, anxiety blocks the normal processes of thinking. When we are anxious, 
our memory, attention, and concentration are affected. Energy is drained away rather 
than concentrated on the discussions and instructions in class, such blocks can lead to 
poor understanding, poor results and a loss of self-confidence. Second, anxiety 
discourages students' interaction with learning materials. Anxious made the students 
wait for the teacher to stimulate them rather than to actively engage in or attempt to 
use it. Third, anxiety is usually linked with a sense of being incompetent because of 
their sense of incompetence, anxious students tend to prefer more passive approaches 
in the process of learning. They lack confidence and fail to engage actively with the 
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material, thus fail to internalize ideas presented in the material and do poorly on their 
assignments, thereby the feeling of incompetence is strengthened and leads the 
student eventually to give up. Thus, not all the anxiety is negative in terms of 
language learning. The facilitating aspect of anxiety cannot be ignored either.  
2)  Effects of Facilitating Anxiety  
Everything has two sides, mostly we consider anxiety as a negative affective 
variable, but it does not demonstrate to be necessarily negative in its effect on 
learning. It has been discovered that sometimes learners who are anxious do better 
than those who are not. Kleinmann (1977) explained that higher levels of anxiety 
could also be related to higher levels of risk taking. It means that the people who 
produce the complicated structures might be more anxious than people who are 
content to remain at a lower level of attainment. Besides, Saidi (2015) stated that 
anxiety with appropriate level acts as a positive role that motivates the students to 
preserve their efforts in the learning process. Moreover, Scovel (1978) stated that 
facilitating anxiety keeps the learners motivated and fight the bad information which 
comes from them and pushes it to do more effort to reduce their anxiety. Therefore it 
seems that anxiety sometimes is somewhat helpful to some people.  
On the other hand, when the students have the time to prepare and more 
concerned over a task, anxiety can be helpful or facilitate. For example, when the 
students feel anxious before performing speaking, this anxious feeling may help him 
to well prepare the speech by learning it by heart or presenting it to others in advance. 
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A repeated effort like this will add confidence and chances to succeed and motivate 
them to work to their full potentials. In this sense, a certain amount of anxiety can 
really make learners more alert to what they are doing. Just as what Scovel (1978) 
commented: "facilitating anxiety motivates the learner to ‘fight' the new learning 
task; it gears the learner emotionally for approval of behavior". Therefore, it is 
obvious that stress only becomes our enemy when it becomes an end in itself. Only 
when the focus of our energy turns to anxiety rather than the task at hand, it becomes 
detrimental to our efforts, but you can manage the anxiety to work for you, instead of 
against you. 
Speech anxiety is one of the most researched topics in communication. 
Research has shown that students can mitigate many of the causes of speech anxiety, 
reduce its symptoms, and use their nervous energy in productive ways. The students 
may always feel somewhat nervous when speaking in public. That is natural, normal, 
and even beneficial. Think of speech anxiety as intelligent fear, an interaction can 
serve a positive purpose. The existence of intelligent fear makes students use the 
responses associated with fear, such as heightened emotions, increased sensitivity to 
their surroundings, and greater attention to sensory information, to give a better 
presentation.  
e. Strategies to Reduce Foreign Language Anxiety 
Kondo & Ying-Ling (2004) found out the specific strategies mentioned by the 
students. It grouped into five general strategies, there are:  
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1) Preparation (P)  
It refers to the efforts at preparing the learning process and strategies used 
(e.g. studying hard and make a summary of the lecture explanation). The use of this 
strategy is expected to enhance the students ‘subjectively estimated mastery of the 
subject matter, and hence reduce the students' anxiety related to the language class.  
2) Relaxation (R)  
It involves tactics that aim at reducing somatic anxiety symptoms like I take a 
deep breath, and I try to calm down. 
3) Positive thinking (PT)  
It is characterized by its palliative function of suppressing problematic 
cognitive processes that underlie students’ anxiety (e.g. imagining others do the great 
performance, trying to enjoy the tension). These strategies are intended to divert 
attention from the stressful situation to positive and bring relief to the anxious 
students.  
4) Peer seeking (PS)  
It is distinguished by students’ willingness to look for other students who 
seem to have the trouble with controlling their anxiety. For the anxious student, the 
fact that others are having the same problem may serve as a source of emotional 
regulation by social comparison.   
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5) Resignation (Rs)  
It is characterized by students‘reluctance to do anything that alleviates their 
language anxiety (e.g. giving up, sleeping in the class). It seems that this strategy is 
minimizing the impact of anxiety by refusing to face the problem.  
Other strategies are proposed by Gustafson (2015) to reduce the students’ 
anxiety in learning, those are: 
1) Creating the right environment 
Students need to feel comfortable and accepted before sharing their ideas in 
the learning process. Teachers should create a good environment, such as making 
humor and displaying friendliness with students. A comfortable environment can 
make students less of tense in order they can focus on the learning process. 
2) Teacher-student interaction 
Teacher-students interaction is one of the important components of creating a 
good environment to make students feel comfortable in learning. The ways teachers 
communicate and interact with the students determine the students' feeling. Teachers 
should create a condition which makes students enjoy the learning before explaining 
the material. They should avoid making the students feel under pressure in learning, 
such as giving feedback or rewards for the students' participation.   
3) Instructional practices 
The students' level of anxiety can be determined by the teachers' ways of 
giving a task or test. There are some ways of giving a test to the students, such as 
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interview, quizzes or require students to speak in front of the classroom. Teachers 
should know what kinds of test that is suitable to use. The most important thing is the 
teacher can choose a topic in each test which students have background knowledge 
and interest in sharing their ideas in order to make them explore their skill and feel 
less of tense in doing a test. 
4) Building a sense of community 
Students will feel comfortable and less tense in learning if they have good 
relationships with their classmates. If they know their classmates well, they will feel 
closer and enjoy speaking in front of the class. In this case, the role of teachers to 
make their students become closer and build a good relation among them is very 
important. Teachers can use some method or technique in teaching which makes their 
students work in pairs or groups in order to make them know each other. Their 
closeness will decrease their anxiety level. 
5) Cooperative learning 
Cooperative learning is one of the strategies that can be used to reduce the 
students' anxiety in second language learning. Students will feel more comfortable 
when they learn in small groups than work individually. If they do not understand the 
meaning of the instruction and less of knowledge, they can share with their friends, so 
they will not feel anxious about making mistake when they learn. 
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6) Relaxation, music, and laughter 
Both teachers and students can do some strategies to reduce anxiety in 
teaching and learning process such as relaxation, deep breathing, use music, funny 
videos, jokes, games and humorous. These strategies are used to put students in a 
positive mood and make them less of tense to join some activities in the classroom. 
When they feel happy and relax, they can receive the information well without feel 
anxious about the condition or problems in learning. 
f. Foreign Language Anxiety in the Speaking Skill 
Speaking skill is extremely anxiety-provoking in many language students and 
it is generally seen to arouse more anxiety than the other skills. Indeed, Daly (1991) 
(as cited in Ula 2016) reported that in some individuals fear of giving a speech in 
public exceeded such phobias as fear of snakes, elevators, and heights. Young (1991) 
stated that anxiety reactions suffered by many students when speaking or when being 
asked to speak by the teacher in foreign language classroom include distortion of 
sounds, incapability to reproduce the intonation and rhythm of the language, freezing 
up when called on to perform, and forgetting words or phrases just learned or simply 
refusing to speak and remaining silent.  
Young (1991) stated that anxiety is a factor that can affect communication 
performance. It is supported by Woodrow (2006) who found a strong relationship 
between foreign language anxiety and oral performance in her recent study. 
Participants recognized the interactions with native speakers as the main reason for 
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anxiety in the study. When a student who experiences language anxiety is asked to 
use his language skills to test by speaking in a foreign language in front of others, he 
will develop a sense of self-unconsciousness (Horwitz et al., 1986). On the contrary, 
Mulyani (2011) stated that there is a significant negative correlation between 
students' anxiety level and their speaking ability. Furthermore, Aghajani & 
Amanzadeh (2017) also found a strong negative correlation between speaking test 
scores and the students’ anxiety in the classroom. 
Horwitz et al., (1986) revealed that other characteristics showed by the 
anxious students are lack of concentration, easy to forget the lessons, sweat, and use 
avoidance behaviors such as missing a class on purpose or avoid the homework. 
There are some factors that affect the level of foreign language anxiety. Yim (2014) 
pointed out in his recent study, a factor that leads the students of a foreign language to 
anxiety is the lack of exposure to a context where the target language is spoken. 
Moreover, Matsuda & Gobel (2004) reported that the students who traveled abroad to 
a foreign language speaking country, show a lower level of anxiety in the classroom. 
Sinnasamy & Karim (2014) also revealed that foreign language anxiety does not only 
affect the class oral presentation, but it can affect the whole learning process too.  
 
3. The Concept of Peer Group Activities 
a. Definition of Peer Group 
Group can be defined as two or more people who gather in a community. 
Baron & Byrne (1984) stated that groups consist of two or more persons engaged in 
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social interaction who have some stable structure relationship with one another, are 
interdependent, share common goals and perceive that they are part of a group. Thus, 
when two or more people gather together in a community to do something or have a 
purpose can be called a group. 
Peer group is a small group of people with similar age and activity plays an 
important role during adolescence. The World Health Organization (WHO) defines 
adolescence as the period between childhood and adulthood within the age group of 
10-19 years. Omotoso (2007) classified this period by physical, psychological, and 
social changes which are classified into two stages, namely early adolescence 
between 10-14 years and late adolescence between 15-19 years.  
Tope (2011) defined peer group as adolescents with the same age or maturity, 
level and have regular contact with the other members of the group. It is characterized 
by trust and loyalty. In line with Howard (2004), the peer group is one of the 
important sources of affection, sympathy, understanding, and a place for doing an 
experiment where the adolescence students can define themselves with the groups 
which they affiliate. It can be concluded that peer group is adolescents who have the 
same age or maturity and relation with the other members of the group which become 
a place for the students to define their identity by themselves in social life outside the 
family.   
Members of a peer group share a lot of things in common. Steinberg & Morris 
(2001) stated that peer groups are often similar and choose friends with the same 
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behaviors, attitudes, and identities. Besides, the similarity can be from the same 
gender, age, socioeconomic status, ethnicity, interests, academic standing, and enjoy 
doing the same activity together. It seems that they become similar to each other 
through peer influence to show their solidarity. They need guidance and emotional 
support in defining their interest, abilities, and personality. Besides, the peer group 
can give them an opportunity to learn how to interact with others. For instance, the 
relationship among peers can also change anytime. They often move from one group 
to another or they might have a new group or friendships and lose others. It is caused 
by the ways of peers can influence one another which can decide them to survive or 
involve in a group.  
Howard (2004) explained that peers have great impacts on students' behavior. 
Peer influence can lead the adolescent to engage in unhealthy and unsafe behaviors. 
In contrast, it can actuate them to study harder in school and associate with the social 
community in their environment. Tome, et al. (2012) had conducted a research related 
to peer group influence the behavior of adolescents. The results show the influence 
and relation of peers in adolescents’ risk behavior. Besides, Kadir & Salija (2018) 
stated that learning with peers become the factor which positively influences the 
students' anxiety in EFL learning because the can learn together and help each other. 
The easier the communication with peers is, the easier the communication with 
parents will be and also the better adolescents will feel.   
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Nunan (2003) stated that group activities can be used to increase the amount 
of tome that learners brave and get to speak in the target language during the learning 
process. When the students discuss the information with other members of their 
group, they can learn better because discussions can give benefit to understand the 
knowledge if they share each other. This also supported by Phillips (1992) who stated 
that students tend to feel safer with the group activities because it is less threatening 
to share a group response than individual responsibility. Suwantarathip & Wichadee 
(2010) who stated that students felt less anxious when they had group members to 
help them in the learning process. It creates a sense of community in the classroom 
and students were more relaxed. Furthermore, Moreno (2010) stated that there is a 
cognitive level when students cannot do anything alone, but they need guidance to 
solve the problems by collaborating with their peers.  
b. Social Acceptance and Rejection in Peer group 
Social acceptance and rejection in peer group become problems in social 
change that can determine the relation among adolescence students. Social acceptance 
means that you are accepted to be a part of a group or other people want and allow 
you to join in their groups and relationships. Meanwhile, Leary (2010) revealed that 
social rejection means other people do not wish you or have little desire to include 
you in their groups and relationships. For example, adolescence student may like the 
group members and want to be a member of the group, but the members reject 
him/her. Similarly, a group may accept him/her, but he/she may choose not to be 
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involved with the group. Dijkstra, et al. (2008) stated that adolescents' reputation-
based status in the peer group is one of the problems in the selection of friends in 
terms of peer acceptance and rejection. Adolescents who have a high-status position 
among peers have more power and ability in influencing the others. Popular 
adolescents in certain behavior can affect the norm in the classroom.   
c. Types of Group Activities  
There are many activities to promote speaking. As Kayi (2006) inferred from 
many linguists that there are thirteen activities to promote speaking, they are 
discussion, simulations, information gap, brainstorming, story-telling, interviews, 
story completion, reporting, playing cards, picture narrating, picture describing, find 
the differences, and role play. 
1) Discussions 
In the discussion, the students can share and exchange opinion with other 
members of the group to reach a final decision.  They can train their critical thinking 
and quick decision making through discussion. Besides, they can also learn to respect 
the different opinion of each member.  The discussion can run smoothly with the less 
member of the group, so all of the members of the group can have a chance to express 
their opinion.   
2) Role Play 
Through role play, the students can act like another person. They pretend to be 
someone else in a various social context and various social roles. The student can act 
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as doctor-patient or police officer and the random passerby or others profession. From 
the role play activity, the students can have a chance to speak. 
3) Simulations 
Simulation and role-plays are quite similar but the simulation is more 
elaborated. Through simulation, the student can create a realistic environment of a 
certain topic that they have to act by bringing things related to the topic given. 
4) Information Gap 
In information gap, the student and his partner have to complete the information 
given. The purpose of this activity is to train the students to solve the problem or 
collect information. Also, each partner plays an important role because the task 
cannot be completed if the partners do not provide the information the others need. 
5) Brainstorming 
In brainstorming activity, the students can share and express their ideas in a 
limited time. It is different from the discussion that took time to reach the conclusion. 
In this activity, the students can express their ideas quickly and freely. 
6) Storytelling 
The storytelling requires the students to summarise and retell a tale or story 
that they have heard from audio, video or from the teacher. Another option is the 
students can create their own stories to tell.   
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7) Interviews 
In the interview activity, the students can interview other people outside the 
classroom if possible by using a list of the question given by the teacher. The 
advantages of the interview are the student can be more socialized with the other 
people and expand their knowledge about the topic that they get from their 
interviewee.  
8) Story Completion 
Story completion requires the students to continue the story because the 
teacher only tells them half of the story. This is a very enjoyable, whole-class, free-
speaking activity for which students sit in a circle. For this activity, a teacher starts to 
tell a story, but after a few sentences, he or she stops narrating. Then, the students 
may continue the story based on their imagination from the point where the previous 
one stopped. 
9) Reporting 
In reporting, the student reports an event that they have read or watched in 
front of the class. The may report interesting and up-to-date news. Students can also 
report about whether they have experienced anything worth telling their friends in 
their daily lives before class. 
10) Playing Cards 
In this game, students should form groups of four. Each suit will represent a 
topic. For instance: 
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Diamonds: Earning money 
Hearts: Love and relationships 
Spades: An unforgettable memory 
Clubs: Best teacher 
Each student in a group will choose a card. Then, each student will write 4-5 
questions about that topic to ask the other people in the group. For example: 
If the topic "Diamonds: Earning Money" is selected, here are some possible 
questions: 
Is money important in your life? Why? 
What is the easiest way of earning money? 
What do you think about the lottery? Etc. 
However, the teacher should state at the very beginning of the activity that 
students are not allowed to prepare yes-no questions, because by saying yes or no 
students get little practice in spoken language production.  Rather, students ask open-
ended questions to each other so that they reply in complete sentences. There are 
many other playing cards activity beside the one explained above. The teacher may 
change the questions based on the students’ interest.  
11) Picture Narrating 
  In this activity, the students are told to tell a story based on some sequential 
pictures. The teacher provides criteria as a rubric that includes the vocabulary or 
structures they need to use while narrating. 
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12) Picture Describing 
Picture activity can be a fun activity when it comes to the picture that the 
students familiar with. They can describe the picture based on the picture itself and 
also expand their explanation from their knowledge or experience of that picture. The 
students can discuss the picture with their groups. Then, a spokesperson for each 
group describes the picture in front of the class. This activity encourages the students 
to be creative and fluent in speaking. 
13) Find the Difference 
The activity requires the students to tell the difference or similarities between 
the two pictures and they can work in pairs to discuss it. Another example is the 
Students talk to each other. Describe what people are doing in two pictures showing 
some kids doing an activity in two houses and find out the differences.  
Based on the explanation of the experts, the researcher interested to use 
discussion, picture describing, and role play in reducing the students speaking anxiety 
and enhance the students’ speaking skill. There are some considerations of the 
researcher to use those activities;  
1)  First, discussion at the class which can stimulate the students to talk 
spontaneously is a good activity since it helps the students to exchange 
information. It supported by Brown (1994) who stated that discussion can 
promote some skills such as topic nomination, maintenance, and termination; 
attention-getting, interrupting, floor holding, control; clarifying, questioning, 
51 
 
 
paraphrasing, comprehension signals; negotiating meaning; intonation patterns 
for pragmatic effect; kinesics, eye contact, proxemics, body language; and 
politeness, formality, and other sociolinguistic factors. 
2) Second, picture describing can make the students more interested and fun in the 
learning process because they can use media such as which picture related to 
what they like. Besides, a picture is commonly used to teach the descriptive text. 
It is supported by Kayi (2006) who stated that the use of pictures in a speaking 
activity fosters the creativity and imagination of the learners as well as their 
public speaking skills. 
3) Third, role play is a fun activity which encourages interaction in EFL classroom. 
It gives students the opportunity to practice their language and encourage the 
students with lower proficiency levels to play and enhance their language. It 
supported by Thornbury (2012) who stated that role play has appeal for students 
because it allows the students to be creative and to put themselves in another 
person’s place for a while. The students can play as a teacher and student etc.  
d. The Advantages of the Peer Group Activities 
Sato (2003) stated that four key tips for successful implementation of the peer 
group are: 
1)  Peer group permits students to take the initiative to control their communicative 
activities, thus, reducing anxiety, facilitating responsibility, creating community, 
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and smoothing the progress of fluency as a result. The less member of the peer 
group, the more intimate atmosphere is created.  
2)  Peer group typically creates a sense of security. Many of the students are afraid 
to make mistakes in front of the other although they have the motivation to 
improve their English. However, once they are in a small group, where they 
realize their peers feel the same.  
3)  Peer group allows the students to participate more and to do so more actively. 
Peer group provides more opportunities for learners to initiate and control the 
interaction, to produce a much larger variety of speech acts and to engage in the 
negotiation of meaning.  
 Based on the explanation above, it is clear that peer group offers potential 
advantages; 1) a friendly community, 2) a relaxed atmosphere with a sense of 
security, and 3) a more active and responsible attitude with more opportunities to 
speak out. 
e. The Disadvantages of the Peer Group Activities 
  Beebe & Masterson (2003) listed the disadvantages of peer group activities as 
follows: 
1) There may be pressure from the group to conform to the majority opinion. The 
term peer pressure is often used to describe instances where an individual feels 
indirectly pressured into changing their opinion/behavior to match that of their 
peers. Most people do not like conflict and attempt to avoid it when possible. By 
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readily acquiescing to the majority opinion, the individual may agree to a bad 
solution just to avoid conflict. It means that the students may not feel free to 
express their opinion especially when they have different opinions. They just 
follow the majority opinion to avoid a long debate.  
2) An individual may dominate the discussion. This leads to members not gaining 
satisfaction from the group because they feel too alienated in the decision-
making process. It means that in a peer group, there is a chance for a student who 
has high speaking ability to dominate the discussion, that all of the decision 
makings come from his opinion only 
3) Some members may rely too heavily on others to do the work. The solution to 
this problem is to make every group member aware of the goals of the group and 
assign specific tasks to each member. It means that the task division for each 
member of the group may not equal. One student does too much while the others 
do less. Therefore, good cooperation is needed in the group.   
4) It takes more time to work in a group than to work alone. It takes longer to 
accomplish tasks when working with others. However, the time spent taking and 
analyzing problems usually results in better solutions. It means that working with 
a group takes time to reach a decision compared to working alone. However, the 
result of the peer group is usually better. 
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f. The Implementation of Peer Group Activities 
Sato (2003) stated that four key tips for successful implementation of the peer 
group are: 
1) Considerable preparation ahead of time by the teacher. 
Peer group requires teachers' careful involvement to be successful. The 
teachers' job begins with the planning and preparation for the peer group activity. 
There are three requirements that the teacher must be aware for the success of peer 
group activity, those are (a) it is necessary for the students to be well-prepared for 
negotiating, (b) it is necessary for the students' task to be open-ended, (c) it is 
necessary for the students' task to require discussion and cooperation of students, and 
(d) it is necessary for teachers to inform students of the importance of the peer group.  
2) Accessibility and engagement of the teacher once the activity is in progress. 
The teachers' role is central to the actual implementation of peer group 
activities. That is, once activity begins, teachers' circulation from group to group is 
critical, a technique by which the teachers can signal their accessibility. 
3) Individual role assignments for each student. 
Another role of the teacher during the activity is to assign roles to each 
member within groups. Brown (2000) described the blending in technique which 
assigning group members roles as leader, writer, a timekeeper, and language checker 
for inter-group competition.  
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4) Careful consideration of the relationships among students including changing of 
groups and assignments within the group. 
The teachers need to keep in mind to make peer group activities successful is 
to arrange for frequent group change. McIntyre (1999) identified the variables such as 
learner personality, intergroup climate, and intergroup motivation as among various 
causes which can affect students’ involvement in peer group activities. This is 
supported by Hyde (1993) who stated that students are sometimes obliged to share 
activities with classmates who they do not want to talk to, some students never give 
recognition to what their peer says, insisting on their own judgments, and the 
unhappy experience may well become something of a nightmare if regular changing 
was not to occur in class. It means that the teacher needs to pay attention to the 
consideration of changing groups. 
Based on the explanation above, the researcher concluded that there some 
keys for successful implementation of peer group that are the teacher's careful 
involvement in the preparation for the peer group activity, the teacher ways to instruct 
and lead the students about what their task in their group, the students role to do their 
task in the group, and the careful consideration of a relationship between the member 
of the group.  
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C. Resume 
 Based on the previous related studies and the pertinent ideas, the researcher 
presents the following resume. 
Speaking skill is the ability to produce verbal utterances to convey meaning, 
though and ideas of the given material about descriptive text. One of the problems 
faced by the students in speaking is anxiety. It is a condition where the students feel 
tense, afraid, nervous, and worry which related to the students' self-perceptions, 
beliefs, feelings, and behaviors when speaking English in the classroom. There are 
some ways to reduce the students’ speaking anxiety; one of them is peer group 
activities. Peer group activities are activities where the students work in a small group 
such as discussion, picture describing, and role play to reduce their speaking anxiety 
and enhance their speaking skill using descriptive text and each member of the group 
rehearses to be a reporter to present their discussion result. Peer group offers potential 
advantages; 1) permit students to manage their communicative activities, 2) a friendly 
community, 3) create a sense of security, 3) permit students to participate more 
actively, and 4) offer the students a chance to interact with others. 
 
 
 
 
 
 
 
 
57 
 
 
D. Conceptual Framework 
The conceptual framework of this research can be seen in the diagram. 
 
   
 
 
 
 
 
 
 
 
 
 
Figure 2.1 Conceptual Framework of Students’ Speaking Anxiety 
 
The components in figure 2.1 described the students’ speaking anxiety. This 
research provided pre-test to determine the level of students' speaking anxiety before 
giving treatment. After that, the researcher took two classes as a comparison; they 
were experimental class and control class. There was a difference between 
experimental and control class because they used the different strategy. The 
researcher treated the experimental class using peer group activities to reduce the 
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Individual Learning Activities 
 
Peer Group Activities 
 
Students’ Speaking Anxiety 
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students’ speaking anxiety and enhance their speaking skill while control class used 
individual learning activities. At the end of the treatment, the researcher gave post-
test to find out the students’ reduction in speaking anxiety and enhancement in 
speaking skill. Experimental and control class have a different strategy but they have 
the same goal to reduce the speaking anxiety and enhance their speaking skill.  
 
E. Hypothesis 
Based on the previous related findings and conceptual framework, the 
researcher formulates an alternative hypothesis as follows: 
1. (Null Hypothesis) H0: “The use of peer group activities does not reduce the 
speaking anxiety of the first-grade students of SMAN 13 Pangkep”. 
2. (Alternative Hypothesis) H1: “The use of peer group activities reduces the 
speaking anxiety of the first-grade students of SMAN 13 Pangkep”. 
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CHAPTER III 
RESEARCH METHOD 
This chapter consists of research design, variables, operational definition, 
population and sample, instrument, the procedure of collecting data, and technique of 
data analysis. 
 
A. Research Design 
This research applied mixed-method research design using a QUAN-qual 
model or as known as explanatory mixed method design. It means that the 
quantitative part weighted more heavily than the qualitative part (Gay et al., 1986). In 
the quantitative part, the researcher applied quasi-experimental and correlational 
design which involved two classes. They were experimental class and control class. 
The experimental class was taught by using peer group activities while the control 
class was taught by using individual learning activities.  
After the quantitative data has collected, then the qualitative part was 
conducted by observing and interviewing the students. The role of the qualitative data 
in this research is as a secondary data which support the primary data, numerical 
ones. The qualitative data was conducted in this research because the researcher 
wanted to find out the factor causing students’ speaking anxiety, the effect of 
students’ speaking anxiety, the students’ strategies to reduce their speaking anxiety, 
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and the students' perception toward peer group activities to reduce their speaking 
anxiety and enhance their speaking skill.  
 
B. Research Variables  
  There are two kinds of the variable in this research, those are independent and 
dependent variable.   
1.  The Independent Variable 
The independent variable is peer group activities and individual learning activities. 
2.  The Dependent Variable 
The dependent variable is the students’ speaking anxiety and the students’ 
speaking skill. 
 
C. Operational Definitions 
The operational definitions of some important terms are presented as follows: 
1) Peer group activities are activities where the students work in a small group such 
as discussion, picture describing, and role play to reduce their speaking anxiety 
and enhance their speaking skill by using descriptive text. Each member of the 
group rehearses to be a reporter to present their discussion result related to the 
material. 
2) Individual learning activities are activities where the students learn individually 
to reduce their speaking anxiety and enhance their speaking skill by using 
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descriptive text. Each student rehearses to be a reporter to present their work 
result related to the material. 
3) Speaking anxiety is a condition where the students feel tense, afraid, nervous and 
worry which related to the students' self-perceptions, beliefs, feelings, and 
behaviors when speaking English in the classroom. 
4) Speaking skill is the ability to produce verbal utterances to convey meaning, 
though and ideas of the given material about descriptive text. 
 
D. Population and Sample 
1. Population 
The population of this research was the first-grade students of SMAN 13 
Pangkep. This school is located in Pangkep Regency, South Sulawesi Province. This 
school is one of the favorite and the best schools in Pangkep, especially for English. 
There were four classes of the first-grade students in academic year 2017/2018, those 
are X MIA 1 Al Kindi,  X MIA 2 Al Khawarizmi, X MIA 3 Al Farabi, and X IIS 1 Al 
Qazwini. Each class has around 22 students, so the total number of population is 90 
students.  
 
2. Sample 
   This research applied a random sampling technique and a purposive sampling 
technique. Two classes as the sample were chosen randomly. Class X MIA 2 Al 
Khawarizmi as the experimental class which consisted of 22 students and Class X 
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MIA 3 Al Farabi as the control class which consisted of 22 students. The total sample 
of the research was about 44 students. Johnson & Christensen (2004) stated that in 
mixed method research, the researcher can use the combination of both cluster 
random sampling and purposive sampling technique. Thus, the researcher used 
random sampling to decide the sample of the quantitative part and purposive 
sampling technique to decide the qualitative part. 
 In the quantitative part, the researcher used cluster random sampling. Gay, 
Mills, & Airasian (2006) indicated that in cluster random sampling intact the group 
like a school, classrooms, city blocks, hospital, etc., could be randomly selected. In 
more specific term, the population of the research was the first-grade students of 
SMAN 13 Pangkep which consists of four class. Each class is comprised of 22 
students. Thus, two class were randomly selected, therefore they had the same chance 
to be the experimental and the control class in this research. 
    In a qualitative part, the researcher used a purposive sampling technique. 
Teddlie & Yu (2007) explained that purposive sampling technique has also been 
referred to non-probability sampling or purposeful sampling or "qualitative sampling" 
which selecting sample by a certain unit or case. In this research, the researcher 
purposively choose the members of the experimental class such as the students who 
have a high, moderate, and low anxiety to be interviewed in order to find out the 
factor causing students’ speaking anxiety, the effect of students’ speaking anxiety, the 
students’ strategies to reduce their speaking anxiety, and the students' perception 
toward peer group activities to reduce their anxiety and enhance their speaking skill. 
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E. Research Instruments 
 
The instruments of this research were a questionnaire, a speaking test, 
observation, and a list of questions to interview the students. These instruments were 
given to find out the level of students’ speaking anxiety, the students’ speaking skill, 
the correlation between the students’ speaking anxiety with their speaking skill, the 
factors causing students’ speaking anxiety, the effects of students’ speaking anxiety, 
the students’ strategies to reduce their speaking anxiety, and the students’ perception 
toward peer group activities. 
 
1. Questionnaire 
The researcher adopted PSCAS (Public Speaking Class Anxiety Scale) which 
was developed by Yaikhong & Usaha (2012) to measure the students’ speaking 
anxiety levels in pre-test and post-test. Yaikhong & Usaha (2012) adopted the items 
of PSCAS questionnaire from the modified version of the Foreign Language 
Classroom Anxiety Scale (FLCAS) by Horwitz et al., (1986); Personal Report of 
Communication Apprehension (PRCA-24) and Personal Report of Public Speaking 
Anxiety (PRPSA-34) by McCroskey (1978); and Speaker Anxiety Scale (SA) by 
Clevenger and Halvorson (1992) based on their critical appraisals. They also did 
some minor changes in the wording of the adopted items were made to a preliminary 
PSCAS and were validated. The preliminary PSCAS has an internal consistency of 
.84 using Cronbach's alpha coefficient when administered to 76 participants and was 
factor-analyzed to establish the construct and the final version.  
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According to Yaikhong & Usaha (2012), the factor analysis revealed that the 
PSCAS included the components of communication apprehension, test anxiety, fear 
of negative evaluation, and comfort in using English, which forms around the 
speaking component in a public speaking class. The PSCAS consists of 17 items with 
positive and negative statements. It was designed on a 5 point Likert scale ranging 
from “Strongly Disagree” to “Strongly Agree” with values 1–5 assigned to them 
respectively. Thus, the total multiplied scores of a PSCAS are 85 and then subtracted 
by 17.  
Scores 68-85 are categorized as high anxiety, 68-51 are categorized as 
moderate anxiety, and 17-51 are categorized as low anxiety. To reveal the levels of 
anxiety requiring the determination of the mean, Liu and Jackson (2008) suggested 
adjusting the values assigned to different alternatives from “Strongly Disagree” to 
“Strongly Agree”. Namely, the items expressing positive attitudes had the values 
assigned to their alternatives reversed, so that the response “Strongly Disagree” 
received a score of 5 instead of 1 and vice versa. Thus, items 4, 8, 10, 12, of a PSCAS 
had the values reversed. In terms of anxiety levels based on mean, it revealed that 
mean scores which fall within the interval of 3-4 were categorized as medium anxiety 
level, below 3 as low anxiety level, and above 4 as high anxiety level. 
a. Validity Test 
The researcher also validated this questionnaire by trying out to 8 students in 
the first grade of X MIA 1 Al-Kindi SMAN 13 Pangkep. Validity test was calculated 
by SPSS 23.00. Based on the collected data from 8 students, there was 17 correlation 
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coefficient (the amount of the statements item). The complete validity results of each 
instrument can be viewed at the appendices (appendix 21 page 288). It revealed that 
all of the statements are valid due to the results were  0.706 (r-table) with N: 30 (N-
2). From the acquired data, the researcher took 17 items. Therefore, the researcher 
concluded that 17 instrument items which were used to measure the students' 
speaking anxiety generated accurate data in accordance with the research objective.  
b. Reliability Test 
The result of instrument reliability was analyzed by Alpha Cronbach pattern. 
Reliability test has been calculated using SPSS 23.0 as well. Based on the counting 
results of 17 valid statement items, the reliability score was 0.962 acquired. After 
that, the score was measured with the following table and the result was very strong. 
The catalog table of instrument reliability and its result table can be seen in appendix 
21 page 287. 
 
2. Speaking Test 
Speaking test was used in both pre-test and post-test to know the students’ 
speaking skill. The researcher provided 3 topics such as Fort Rotterdam, My Ideal 
Teacher, and My Lovely Hometown. Then, the researcher asked the students to choose 
and describe one of the topics. After that, each student present in front of the 
classroom around 2-3 minutes.  
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3. Observation 
  The observation was used in this research to observe the symptoms of the 
students’ speaking anxiety in the learning process (treatment). The researcher using a 
video recorder to observe the students.  
 
4. Interview  
The researcher interviewed some students as participants to answer the 
problem statements such as their perception about the factor causing speaking 
anxiety, the effect of speaking anxiety, their strategies to reduce their speaking 
anxiety, and how they felt toward peer group activities to reduce their speaking 
anxiety and enhance their speaking skill. The language used in interviewing the 
students was the Indonesian language. The researcher applied a semi-structured, face 
to face interview because the students answered the questions independently. It 
conducted by using a prepared interview guide, recorder, and notes. The researcher 
applied interview to students who have anxiety level from high to moderate, moderate 
to moderate, and moderate to low.  
 
F. Procedure for Collecting Data 
 In collecting the data, the researcher followed the procedures as follows : 
 
1. Pre-test 
The researcher administered the pre-test to both experimental and control class 
to find out their anxiety level and their speaking skill. The researcher adapted PSCAS 
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(Public Speaking Class Anxiety Scale which was developed by Yaikhong & Usaha 
(2012) to measure the students’ speaking anxiety levels, while the speaking test 
consists of three topics, those are Fort Rotterdam, Ideal Teacher, and My Lovely 
Hometown. This test was conducted for  90 minutes. The steps of pretest in both 
classes presented in the steps below:   
a. The researcher explained the objective of the research to students. 
b. The researcher distributed the questionnaire to all of the students. 
c. The researcher explained the instructions to fill out the questionnaire. 
d. The researcher gave 20 minutes for students to fill out the questionnaire.  
e. The researcher collected the questionnaire. 
f. The researcher asked the students to choose and describe one of the following 
topics which were given by the researcher. 
g. The researcher asked the students to prepare the topic that they have chosen. 
h. The students presented their topic to the whole class individually. 
i. The researcher scored the students’ performance. 
 
2. Post-test 
After the treatment process, the researcher gave post-test to both classes, 
experimental and control, to find out whether the students’ speaking anxiety reduced 
and the students speaking skill enhanced after giving treatment. The procedure of 
post-test was similar to the pre-test. 
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3. Observation 
The researcher conducted the observation by using a video recorder to observe 
the symptoms of students’ speaking anxiety in the treatment process. 
 
4. Interview 
The researcher interviewed some students individually to get more information. 
The steps of interview presented in steps below: 
a. The researcher explained the objective of the research to the students. 
b. The researcher interviewed students by using interview guidelines and media 
such as notes and recorder. 
 
G. Experimentation 
 
          The researcher conducted the treatment in both classes. The experimental 
class was treated by using peer group activities (discussion, picture describing, and 
role play) while the control class was treated by using individual learning activities. 
The treatment was conducted for 6 meetings. It took 90 minutes for each meeting. 
The topics in the treatment were A Wonderful Tourism Place, An Inspiring Person, 
An Archeological Park of Sumpang Bita, Aliando Syarief, A Laptop, and A Butterfly. 
The steps of treatment are: 
 
1. Experimental Class 
   The procedures for giving treatment by using peer group activities as 
follows:  
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a. First Meeting and Second Meeting (Discussion) 
Pre-Activities (15 Minutes) 
1) The researcher explained the objective of the research. 
2) The researcher explained about peer group activity (discussion) and its purpose. 
Whilst-Activities (68 Minutes) 
3) The researcher gave an example of descriptive text to students (see appendix 16 
page 217 & 218). 
4) The students observe the descriptive text given by the researcher. 
5) The researcher divided the students into several groups which consist of four 
students. Roles of each member are as follows; 
a) a leader: to make sure every member is participating in the discussion, to 
call on any member to speak out. 
b) a writer: to make notes of what each member mentions.  
c) a timekeeper: to keep time for smooth discussion in a limited time. 
d) a language checker: to make sure all the members are using English, to 
check any difficulties in expressing themselves. 
6) The researcher gave a theme of descriptive text to students (see appendix 16 page 
212 & 213). 
7) Each group chose a topic related to the theme given by the researcher. 
8) The researcher gave a handout to each group (see appendix 17 page 255-258). 
9) Members of each group shared and discussed the topic.  
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10) The researcher circulated from group to group to make sure that all members of a 
group are taking part in the discussion, and helped groups with their expressions 
in English. 
11) All members of a group made notecards and rehearsed to be reporters (the one 
who is going to deliver a report on their group discussion to the whole class). 
Rehearsing at this stage can reduce the students' speaking anxiety in front of the 
whole class and help each member in a group to be responsible for their peer's 
performance, as well as their own. 
12) The researcher chose 3 students (related to the time) from the different groups to 
present their discussion result. 
13) The researcher distributed the assessment handout to all groups so that they can 
focus on what to listen for and can take notes (see appendix 17 page 259). 
14) The reporters, in turn, present the results of their peer group activity (discussions) 
to the whole class. 
15) After the reporters presented their discussion result, other groups can give 
feedback such as ask for further information, comments, and suggestion.  
16) The reporter or members of the reporter group took turns answering questions 
and listening to the advice, comments, and suggestion. 
Post-Activities (7 Minutes) 
17) The researcher taught the students to pronounce the unfamiliar words which 
getting from the learning process.  
18) The researcher closed the class by concluding the lesson. 
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b. Third Meeting and Fourth Meeting (Picture Describing) 
  Pre-Activities (15 Minutes) 
1) The researcher explained the objective of the research. 
2) The researcher explained peer group activity (picture describing) and its purpose. 
  Whilst-Activities (68 Minutes) 
3) The researcher divided the students into several groups which consist of four 
students. Roles of each member are as follows; 
a. a leader: to make sure every member is participating in the discussion, to 
call on any member to speak out. 
b. a writer: to make notes of what each member mentions.  
c. a timekeeper: to keep time for smooth discussion in a limited time. 
d. language checker: to make sure all the members are using English, to 
check any difficulties in expressing themselves. 
4) The researcher gave a topic and pictures as the fillip of the topics to each group. 
(see appendix 16 page 220, 221, 225 & 226).  
5) The researcher gave a handout to each group (see appendix 17 page 255-258). 
6) Each group observed the picture and the topic given by the researcher.  
7) Members of each group shared and discussed the topic. Each member of a group 
(a leader, writer, language checker, and timekeeper) does their task. 
8) The researcher circulated from group to group to make sure that all members of a 
group are taking part in the discussion, and help groups with their expressions in 
English. 
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9) All members of a group made notecards and rehearse to be reporters (the one 
who is going to deliver a report on their group discussion to the whole class). 
Rehearsing at this stage can reduce the students' speaking anxiety in front of the 
whole class and help each member in a group to be responsible for their peer's 
performance, as well as their own. 
10) The researcher circulated among groups to encourage them for an effective 
report. 
11) The researcher chooses 3 students (related to the time) from the different groups 
to report their discussion result about the picture. 
12) The researcher distributed the assessment handout to all groups so that they can 
focus on what to listen for and can take notes (see appendix 17 page 259). 
13) The reporters, in turn, present the results of their groups' discussions to the whole 
class. 
14) After the reporters presented their discussion result, other groups can give 
feedback such as ask for further information, comments, and suggestion. This 
procedure also can reduce the students’ anxiety in front of their peers. 
15) The reporter or members of the reporter group took turns answering questions 
and listening to the comments and suggestion. 
 Post-Activities (7 Minutes) 
16) The researcher taught the students to pronounce the unfamiliar words which 
getting from the learning process.  
17) The researcher closed the class by concluding the lesson. 
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c. Fifth Meeting and Sixth Meeting (Role Play) 
 Pre-Activities (15 Minutes) 
1) The researcher explained the objective of the research. 
2) The researcher explained peer group activities (role play) and its purpose. 
 Whilst-Activities (68 Minutes) 
3) The researcher asked the students to work in a group. 
4) The researcher gave a cue card about the descriptive text to each group (see 
appendix 16 page 232 & 233). 
5) Each group made a dialogue related to the cue card. 
6) The researcher circulated from group to group to make sure that all groups are 
taking part in making dialogue and help the group with their expressions in 
English. 
7) All groups practiced the dialogue which has been made. Practicing or rehearsing 
at this stage can reduce the students' speaking anxiety in front of the whole class 
and help each member of a group to be responsible for their performances. 
8) The researcher circulated among groups to encourage them for an effective 
report. 
9) The researcher chose 3 groups (related to the time) to practice the role-play based 
on the dialogue that they have made.  
10) The researcher distributed the assessment handout to all groups so that they can 
focus on what to listen for and can take notes (see appendix 17 page 259). 
11) The reporters, in turn, playing the role. 
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12) After some groups presented their role play, other groups can give feedback such 
as ask for further information, advice, comments, and suggestion. This procedure 
can help to reduce the students' speaking anxiety in front of their peers. 
13) The presenter answered the questions and listening to the advice, comments, and 
suggestion.  
Post-Activities (7 Minutes) 
14) The researcher taught the students to pronounce the unfamiliar words which 
getting from the learning process.  
15) The researcher closed the class by concluding the lesson and giving some tips to 
reduce the students’ speaking anxiety. 
 
2. Control Group 
   The procedures of giving treatment by using individual learning activities as 
follows: 
a. First Meeting and Second Meeting 
Pre-Activities (15 Minutes) 
1) The researcher explained the objective of the research. 
2) The researcher explained individual learning activities and its purpose. 
 Whilst-Activities (68 Minutes) 
3) The researcher gave an example of descriptive text to students (see appendix 16 
page 239 & 240). 
4) The students observed the descriptive text given by the researcher. 
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5) The researcher gave a theme about a descriptive text to students. (see appendix 
16 page 235 & 236). 
6) The researcher asked each student to determine a topic related to the theme given 
by the researcher. 
7) The researcher gave a handout to each student (see appendix 18 page 260). 
8) Each student tried to understand the topic and wrote the ideas into the handout 
given by the researcher.  
9) The researcher circulated to each student to make sure that all students in the 
classroom are doing the task and help them with their expressions in English. 
10) Each student made notecards and rehearse to be a reporter (the student who is 
going to deliver a report about the topic to the whole class). Rehearsing and 
notecards at this stage can reduce the students' speaking anxiety in front of the 
whole class and help each student to be responsible for their performance, as well 
as their own. 
11) The researcher circulated among students to encourage them for an effective 
report. 
12) The researcher chooses 3 students (related to the time) to report their ideas about 
the topic. 
13) The researcher distributed the assessment handout to all students so that they can 
focus on what to listen for and can take notes (see appendix 18 page 261). 
14) The reporters, in turn, present their ideas about the topic to the whole class. 
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15) After the reporters presented their ideas about the topic, peers can give feedback 
such as ask for further information, advice, comments, and suggestion about their 
performance.  
16) The reporter answered the questions or listened to the advice, comments, and 
suggestion (if any). 
Post-Activities (7 Minutes) 
17) The researcher taught the students to pronounce the unfamiliar words which 
getting from the learning process.  
18) The researcher closed the class by concluding the lesson and giving some tips to 
reduce the students’ speaking anxiety. 
b. Third Meeting and Fourth Meeting 
 Pre-Activities (15 Minutes) 
1) The researcher explained the objective of the research. 
2) The researcher explained individual learning activities and its purpose. 
Whilst-Activities (68 Minutes) 
3) The researcher gave a topic and pictures related to descriptive text to each 
student. (see appendix 16 page 242, 243, & 247).  
4) The researcher gave a handout to each student (see appendix 18 page 260). 
5) Each student tried to understand the topic and wrote it into the handout given by 
the researcher. 
6) The researcher circulated to each student to make sure that all students are doing 
the task and help them with their expressions in English. 
77 
 
7) Each student made notecards and rehearse to be a reporter (the student who is 
going to deliver a report about the topic to the whole class). Rehearsing and 
notecards at this stage can reduce the students' speaking anxiety in front of the 
whole class and help each student to be responsible for their performance, as well 
as their own. 
8) The researcher circulated among students to encourage them for an effective 
report. 
9) The researcher chooses 3 students (related to the time) to report their ideas about 
the topic. 
10) The researcher distributed the assessment handout to all students so that they can 
focus on what to listen for and can take notes (see appendix 18 page 261). 
11) The reporters, in turn, announced described their ideas about the topic to the 
whole class. 
12) After the reporters presented their ideas about the topic, peers can give feedback 
such as ask for further information, comments, and suggestion. 
13) The reporter answered the questions or listen to the advice, comments, and 
suggestion (if any). 
Post-Activities (7 Minutes) 
14) The researcher taught the students to pronounce the unfamiliar words which 
getting from the learning process.  
15) The researcher closed the class by concluding the lesson and giving some tips to 
reduce the students’ speaking anxiety. 
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c. Fifth Meeting and Sixth Meeting 
 Pre-Activities (15 Minutes) 
1) The researcher explained the objective of the research. 
2) The researcher explained about individual learning activities and its purpose. 
Whilst-Activities (68 Minutes) 
3) The researcher gave a descriptive text to students (see appendix 16 page 253 & 
254). 
4) The students observed the descriptive text given by the researcher (see appendix 
16 page 253 & 254). 
5) The researcher gave a topic about descriptive text to students (see appendix 16 
page 249 & 250). 
6) Each student tried to understand the topic and writes their ideas into the handout 
given by the researcher (see appendix 18 page 260). 
7) The researcher circulated to each student to make sure that they are doing the 
task. 
8) Each student made notecards and rehearse to be a reporter (the student who is 
going to deliver a report about the topic to the whole class). Rehearsing and 
notecards at this stage can reduce the students' speaking anxiety in front of the 
whole class. 
9) The researcher circulated among students to encourage them for an effective 
report. 
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10) The reporter answered the questions or listen to the advice, comments, and 
suggestion (if any). 
11) The researcher chooses 3 students (related to the time) to report their ideas about 
the topic. 
12) The researcher distributed the assessment handout to all students so that they can 
focus on what to listen for and can take notes (see appendix 18 page 261). 
13) The reporters, in turn, announced or described their ideas about the topic to the 
whole class. 
14) After the reporters presented their ideas about the topic, peers can give feedback 
such as ask for further information, advice, comments, and suggestion about their 
performance. This procedure can reduce the students’ speaking anxiety in front 
of their peers. 
15) The reporter answered the questions or listen to the advice, comments, and 
suggestion (if any). 
Post-Activities (7 Minutes) 
16) The researcher taught the students to pronounce the unfamiliar words which 
getting from the learning process.  
17) The researcher closed the class by concluding the lesson and giving some tips to 
reduce the students’ speaking anxiety. 
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H. Technique of Data Analysis 
The data of this research was analyzed quantitatively and qualitatively.  
1. Quantitative data 
a. Questionnaire 
The researcher used PSCAS questionnaire and speaking test to measure the 
students' speaking anxiety level. The PSCAS consists of 17 items with positive and 
negative statements. It was designed on a 5 point Likert scale ranging from “Strongly 
Disagree” to “Strongly Agree” with values 1–5 assigned to them respectively. Thus, 
the total multiplied scores of a PSCAS are 85 and then subtracted by 17. Scores 68-85 
are categorized as high anxiety, 68-51 are categorized as moderate anxiety, and 17-51 
are categorized as low anxiety. To reveal the levels of anxiety requiring the 
determination of the mean, Liu and Jackson (2008) suggested adjusting the values 
assigned to different alternatives from “Strongly Disagree” to “Strongly Agree.” 
Namely, the items expressing positive attitudes had the values assigned to their 
alternatives reversed, so that the response “Strongly Disagree” received a score of 5 
instead of 1 and vice versa. As such, items 4, 8, 10, 12, of a PSCAS had the values 
reversed.  
In order to prevent misunderstanding, translated version of PSCAS used in the 
present study,  the researcher took PSCAS to gather data in this research. PSCAS 
consists of 17 items with positive and negative statements. There are 13 negative 
statements, they are in number 1, 2, 3, 5, 6, 7, 9, 11, 13, 14, 15, 16, and 17. While 
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positive statements are number 4, 8, 10, and 12. Both positive and negative 
statements are arranged together to avoid students' misunderstanding. Here is the 
table for: 
 
Table 3.1 Likert’s Scoring Table Adapted from Yaikhong & Usaha (2012) 
 
Statement 
Scoring 
Strongly 
Agree 
Agree 
Neither Agree 
or Disagree 
Disagree 
Strongly 
Disagree 
Positive 1 2 3 4 5 
Negative 5 4 3 2 1 
 
The data calculated manually start from 17 to 85. Each score of the result of 
PSCAS will categorize as follows: 
 
Table 3.2 PSCAS Score Adapted from Yaikhong & Usaha (2012) Scale 
Range Level 
69-85 High Anxiety 
51-68 Moderate Anxiety 
17-50 Low Anxiety 
 
After that, calculating the mean score and standard deviation of the students 
answer both in pre-test and post-test using the Statistical Product and Service 
Solution (SPSS 23) Analysis. The last step is finding out the significance of the 
difference of t-test value between pre-test and post-test by using Statistical Product 
and Service Solution (SPSS 23) Analysis. 
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b. Speaking Test 
1) Accuracy 
 
Table 3.3 The Classification of Scoring Speaking Performance in terms of 
                accuracy. 
 
Score   Classification Criteria 
Excellent 6 Pronunciation is only very slightly influenced by 
mother tongue. Two or three minor grammatical and 
lexical errors. 
Very Good 5 Pronunciation is slightly influenced by the mother 
tongue. A few minor grammatical and lexical errors 
but most utterances are correct. 
Good 4 Pronunciation is still moderately influenced by the 
mother tongue but no serious phonological errors. A 
few grammatical and lexical errors. 
Average 3 Pronunciation is influenced by the mother tongue but 
only a few serious phonological errors. Several 
grammatical and lexical errors, some of which cause 
confusion. 
Poor 2 Pronunciation seriously influenced by the mother 
tongue with errors causing the breakdown in 
communication. Many basic grammatical and lexical 
errors. 
Very Poor 1 Serious pronunciation errors as well as many basic 
grammatical and lexical errors. No evidence of 
having mastered any of the language skills areas 
practiced in the course. 
        (Heaton, 1988) 
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2) Fluency 
 
   
  Table 3.4 The Classification of Scoring Speaking Performance in terms of 
Fluency. 
 
Score   Classification Criteria 
Excellent 6 Speaks without too great an effort with a fairly 
wide range of expression. Searches for words 
occasionally by only one or two unnatural pauses. 
Very Good 5 Has to make an effort at times to search for words. 
Nevertheless, smooth delivery on the whole and 
only a few unnatural pauses.  
Good 4 Although he has to make an effort and search for 
words, there are too many unnatural pauses. Fairly 
smooth delivery mostly. Occasionally fragmentary 
but succeeds in conveying the general meaning. 
Fair arrange of expression. 
Average 3 Has to make an effort for much of the time. Often 
has to search for the desired meaning. Rather 
halting delivery and fragmentary. The range of 
expression often limited. 
Poor 2 Long pauses while he searches for the desired 
meaning. Frequently fragmentary and halting 
delivery. Almost gives up making the effort at the 
times. Limited range of expression. 
Very Poor 1 Full of long and unnatural pause. Very halting and 
fragmentary delivery. At times gives up making the 
effort. A very limited range of expression. 
 
(Heaton, 1988) 
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3) Comprehensibility 
 
   
  Table 3.5 The Classification of Scoring Speaking Performance in terms of 
Comprehensibility. 
 
Score Classification Criteria 
Excellent 6 Easy for the listener to understand the 
speakers’ intention and general meaning. Very 
few interruptions or clarification required. 
Very Good 5 The speaker’s intention and the general 
meaning are fairly clear. A few interruptions by 
the listener for the sake of clarification are 
necessary. 
Good 4 Most of what the speaker says is easy to follow. 
His intention is always clear but several 
interruptions are necessary to help him to 
convey the message or to seek classification. 
Average 3 The listener can understand a lot of what is 
said, but the most constantly seek clarification. 
Cannot understand many of the speakers' more 
complex or longer sentences. 
Poor 2 Only small bits (usually short sentences and 
phrases) can be understood and then with the 
considerable effort by someone who is listening 
to the speaker. 
Very Poor 1 Hardly anything of what is said can be 
understood. Even when the listener makes a 
great effort or interrupts, the speaker is unable 
to clarify anything he seems to have said.  
 (Heaton, 1988) 
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To get the score from the three components of speaking, the scoring system as 
follows: 
 
 
 
Where:  X = Score 
 A = Accuracy 
 F  = Fluency 
 C = Comprehensibility 
The converted score used the following formula: 
total score =  
𝑔𝑎𝑖𝑛𝑒𝑑 𝑠𝑐𝑜𝑟𝑒
 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑠𝑐𝑜𝑟𝑒
 X 100 
 
The result from the converted score put in this score qualification:  
               
Table 3.6 The Interpretation of Students’ Speaking Score 
No. Score Level Qualification 
1 86 – 100 6 Excellent 
2 71 – 85 5 Very Good 
3 56 – 70 4 Good 
4 41 – 55 3 Average 
5 26 – 40 2 Poor 
6 < 26 1 Very Poor 
                                                                                                    (Depdiknas, 2006) 
 
 
 
 
 
 
 
 
X = A + F + C 
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2. Qualitative Data 
The procedure for analyzing the qualitative data, according to Miles, 
Huberman, and Sadana (2013) are as follows:    
a. Data reduction 
In this step, the researcher is expected to summarize, choose and focus on the 
important information, find the background of the case and reduce unrelated data. 
Data reduction gives a clear description and the researcher can collect the next 
information at ease. Reducing data means summarizing and taking important 
information. Categorizing and skipping unimportant data. It deals with how the data 
is emphasized, minimized or set aside to get relevant data based on the purpose of the 
study.  
b. Data Display 
After doing data reduction, the next step is data display such as giving a short 
explanation, making flowchart, etc. Miles, Huberman, and Sadana (2013) stated that 
the most frequent form of display data for qualitative research data in the past has 
been the narrative text. However, graphic, matrix, or network can be used in display 
data. From the perspective of program evaluation, data display can be extremely 
helpful in identifying why a system (e.g., a given program or project) is or is not 
working well and what might be done to change it. The overarching issue of why 
some projects work better or are more successful than others almost always drives the 
analytic process in any evaluation.  
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c. Conclusion drawing and verification 
This activity is the third element of qualitative analysis. Conclusion drawing 
involves stepping back to consider what the analyzed data mean and to assess their 
implications for the questions at hand. Verification, integrally linked to conclusion 
drawing, entails revisiting the data as many times as necessary to cross-check or 
verify these emergent conclusions. It means that conclusion drawing involves take 
what the collected and analyzed data means, while verification means to recheck and 
revisit the data as many times to get valid data. 
Miles, Huberman, and Sadana (2013) stated that the meanings emerging from 
the data have to be tested for their plausibility, their sturdiness, their ‘confirmability’ 
that is, their validity. Validity means something different in this context than in 
quantitative evaluation, where it is a technical term that refers quite specifically to 
whether a given construct measures what it purports to measure. Here validity 
encompasses a much broader concern for whether the conclusions being drawn from 
the data are credible, defensible, warranted, and able to withstand alternative 
explanations. It means that our findings truly represent the phenomenon we are 
claiming to measure and the data is accurate and correct that have evidence to be 
proven. When the data are credible, defensible, warranted and able to withstand 
alternative explanations, we can say that the data is valid.  
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
This chapter consists of findings of the research and discussions of the 
research findings. 
 
A. Findings 
 
The finding deals with the result of the data analysis. There are two parts of 
findings in this section. The first part is the result of the quantitative data and the 
second part is the result of the qualitative data. 
 
1. The Students’ Speaking Anxiety Level 
a. The distribution of frequency and percentage of the students’ speaking anxiety 
level in pre-test and post-test of both experimental and control class. 
 
Table 4.1 The Distribution of Frequency and Percentage of Experimental 
Class in Pre-test 
 
 
No 
Speaking Skill 
Classification 
Range 
Speaking Anxiety Level 
Low Moderate High 
17 – 50      51 – 68 69 – 85 
F % F % F % 
1 Excellent 86 – 100 0 0   0        0 0        0 
2 Very Good 71 – 85 0 0   0        0 0        0 
3 Good 56 – 70 0 0   6 27.27 0        0 
4 Average 41 – 55 0 0   9 40.91 4 18.18 
5 Poor 26 – 40 0 0   1   4.55 2   9.09 
6 Very Poor < 26 0 0 0        0 0        0 
 TOTAL 0 0 16 72.73 6 27.27 
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 As shown in table 4.1, there are 6 (27.27%) students had moderate speaking 
anxiety level with good speaking skill, 9 (40.91%) students had moderate speaking 
anxiety level with average speaking skill, 1 (4.55%) student had moderate speaking 
anxiety level with poor speaking skill, 4 (18.18%) students had high speaking anxiety 
level with average speaking skill, 2 (9.09%) students had high anxiety level with poor 
speaking skill, and there is no student had low speaking anxiety level. 
 Clearly, the comparison between the frequency score and the percentage of 
the students’ speaking anxiety level and speaking skill in pre-test of control class 
presented in the following table: 
 
Table 4.2 The Distribution of Frequency and Percentage of Control Class in 
Pre-Test 
 
No 
Speaking Skill 
Classification 
Range 
Speaking Anxiety Level 
Low Moderate High 
17 – 50      51 – 68 69 – 85 
F % F % F % 
1 Excellent 86 – 100 0 0   0         0 0      0 
2 Very Good 71 – 85 0 0   0        0 0      0 
3 Good 56 – 70 0 0   3 13.63 0      0 
4 Average 41 – 55 0 0 12 54.55 2 9.09 
5 Poor 26 – 40 0 0   3 13.63 1 4.55 
6 Very Poor < 26 0 0   0        0 1 4.55 
 TOTAL 0 0 18 81.81 4  18.19 
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As shown in table 4.2, there are 3 (13.63%) students had moderate speaking 
anxiety level with good speaking skill, 12 (54.55%) students had moderate speaking 
anxiety level with average speaking skill, 3 (13.63%) students had moderate speaking 
anxiety level with poor speaking skill, 2 (9.09%) students had high speaking anxiety 
level with average speaking skill, 1 (4.55%) student had high speaking anxiety level 
with poor speaking skill, and 1 (4.55%) student had high speaking anxiety level with 
very poor speaking skill. 
Based on the aggregate of frequency and percentage of the two classes 
indicated that they were equal in the limited description scale of speaking anxiety and 
speaking skill, therefore these findings confirm that both of these classes are still 
needed to reduce their speaking anxiety and enhance their speaking skill. 
 
Table 4.3 The Distribution of Frequency and Percentage of Experimental 
Class in Post-Test  
 
No 
Speaking Skill 
Classification 
Range 
Speaking Anxiety Level 
Low Moderate High 
17 – 50      51 – 68 69 – 85 
F % F % F % 
1 Excellent 86 – 100 2   9.09   0        0 0 0 
2 Very Good 71 – 85 4 18.18   1   4.55 0 0 
3 Good 56 – 70 0       0 12 54.54 0 0 
4 Average 41 – 55 0       0   2   9.09 0 0 
5 Poor 26 – 40 0       0  1   4.55 0 0 
6 Very Poor < 26 0       0  0        0 0 0 
 TOTAL 6 27.27 16 72.73 0 0 
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 As shown in table 4.3, there are 2 (9.09%) students had low speaking anxiety 
level with excellent speaking skill, 4 (18.18%) students had low speaking anxiety 
level with very good speaking skill, 1 (4.55%) student had moderate speaking anxiety 
level with very good speaking skill, 12 (54.54%) students had moderate speaking 
anxiety level with good speaking skill, 2 (9.09%) students had moderate speaking 
anxiety level with average speaking skill, and 1 (4.55%) student had moderate 
speaking anxiety level with poor speaking skill. As stated in table 4.1, in the pre-test, 
the students’ speaking anxiety level of experimental class was higher, but in post-test 
(table 4.3), the students’ speaking anxiety level was lower than pre-test. Furthermore, 
the comparison between the frequency score and the percentage of the students’ 
speaking anxiety level in post-test of control class presented in the following table: 
 
Table 4.4 The Distribution of Frequency and Percentage of Control Class in 
Post-Test 
 
No 
Speaking Skill 
Classification 
Range 
Speaking Anxiety Level 
Low Moderate High 
17 – 50      51 – 68 69 – 85 
F % F % F % 
1 Excellent 86 – 100 0      0   0       0 0 0 
2 Very Good 71 – 85 2 9.09   1   4.55 0 0 
3 Good 56 – 70 0      0   9 40.90 0 0 
4 Average 41 – 55 0      0   9 40.90 0 0 
5 Poor 26 – 40 0      0   1   4.55 0 0 
6 Very Poor < 26 0      0   0       0 0 0 
 TOTAL 2 9.09 20 90.90 0 0 
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 As shown in table 4.4, there are 2 (9.09%) students of control class had low 
speaking anxiety level with very good speaking skill, 1 (4.55%) student had moderate 
speaking anxiety level with very good speaking skill, 9 (40.90%) students had 
moderate speaking anxiety level with good speaking skill, 9 (40.90%) students had 
moderate speaking anxiety level with average speaking skill, 1 (4.55%) student had 
moderate speaking anxiety level with poor speaking skill, and there is no student had 
high speaking anxiety level. As stated in table 4.2, in the pre-test, the students’ 
speaking anxiety level in control class was higher, but in post-test (table 4.4), the 
students’ speaking anxiety level was lower than pre-test. 
Based on the analysis of the quantitative data in post-test, it indicated that the 
students' score in the experimental class was lower than the students' score in the 
control class. The effect of peer group activities used was positive to students. It was 
more effective to reduce the students’ speaking anxiety in the classroom than 
individual learning activities where the students learn individually. 
All students in experimental class suit the activities used. It is because peer 
group activities were not about memorizing the text, but rather how to share and 
discuss the ideas with the group members. Besides, they also help each other in their 
group. Thus, even when a student who had a very high speaking anxiety level in the 
speaking, they can reduce their speaking anxiety level by using peer group activities 
to help their selves. 
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b. Mean Score and Standard Deviation of Students’ Speaking Anxiety 
The mean score and standard deviation of the students’ speaking anxiety are 
presented in table 4.5. 
 
Table 4.5 Mean score and standard deviation of the students' speaking anxiety 
level in the pre-test and post-test. 
 
Group Statistics 
 
Class N Mean Std. Deviation 
Std. Error 
Mean 
Pre-test Experimental 22 64.95 6.343 1.352 
Control 22 64.86 5.073 1.081 
Post-test Experimental 22 56.09 7.223 1.540 
Control 22 60.54 5.721 1.219 
 
 
Based on table 4.5, we can see that the mean score of the students' speaking 
anxiety level in pre-test of the experimental class was higher than the control class, 
but the difference is not significant. The mean score of the experimental class in pre-
test was 64.95 while the mean score of the control class was 64.86. It indicated that 
students' speaking anxiety level in the experimental class was higher than the control 
class. The standard deviation of the experimental class was higher than the control 
class. The point is 6.343 for the experimental class and 5.073 for the control class. 
The mean score of the experimental class was lower than the control class in 
post-test. Previously in the pre-test, the mean score for the experimental class was 
64.95 and it reduced in post-test until 56.09. Then, the mean score for the control 
class in pre-test was 64.86 and it reduced as well in post-test until 60.54. Both of the 
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activities used in this research affected the students’ speaking anxiety but the rate of 
the effect is different. It can be concluded that the mean score of students in the 
experimental class reduced 8.86 points while the control class also reduced 4.32 
points. Besides, it proved that the use of peer group activities in the experimental 
class was better than the use of individual learning activities in the control class since 
the reduction in experimental class was more significant than the control class. 
Peer group activities used for the experimental class gave more reduction than 
the individual learning activities used for the control class. As we can see in table 4.5, 
firstly the experimental class has a higher anxiety level than the control class proven 
by the pre-test mean score. Secondly, after the treatment was conducted and post-test 
were given, the mean score showed that the experimental class reduces more than the 
control class. In other words, using peer group activities made the students have a 
quicker reduction in speaking anxiety than using individual learning activities. 
The standard deviation of both experimental and control class was also 
different. Standard deviation is one of the important parts of descriptive analysis 
which accumulates the amount of variation of the students' score. The higher standard 
deviation means that the more variance the score was and the lower standard 
deviation means that the more similar all the score was. Previously, the standard 
deviation of the experimental class in pre-test was 6.343 which were a little bit higher 
than the control class 5.073. In post-test, the score of the standard deviation is also 
different between the experimental and control class. The standard deviation in the 
experimental class was 7.223 and 5.721 in the control class. The results show that the 
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standard deviation on the experimental class and control class enhanced. Based on the 
data, the researcher concluded that the effect of peer group activities was better to 
reduce the students' speaking anxiety than individual learning activities. 
c. Hypothesis Testing Using T-test of Students’ Speaking Anxiety 
The last descriptive analysis of the quantitative data is to test the t-test through 
independent sample test via the SPSS program. In order to prove the hypothesis of the 
research and to find out whether or not the difference between pre-test and post-test 
was statistically significant, the t-test statistical analysis was employed. The result of 
the t-test calculation can be seen in the following table: 
 
Table 4.6 Independent Samples T-test 
Independent Samples Test 
 
Levene's Test 
for Equality 
of Variances 
t-test for Equality of Means 
F Sig. T Df 
Sig. (2-
tailed) 
Mean 
Differenc
e 
Std. 
Error 
Differenc
e 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pre-
test 
Equal 
variances 
assumed 
3.120 .085 .052 42 .958 .09091 1.73177 -3.40394 3.58576 
Equal 
variances not 
assumed 
  .052 40.067 .958 .09091 1.73177 -3.40894 3.59076 
Post-
test 
Equal 
variances 
assumed 
2.734 .106 -2.267 42 .029 -4.45455 1.96466 -8.41939 -.48970 
Equal 
variances not 
assumed 
  -2.267 39.907 .029 -4.45455 1.96466 -8.42556 -.48353 
        (See Appendix 10 page 175) 
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Table 4.6 shows the t-test value of experimental and control class. The t-test 
value of pretest > (α) where the t-test value was 0.958 and (α) was 0.05. It indicated 
that there was no significant difference between the students score in the pre-test of 
both classes. Then, the post-test shows that t-test value < (α), (0.029 < 0.05). It 
indicated that there was a significant difference between the students’ score in the 
post-test of both classes. So, based on the t-test result and supported by all the 
findings, the researcher can conclude that H0 is rejected and H1 is accepted. It means 
that the use of peer group activities reduces the students' speaking anxiety level. 
 
2. The Students’ Speaking Skill. 
a. The distribution of frequency and percentage of the students’ speaking skill in 
pre-test and post-test of both experimental and control class had been combined 
in anxiety data (see page 88-91).                 
b. Mean Score and Standard Deviation of Students’ Speaking Skill 
The mean score and standard deviation of the students’ speaking skill are 
presented in the table below: 
    
Table 4.7 Mean Score and Standard Deviation of the Students’ Speaking Skill 
                     in pre-test. 
 
Group Statistics 
 
Class N Mean Std. Deviation 
Std. Error 
Mean 
Pre-test Experimental 22 49.36 7.322 1.561 
Control 22 46.33 8.502 1.812 
Post-test Experimental 22 65.90 12.978 2.766 
Control 22 56.18 10.284 2.192 
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Based on table 4.7, we can see that the mean score of the students in the 
experimental class was higher than the control class, but the difference was not 
significant. The mean score of the experimental class in pre-test was 49.36 and the 
mean score of the control class was 46.33. It indicated that students' speaking skill in 
the experimental class was higher than the control class. The standard deviation of the 
experimental class was 7.322 and for the control class was 8.502. 
The mean score of the experimental class enhanced higher than the control 
class in post-test. Previously in the pre-test, the mean score for the experimental class 
was 49.36 and it enhanced in post-test until 65.90. Then, the mean score for the 
control class was 46.33 and it enhanced as well in post-test until 56.18. It means that 
the mean score of students in the experimental class increased 16.54 point while the 
control class also increased 9.85 points. It proved that the use of peer group activities 
in the experimental class is better than the use of individual learning activities in the 
control class since the enhancement in experimental class was more significant than 
the control class. The researcher can conclude that although both of the activities used 
in this research affected the students' speaking skill, the rate of the effect is different. 
Peer group activities used for the experimental class give more enhancement 
than the individual learning activities used for the control class. As we can see in 
table 4.7, firstly the experimental class and control class has low speaking skill. It is 
proven by the mean score in the pre-test. Secondly, after the treatment was conducted 
and post-test were given, the mean score showed that the experimental class enhances 
more than the control class. The standard deviation of both experimental and control 
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class was also different. As we know that standard deviation is one of the important 
parts of descriptive analysis which accumulates the amount of variation of the 
students' score. The higher standard deviation means that the more variance the score 
was and the lower standard deviation means that the more similar all the score was. 
The standard deviation of the experimental class in pre-test was 7.322 which 
were a little bit lower than the control class 8.502. It means that the score for each 
student in the control class was a little bit at variance than the experimental class. In 
post-test, the score is also different but not the same as the pre-test. It was 12.97 in 
experimental class and 10.28 in control class. The results show that the standard 
deviation on the experimental class and control class enhanced. It means that during 
all the treatment conducted by using peer group activities in experimental class and 
individual learning activities in the control class can enhance the students' speaking 
skill averagely. In other words, the students were affected equally but the 
enhancement in the experimental class was more significant than in the control class. 
c. Hypothesis Testing Using T-test of Students’ Speaking Skill 
The last descriptive analysis of the quantitative data is to test the t-test through 
independent sample test via the SPSS 23 program. In order to prove the hypothesis of 
the research and to find out whether or not the difference between pre-test and post-
test was statistically significant, the t-test statistical analysis was employed. The result 
of the t-test calculation can be seen in the following table: 
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Table 4.8 Independent Sample t-test 
 
Independent Samples Test 
 
Levene's Test 
for Equality 
of Variances 
T-test for Equality of Means 
F Sig. T Df 
Sig. (2-
tailed) 
Mean 
Differenc
e 
Std. Error 
Differenc
e 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pre-
test 
Equal 
variances 
assumed 
.087 .770 1.267 42 .212 3.03091 2.39231 -1.79697 7.85879 
Equal 
variances not 
assumed 
  1.267 41.095 .212 3.03091 2.39231 -1.80013 7.86194 
Post-
test 
Equal 
variances 
assumed 
1.376 .247 2.754 42 .009 9.72273 3.53032 2.59825 16.84720 
Equal 
variances not 
assumed 
  2.754 39.915 .009 9.72273 3.53032 2.58721 16.85824 
        
(See Appendix 13 page 198) 
Table 4.8, show the t-test value of speaking skill in experimental class and 
control class. T-test value of pretest >(α) where the t-test value was 0.212 and (α) was 
0.05. It indicated that there was no significant difference between the students score 
in the pre-test of both of classes. Then, the post-test shows that t-test value of post-
test < (α), (0.009 < 0.05). It indicated that there was a significant difference between 
students’ score in the post-test of both classes. Thus, based on the t-test result and 
supported by all the findings, the researcher can conclude that H0 is rejected and H1 is 
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accepted. It means that peer group activities and individual learning activities 
enhance the students’ speaking skill. 
 
3. Correlation analysis 
The following table presents the result of the correlation analysis of students’ 
speaking anxiety and speaking skill in pre-test and post-test of both classes. 
a. Experimental Class 
   The tables below are the result of the correlation analysis of students’ speaking 
anxiety and speaking skill in pre-test and post-test of experimental class.  
 
 
Table 4.9 The Correlation between Students’ Speaking Anxiety and Students’  
                   Speaking Skill in Pre-test of Experimental Class. 
 
 
Correlations 
 Pre-test of 
Speaking  
Anxiety 
Pre-test of 
Speaking  
Skill 
Pre-test of Speaking 
Anxiety 
Pearson Correlation 1 -.627** 
Sig. (2-tailed)  .002 
N 22 22 
Pre-test of Speaking 
Skill 
Pearson Correlation -.627** 1 
Sig. (2-tailed) .002  
N 22 22 
*. Correlation is significant at the 0.05 level (2-tailed). 
  
 
 
As shown in table 4.9, the correlation between students’ speaking anxiety and 
students’ speaking skill in pre-test of experimental class proven by rxy value = -0.627 
with the Sig. (2-tailed) = 0.002. The statistical analysis shows that pre-test of 
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speaking anxiety and pre-test of speaking skill have a negative correlation which 
means that the highest speaking score, the lowest speaking anxiety and that is all the 
way around. The sig (2 tailed) = 0.002 < 0.025 which means that there is a significant 
correlation between pre-test of speaking anxiety and pre-test of speaking skill. It used 
0.025 because the sig. 2 tailed (0.05/2 = 0.025). Based on the findings, the correlation 
of speaking anxiety and speaking skill in pre-test of the experimental class is negative 
and significant. 
 
 
Table 4.10 The Correlation between Students’ Speaking Anxiety and Student 
Speaking Skill in Post-test of Experimental Class. 
 
 
Correlations 
 Post-test of 
Speaking  
Anxiety 
Post-test of 
Speaking  
Skill 
Post-test of 
Speaking Anxiety 
Pearson Correlation 1 -.634** 
Sig. (2-tailed)  .002 
N 22 22 
Post-test of 
Speaking Skill 
Pearson Correlation -.634** 1 
Sig. (2-tailed) .002  
N 22 22 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
As shown in table 4.10, the correlation between students’ speaking anxiety 
and students’ speaking skill in post-test of experimental class proven by rxy value =    
-0.634 with the Sig. (2-tailed) = 0.002. The statistical analysis shows that post-test of 
speaking anxiety and post-test of speaking skill have a negative correlation which 
means that the highest speaking score, the lowest speaking anxiety and that is all the 
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way around. The sig (2 tailed) = 0.002 < 0.025 which means that there is a significant 
correlation between pre-test of speaking anxiety and pre-test of speaking skill. It used 
0.025 because the sig. 2 tailed (0.05/2 = 0.025). Based on the findings, the correlation 
of the students’ speaking anxiety and students’ speaking skill in post-test of the 
experimental class is negative and significant. The data of the experimental class 
shows that the students' speaking anxiety and students' speaking skill correlated 
significantly both in pre-test and post-test but the correlation in post-test more 
significant than in pretest. 
b.  Control Class 
The tables below are the result of correlation analysis of students’ speaking 
anxiety and speaking skill in pre-test and post-test of the control class. 
      
 
Table 4.11 The Correlation between Students’ Speaking Anxiety and Students 
Speaking Skill in Pre-test of the Control Class  
 
Correlations 
 Pre-test of 
Speaking  
Anxiety 
Pre-Test of 
Speaking  
Skill 
Pre-test of Speaking 
Anxiety 
Pearson Correlation 1 -.573** 
Sig. (2-tailed)  .005 
N 22 22 
Pre-test of Speaking 
Skill 
Pearson Correlation -.573** 1 
Sig. (2-tailed) .005  
N 22 22 
**. Correlation is significant at the 0.01 level (2-tailed). 
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As shown in table 4.11, the correlation between students’ speaking anxiety 
and students’ speaking skill in pre-test of control class proven by rxy value = -0.573 
with the Sig. (2-tailed) = 0.005. The statistical analysis shows that pre-test of 
speaking anxiety and pre-test of speaking skill have a negative correlation which 
means that the highest speaking score, the lowest speaking anxiety and that is all the 
way around. The sig (2 tailed) = 0.005 < 0.025 which means that there is a significant 
correlation between pre-test of speaking anxiety and pre-test of speaking skill. It used 
0.025 because the sig. 2 tailed (0.05/2 = 0.025). Based on the findings, the correlation 
of speaking anxiety and speaking skill in pre-test of the control class is negative and 
significant. 
 
Table 4.12 The Correlation between Students’ Speaking Anxiety and 
Students’ Speaking Skill in Post-test Control Class 
 
Correlations 
 Post-test of 
Speaking  
Anxiety 
Post-test of 
Speaking 
 Skill 
Post-test of Speaking 
Anxiety 
Pearson Correlation 1 -.575** 
Sig. (2-tailed)  .005 
N 22 22 
Post-test of Speaking 
Skill 
Pearson Correlation -.575** 1 
Sig. (2-tailed) .005  
N 22 22 
*. Correlation is significant at the 0.05 level (2-tailed). 
 
 
As shown in table 4.12, the correlation between students’ speaking anxiety 
and students’ speaking skill in post-test of control class proven by rxy value = -0.575 
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with the Sig. (2-tailed) = 0.005. The statistical analysis shows that post-test of 
speaking anxiety and post-test of speaking skill have a negative correlation which 
means that the highest speaking score, the lowest speaking anxiety and that is all the 
way around. The sig (2 tailed) = 0.005 < 0.025 which means that there is a significant 
correlation between pre-test of speaking anxiety and pre-test of speaking skill. It used 
0.025 because the sig. 2 tailed (0.05/2 = 0.025).  
Based on the findings, the correlation of students’ speaking anxiety and 
speaking skill in post-test of the control class is negative and significant. The data of 
the control class shows that the students' speaking anxiety and students' speaking skill 
correlated significantly both in pre-test and post-test but the correlation in post-test 
more significant than in pretest. 
 
4. Factors Causing Students Speaking Anxiety 
  The data about factors causing students’ speaking anxiety was conducted from 
interview and observation. The interview was conducted through several questions 
and video recording on Wednesday, May 9th, 2018, several days after the post-test 
given. Meanwhile, the observation was conducted through video recording when the 
researcher gave pre-test, treatment, and post-test to students on April 4th until May 4th. 
The interviewees of this recording were 9 students of experimental class or X MIA 
Al-Khawarizmi of SMAN 13 Pangkep who have anxiety level from high to moderate, 
moderate to moderate, and moderate to low. There are 2 factors which cause students' 
speaking anxiety in learning English, those are: 
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Table 4.13 Factors Causing Students’ Speaking Anxiety 
 
Factors Causing Students’  
Speaking Anxiety 
The Items 
a. Linguistic Factors 1) Low pronunciation 
2) Lack of idea 
3) Lack of vocabulary 
b. Non-linguistic Factors 
 
 
 
 
1) Lack of self-confidence 
2) Lack of preparation 
3) Shyness to their peers 
4) Afraid of being Laughed 
 
 
 
 Based on the result of the interview, the students in the experimental class 
reckoned that there were 2 factors which causing students’ speaking anxiety in 
learning English, those are the linguistic factor and non-linguistic factor. 
a. Linguistic Factor 
The linguistic factor is the causes of students' speaking anxiety which related 
with the language proficiency. Some kinds of linguistic factors are low pronunciation, 
lack of idea, and lack of vocabulary. 
1) Low Pronunciation 
  Low pronunciation is the difficulty to pronounce the words when speaking 
English. It is one of the causes of the students’ speaking anxiety in the classroom. It 
was proved by the student statement below: 
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Sometimes it is because my pronunciation is usually wrong. If I make 
mistake, I was teased by my friends and that triggered trauma for me. 
 
[Biasa itu karena, karena pengucapannya biasa nanti salah. Biasa kalau 
salah itu diledeki teman-teman jadi kayak trauma tersendiri]. 
 
(T.A.U.A, interviewed on May 9th, 2018) 
 
The student stated that low pronunciation was the causes of her anxiety. When 
she pronounced the words incorrectly, she was teased by her friends. It also can make 
herself trauma. In this case, the students felt anxious because of two factors which 
were the low pronunciation and fear of being laughed by their friends. It supported by 
the observation results as follow: 
 
When the student spoke English in the third meeting of treatment, there were 
some mistakes of pronunciation such as she pronounced the word “young” to 
be “yong” and “regency” to be “regency”. Besides, the student also has a 
wrong placement of stress when pronounced the word “present” to be 
“pre’sent”. Furthermore, the student also has some grammar mistakes. Her 
body sways too often, and stammer halting.  
 
(T.A.U.A, Observation on April 27th, 2018) 
 
The observation data above showed that the student still experiences some 
pronunciation mistakes and wrong placement of stress. 
In the last meeting, this student looked enjoy than the previous meeting even 
though she did the grammar mistake, some wrong pronunciation, and hunted 
of words. Sometimes, he did the shuffles feet, stammer halting, rolled the eye, 
body sways often. Overall, her performance becomes better than the previous 
meeting. 
 
(T.A.U.A, Observation on May 4th, 2018) 
The observation data above showed that the student still experiences some 
symptoms of speaking anxiety. She still usually hunts of words and do the awkward 
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pause. Sometimes, he also does the shuffles feet, stammer halting, roll eye, body 
sways often, and looking for his group members to get help but he tries to believe 
himself by showing the expression remembering the concept or what he wants to say.  
2) Lack of Idea 
Lack of idea is the condition where the student does not understand the 
material or unable to convey her thought. It was proved by the following statement: 
The thing that makes me anxious is ee I do not know what to say because the 
material cannot be mastered.  
 
[Yang bikin cemas itu apa eee tidak ditau apa yang mau dibilang didepan 
karena materinya juga biasa tidak di kuasai]. 
 
(RK, interviewed on May 9th, 2018) 
 
 
The student stated that she was anxious when she did not master the material 
well. The lack of knowledge especially related to the material taught can make the 
student anxious to speak because she did not know what to say.  
3) Lack of  Vocabulary 
Lack of vocabulary is the condition where the students have limited 
vocabulary or words. It was proved by the student statement below: 
Ee lack of vocabulary 
 
[Ee kurang kosakata]. 
 
(F.D.P, interviewed on May 9th, 2018) 
 
 
The statement above showed that the student lacks of vocabulary. It made her 
difficult to express her ideas to their surroundings. The lack of English vocabulary 
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become the main problem of the student when speaking because when she did not 
know the vocabulary, it means that she could not continue or finish her statement and 
that made her anxious. It supported by the observation result as follows: 
This student still used limited vocabulary in the third observation because she 
only spoke for a moment but actually, she can speak more because she was 
very familiar with the topic. It is different when that student speaks in the 
fourth observation where she speaks longer than the previous meeting. 
 
(F.D.P, Observation on April 20th, 2018) 
 
 
From all the statements above, the linguistic factors were the problems faced 
by the students when speaking English such as low pronunciation, lack of idea, and 
lack of vocabulary. Speaking anxiety may be a result as well as a cause of insufficient 
command of the target language. That is to say, it may be experienced due to 
linguistics difficulties in learning and using a second or foreign language.   
b. Non-linguistic Factors 
The non-linguistic factor is the second factor which makes the students 
anxious in speaking English. The kinds of non-linguistic factors are lack of self-
confidence, lack of preparation, shyness to their peers, and afraid of being laughed. 
1) Lack of self-confidence 
Lack of self-confidence is a type of shyness characterized by fear or anxiety 
about communicating with people. The students feel anxious when speaking English 
because they were lack of self-confidence. It can be seen from the students’ statement 
as follows: 
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“Because I have lack of self-confidence. My friends laugh at me if my 
pronunciation is wrong”. 
 
[Karena saya kurang percaya diri. Teman-teman banyak yang ketawa kalo 
salah pengucapan ta kak].  
 
(A.P.A, interviewed on May 9th, 2018) 
 
 
Based on the student's statement above, it can be seen that the student lack of 
self-confidence when speaking English. It happened because the student was afraid to 
make mistakes such as the error pronunciation and afraid being laughed by his 
friends. This interview also supported by the observation result where the student 
showed some symptoms of speaking anxiety when presented the topic of a 
descriptive text in front of the class. The result of the observation can be seen in the 
following statement: 
When the student presented the topic of descriptive text in front of the class, 
he forgot the opening sentence whereas, in the pre-test, he becomes the first 
speaker and spoke the opening sentence fluently. He also looked nervous 
when started to speak. Besides, he usually hunted of words, did the awkward 
pause, shuffles feet, stammer halting, roll eye, body sways too often, and 
usually looking for his group members to get help. He did not believe in 
himself.  
 
(A.P.A, Observation on April 18th, 2018) 
 
The observation data above showed several symptoms of anxiety when 
speaking English in the learning process. He tried to get help from his group 
members. He did not believe in himself to speak. In other observation, the researcher 
still finds some anxiety symptoms of this student but the symptoms decreased than 
the previous meeting.  
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When the student spoke English in front of the class, he was smiling without 
showed the apprehension feeling. He also becomes fluently than the previous 
meetings although there were still many grammar mistakes. In this meeting, 
this student looked a little bit enjoy than the previous meeting although he still 
usually hunted of words and did the awkward pause. Sometimes, he did the 
shuffles feet, stammer halting, rolled the eye, body sways often, and looking 
for his group members to get help but he tries to believe himself by showing 
the expression remembering the concept or what he wants to say. 
 
(A.P.A, Observation on May 4th, 2018) 
The observation data above showed that the student still experiences some 
symptoms of speaking anxiety. He still usually hunted of words and did the awkward 
pause. Sometimes, he also did the shuffles feet, stammer halting, rolled the eye, body 
sways often, and looking for his group members to get help but he tries to believe 
himself by showing the expression remembering the concept or what he wants to say.  
Based on the two observation data above, we can see that the student speaking 
anxiety symptoms decreased but he still showed some anxiety symptoms. In the 
observation on April 18th 2018, the researcher found 10 symptoms such as he forgets 
the opening sentence, looks nervous when started to speak, hunted of words, did the 
awkward pause, shuffles feet, stammer halting, rolled eye, body sways too often, and 
usually looking for his group members to get help, while in the observation on May 
4th, 2018, the symptoms of the student speaking anxiety decreased to be 7 symptoms 
such as hunted of words and did the awkward pause. Sometimes, he also did the 
shuffles feet, stammer halting, rolled the eye, body sways often, and looking for his 
group members to get help but he tries to believe himself by showing the expression 
remember the concept or what he wants to say.  
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2) Lack of Preparation 
Lack of preparation makes a student did not master the material well. It leads 
the students to feel anxious when speaking English in the classroom. Lack of 
preparation faced by the student can be seen in the following statement:  
Yaa if the speaking is suddenly, I feel anxious, but if we are informed the 
concept before the speaking test, we can prepare it well and do not feel 
anxious anymore.  
[Ya kalau misalnya itu speakingnya secara mendadak, itu ada rasa cemas, 
kalau itu memang ditanya memang maki itu konsepnya bagaimana dan bisaji 
dipersiapkan dengan baik, itu tidak]. 
(E.N.A, interviewed on May 9th, 2018) 
The student stated that she needs to prepare the material in a several times 
before speaking in front of her friends. She cannot speak directly or in a short time. If 
she was given a long time for preparation, she does not anxious when speaking 
English.  
When the student learned in a group, the researcher gave time to discuss and 
share the ideas about the topic with her group members. Then, each student in 
a group rehearsed to be a reporter while other members of the group paid 
attention, gave motivation, suggestion, and helped their group members to 
speak fluently. Thus, when she spoke with her group members or presented the 
topic in front of the class, she looked enjoy even she still did grammar 
mistakes. 
 
(E.N.A, Observation on April 20th, 2018) 
The observation data above showed that the student E.N.A needs time to 
prepare before discussion or presentation. That student looked enjoy to discuss with 
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her group members and present the material in front of the class even she still have 
some mistakes. 
 
3) Shyness to their Peers  
Shyness to their peers derives from teachers and peers in the learning process. 
The student stated that she was shy when speaking in the classroom because her 
friends pay attention to her. The student’s statement can be seen as follows: 
Because I am shy and my friends usually pay attention to me  
 
[Karena malu kak dan biasa juga diliati sama teman-teman]. 
 
(S.R.K, interviewed on May 9th, 2018)  
 
It also supported by the result of the observation which can be seen in the 
following statement: 
The student did some gestures which showed that she feels anxious when 
playing the role with her friend especially when the comments or suggestion 
times from their peers. She looked holding her hand tightly, closed her lips, 
body sways too often and wiped her cheeks for several times with her worry 
expression. 
 
(S.R.K, Observation on April 27th, 2018) 
 
From the result of the interview and observation above, it can be seen that the 
student anxious to speak English because embarrassed when noticed by their friends. 
She lost her concentration when her friends pay attention to her.  
4) Afraid of being Laughed 
Afraid of being laughed also derives from teachers and peers in the learning 
process. The student stated that she was afraid of being laughed by her friends 
because she has a low speaking skill as mentioned in the following statement:  
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The things that make me anxious when speaking in English lesson is I am 
afraid that my friends laugh at me and they know how to speak English 
correctly. 
 
[Yang membuat saya cemas pada saat berbicara di pembelajaran bahasa 
Inggris yaitu saya takut ditertawakan sama teman-teman dan teman-teman 
banyak yang mengetahui bagaimana speaking bahasa Inggris yang baik]. 
 
(I.A, interviewed on May 9th, 2018) 
 
The student stated that she was anxious to speak English because she was 
afraid of being laughed by her friends. She has low speaking skill.  
Based on the two cases above, we can see that the anxiety affect the students’ 
self-confidence, as they afraid to be watched and to be laughed by their friends if they 
made mistake. In this case, the students felt that other students are looking for her 
more and worry that she may lose control. Shyness to the peers and afraid of being 
laughed is also related to the fact that language anxiety is a psychological construct, it 
most likely stems from the learners' own self as an internal factor such perceptions 
about other (peer, teacher, interlocutors, etc.) target language communications 
situation, and his or her beliefs about second language or foreign language learning. 
 
5. The Effects of Students’ Speaking Anxiety 
There are two effects of students’ speaking anxiety, those are facilitating and 
debilitating effect. Facilitating anxiety helps a student to be more alert to a task, 
pushes students on to make greater efforts, and is considered to be the positive factor 
in order to accomplish a task. On the contrary, debilitating anxiety is the negative 
effect where learners do not perform a task to the optimum level.  
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Table 4.14 Effects Causing Students’ Speaking Anxiety 
Effects of Students’ Speaking 
Anxiety 
The Items 
a. Facilitating Effect 1) Self-motivation 
2) Self-confidence 
b. Debilitating Effect 1) Blank  
2) Stammer and Afraid  
3) Nervous 
4) Stumble  
  
   
  Based on the result of the interview, the researcher found two effects of 
students’ speaking anxiety when learning English; those are facilitating and 
debilitating effect. The explanation of the effects can be seen in the following line.  
a. Facilitating Effect  
  The first effect of students’ speaking anxiety is facilitating effect. In 
facilitating effect, there are two items namely self-motivation and self-confidence.  
1) Self-Motivation 
  In terms of self-motivation, the effect of the speaking anxiety made the 
students become better in speaking. It was proved by the students’ statements:  
It usually motivates me to be better, so we can be more developed than others.  
[Biasa lebih memotivasi diri kita untuk lebih lagi, sehingga kita dapat lebih 
berkembang dari yang lain]. 
(T.A.U.A, interviewed on May 9th, 2018) 
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It makes me rigid but if I am anxious, it motivates me to control myself so I’m 
not feeling too anxious. 
[Kayak bikin kaku tapi justru kalau misalnya cemaski juga kayak bisaki 
termotivasi untuk kontrolki dirita supaya tidak terlalu gemetaranki]. 
 
(F.D.P, interviewed on May 9th, 2018) 
 
From the statements above, it can be seen that anxiety motivated the students 
to become better in speaking. It pushed their selves to develop their skill than other 
students. When the students felt that they were motivated because of the anxiety, it 
proves that it is an example of facilitating effect of the anxiety.  
2) Self-confidence 
In terms of self-confidence, anxiety makes the students to become diligent and 
more confidence when speaking English. It can be seen in the following statement: 
Eee it is nothing too much because eee I’m not be burdened because anxiety 
can make me start to learn more and later I can be more confident and not 
anxious anymore, so it motivates me to learn until I can. 
[Eee tidak bagaimana-bagaimana ji juga karena ee apa di’, tidak terbebani ji 
karena dari cemas kecemasan itu bisa ma mulai belajar lagi supaya nanti 
lebih pede lagi dan tidak gimana di’, jadi termotivasi untuk belajar terus jadi 
bisaki.]. 
    (R.K, interviewed on May 9th, 2018) 
 
The student stated that anxiety does not burden herself when speaking 
English. Instead, anxiety makes herself to learn diligently so that she can be more 
confident. It also motivates the student to be better in speaking English. 
 Besides, those facilitating effect also supported from the observation result 
that can be seen below: 
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In the third treatment, the student becomes more confidence to speak in front 
of their friends than the previous meeting. Their vocabulary items enhanced, 
their speech become longer, the wrong pronunciation decreased, and the 
gestures or nonverbal that the students showed which express their anxiety 
also decreased. It shows those students learn from the experience. When they 
have mistaken or weakness in the previous meetings, they make it as learning. 
 
(R.K, Observation on April 20th, 2018) 
 
 
Based on the extract above, it showed that the student has an enhancement of 
self-confidence. Her vocabulary mastery enhanced, their speech become longer, the 
wrong pronunciation decreased, and the gestures or nonverbal that the students 
showed which express their anxiety also decreased. 
The three extracts and observation result above show the facilitating effect of 
the speaking anxiety that is related to the students' motivation and self-confidence, 
and also make the students be better in speaking. Anxiety with appropriate level acts 
as a positive role motivates the students to preserve their efforts in the learning 
process. Moreover, it keeps the learners motivated and fights the bad information 
which comes from them and pushes it to do more effort to reduce their anxiety.  
b. Debilitating Effect  
  The second effect of the students’ speaking anxiety is debilitating effect. It is 
the negative effect where learners do not perform a task to the optimum level, even 
may frighten the learner off task. There are four items namely blank, stammer and 
afraid, nervous and stumble. The explanation of the effects can be seen in the 
following line.   
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1) Blank 
In terms of blank, anxiety makes the students forget the concept and not quite 
sure when speaking English. It was proved by the student’s statement: 
I usually blank, also forget the concept, and not sure in front of the class and 
do not know what to say. 
 
[Biasanya blank, lupa konsep juga, ee baru gaje diatas tidak tau apa mau 
dibilang]. 
 
(E.N.A, interviewed on May 9th, 2018) 
 
 
Based on the student's statement, it showed that when the student feels 
anxious, she forget the concept and being confused. This effect is bad for the 
students’ because it harms student’s performance in many ways, both indirectly 
through worry and self-doubt and directly by reducing participation and creating an 
overt avoidance of the language.  
2) Stammer and Afraid 
In terms of stammer, the effect of the speaking anxiety makes the student does 
not fluently and rather afraid to be laughed. It was proved by the student statement:  
The effect is I'm not fluent when speaking and rather afraid. Afraid to be 
laughed. 
 
[Efeknya kurang lancar pada saat speaking dan agak takut. karena takut 
diketawai]. 
 
(A.P.A, interviewed on May 9th, 2018) 
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Based on the student's statement above, it shows that anxiety brings bad effect 
for the student. It makes the student stumble and afraid to be laughed when speaking 
English. 
3) Nervous 
In terms of nervous, the effect of the speaking anxiety makes the student 
forget what she has been prepared. It was proved by the student statement: 
Nervous, forget what has been remembered.  
 
[Gugup, melupakan yang sudah dihafal]. 
 
(A.I, interviewed on May 9th, 2018) 
 
Based on the student's statement above, it shows that anxiety makes the 
students nervous when speaking. She forgets what has been remembered. 
4) Stumble 
In terms of stumble, the effect of the speaking anxiety makes the student 
forget what she has been prepared. It was proved by the student statement: 
Lupa konsep, terus tidak bisa berkata apa-apa lagi. 
 
[Forgetting the concept, and cannot speak anymore]. 
 
(S.R.K, interviewed on May 9th, 2018) 
 
Based on the student’s statement above, it shows that anxiety makes the 
students stumble when speaking. She stuck and cannot speak anymore. She loses her 
ideas. Besides, those statements above were supported by the result of the observation 
below: 
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When the student speech in front of the class, he showed the gesture that he 
forgot what he wanted to say. He looks confused, did some roll eye, and 
looked at the researcher to show that he forgot what he wanted to say. In fact, 
he just forgot the sentence that he usually used to start the presentation. 
 
(S.R.K, Observation on April 18th, 2018) 
This extract supported the interview result where the student showed the 
gesture that he forgets what he wants to say. He looks confused, did some roll eye, 
and look at the researcher to show that he forgot what he wants to say. 
The fourth extracts and observation result above show the debilitating effect 
of the speaking anxiety that is related to the blank, stammer and afraid, nervous, and 
stumble. The debilitating effect of anxiety tends to make the students become passive 
in the process of learning, lack confidence, fail to present the ideas, feeling of 
incompetence is strengthened and leads the student eventually to give up.   
 
6. Students’ Strategies to Reduce their Speaking Anxiety 
  There are some strategies used by the students to reduce their speaking 
anxiety such as preparation, avoiding eye-contact, and getting help from peers.  
Table 4.15 Students’ Strategies to Reduce their Speaking Anxiety 
 
Students’ Strategies to Reduce 
Speaking Anxiety 
The Items 
a. Preparation 1)  Make a concept 
2)  Practice 
3)  Enlarge the vocabulary items  
b. Avoiding Eye-Contact 1) Think no one in the classroom 
c. Getting Help from Peers 1) Ask friends  
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 Based on the result of the interview, there are three strategies used by the 
students to reduce their speaking anxiety, those are preparation, avoiding eye-contact, 
and getting help from peers. The explanation of each strategy can be seen in the 
following line:  
a. Preparation  
  Preparation is the most common used by the students’ to reduce their speaking 
anxiety when learning English. In preparation, the students do three steps, namely 
make a concept, practice, and enlarge their vocabulary items.  
1) Make a concept 
 The result of the interview shows that the student makes a concept before 
speaking. It is proven by the following statement: 
 
My strategy is learning what I want to say. Then I make a concept  
 
[Strateginya itu ee dipelajari apa yang mau dibilang terus dikonsep-
konsepkan]. 
 
(I.A, interviewed on May 9th, 2018) 
 
When the students were asked about their strategies to reduce their speaking 
anxiety, one of the students stated that she made a concept, prepared and learned what 
she was going to say. It is used to enhance her speaking skill and reduce her speaking 
anxiety. 
2) Practice 
The second preparation used by the student to reduce their speaking anxiety is 
practicing the concept. It can be seen in the following transcription:  
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Eee remembering the concept by practicing and practicing, ee then must be 
accustomed to be in front of the public and not be anxious. 
 
[Eee menghapal konsep secara latihan, terus latihan terus, ee terus harus 
terbiasa didepan umum supaya ndak gemetar]. 
 
(E.N.A, Interviewed on May 9th, 2018) 
 
The student needs to practice the concept several times before speaking 
English. She tried to accustom to speak English in the public to reduce her speaking 
anxiety. 
3) Enlarge the Vocabulary Items 
The third preparation used by the student to reduce their speaking anxiety is 
enlarging the vocabulary items. It can be seen in the following transcription: 
Mm I feel anxious just because of lack of vocabulary, so I try to ee enlarge my 
vocabulary.  
 
[Mm kan kalau saya cemaska kayak ndak kayak kurang kosakata ji terus anu 
kayak ee mengingat kosakata diperbanyak]. 
 
(F.D.P, interviewed on May 9th, 2018) 
 
 
 
The student stated that she was anxious because lack of vocabulary. Thus, she 
tried to enlarge her vocabulary to reduce her speaking anxiety. The students thought 
that, by enlarging their vocabulary, they can be a success in speaking and reduced 
their anxiety.    
 By doing all the preparation above, would be expected to increase students’ 
subjectively estimated mastery of the subject matter, and hence reduce the speaking 
anxiety associated with the language class. 
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b. Avoiding Eye Contact 
Avoiding eye contact is also used by the students to reduce their speaking 
anxiety. They consider that there is no person or peers in the classroom. It is proven 
by the following statement: 
The strategy is having a thought that there is no peer and look to another side, 
another place. 
 
 
[Eee strateginya yaitu anggap teman tidak ada dan melihat kearah lain, 
tempat lain]. 
 
(A.P.A, interviewed on May 9th, 2018) 
 
The student always thinks that there was no peer in the classroom except 
himself. He looked at another side in the classroom when speaking English to avoid 
their peer sight. It made himself become better and reduce his speaking anxiety in the 
classroom. 
c. Getting Help from Peers  
 Getting help from peers can help the students’ to reduce their speaking 
anxiety. It can be seen from the following statement:  
I usually work with my friends so my friends can correct my mistakes.  
 
[Biasa kerja sama dengan teman supaya temanta juga na koreksi kesalahan 
ta]. 
 
(R.K, interviewed on May 9th, 2018) 
 
 
The student stated that she usually asks her friends about the material that she 
did not understand and checks the mistake each other. Getting help from peers is 
distinguished by students’ willingness to look for other students who seem to have the 
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trouble with controlling their anxiety. For the anxious student, the fact that others are 
having the same problem may serve as a source of emotional regulation by social 
comparison.   
 
7. The Students’ Perception toward Peer Group Activities. 
There are some perceptions of the students toward peer group activities in 
reducing their speaking anxiety and enhancing their speaking skill; those are very 
helpful, very good, very interesting, and new activity in learning English. 
 
Table 4.16 The Students’ Perception toward Peer Group Activities in 
Reducing Students’ Speaking Anxiety and Enhancing Speaking 
Skill. 
 
Students’ Perception The Items 
a. Very helpful 1) Task division 
2) Help each other 
b. Very good 1) Help each other 
c.  Very interesting 1) Fun teaching 
2)  Interesting material 
3)  Get close to peers 
d. New activities in learning English. 1) Different activities 
   
 Based on the result of the interview, the students interested to learn English by 
using peer group activities because it is very helpful, very good, very interesting, and 
as new activities in learning English. 
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a. Very helpful  
  Peer group activities are very helpful because in group activities there is a task 
division and they can help each other.  
1) Task Division 
Task division is one of the steps in group activities that used by the researcher 
when giving treatment. This activity helped the students in learning English. It can be 
seen in the following transcription:  
Peer group activities are very helpful because there is a division for each 
group task so other friends can correct our mistake.  
 
[Peer group activities sangat membantu karena ada terbagi setiap kelompok 
tugasnya, sehingga bisa juga koreksi teman-teman yang lain]. 
 
(R.K, interviewed on May 9th, 2018) 
  
This interview result was supported by the result of the observation below:  
 
In the learning process, each member of the group has their own task such as 
a leader, a writer, a language checker, and a timekeeper. Each student should 
do their task when discussing the topic.  
 
(R.K, Observation on April 6th, 2018) 
The researcher divided the students into several groups each meeting and each 
member of the group has their own task. It used to avoid the students become passive 
or the only a few students dominate the discussion. 
2) Help Each Other 
The students help each other when learning in a group. They can share and 
discuss the material. This activity helped the student to reduce their speaking anxiety. 
It can be seen in the following transcription: 
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It is very helpful and very interesting because in a group, we can help and give 
suggestion to our friends; those are all the way around. Besides, I can have 
self-confidence and maybe can correct some mistakes.  
 
[Sangat membantu dan sangat menarik karena di dalam kelompok itu kita 
dapat membantu teman dan saran juga buat kita dapat dibantu dan teman 
juga dapat memberikan saran kepada kita dan saya dapat percaya diri dan 
mungkin memperbaiki beberapa kesalahan]. 
 
(S.R.K, interviewed on May 9th, 2018) 
 
Based on the students’ statement, it was found that peer group activities are 
very helpful because the students can help each other. Other members of the group 
can give suggestion, motivation, and correct the mistake when they are speaking 
English. Besides, the students’ self-confidence also enhanced. It also supported by the 
result of the observation in the following statement: 
In group learning, each member has responded to other members. They 
should help each other especially if they have a friend with low capability. 
Besides, they also give suggestion or comments when learning because they 
are scored with their group members, not individually. 
 
(Observation of students, April 20th, 2018) 
b. Very Good  
The students stated that peer group activities are very good. The students 
become more chummy, confidence, motivate and help each other. It can be seen in 
the following statement: 
Eee it is good because, for example, we do not know something, then one of 
our friends know the meaning, so she/he can help us. helping each other.  
 
[Eee, baguski kak. Karena kan kalo misalnya ndak ada ditau baru ada 
temanta na tau itu yang artinya ini, na bantu maki. Saling membantu].  
 
(F.D.P, interviewed on May 9th, 2018) 
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Based on the students’ statement, it was found that peer group activities are 
very good because the students can help each other. Other members of the group can 
give suggestion, motivation, and correct the mistake when they are speaking English. 
Besides, the students’ self-confidence also enhanced. 
c. Very Interesting  
Peer group activities are very interesting to use in learning. It can be seen in 
the following statements: 
It is very fun, because what is, the way it is taught. Because the material used 
is very interesting.  
Sangat menyenangkan. Karena apa di’, karena cara mengajarnya. Karena 
materi yang dibawakan sangat menarik]. 
(A.I, interviewed on May 9th, 2018) 
 
In my opinion, it is very interesting because it is fun. We can play, get close to 
friends, and the level of our self-confidence is increasing because friends are 
giving suggestion and correcting. Thus, we know our mistakes.  
 
[Menurut saya, sangat bagus karena seru. Kita juga bisa bermain, bisa 
tambah akrab, juga kayak tingkat kepercayaan diri itu lebih tinggi karena 
sudah ada yang beri saran, ada  yang koreksi. Jadi kita tau apa kesalahan 
kita sendiri]. 
 
(T.A.U.A, interviewed on May 9th, 2018) 
 
The students stated that peer group activities are fun and the material used was 
very interesting. It is because the way the researcher taught. Besides, the material 
used by the researcher was interesting. This interview result also supported by the 
observation result which can be seen in the following statement: 
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The material used was descriptive text. In the first and second meeting, the 
researcher only gave a theme to students and they were free to choose the 
topic based on the theme of descriptive text given by the researcher. In the 
third and fourth meeting, the researcher directly gave a topic with a picture to 
students. Thus, each group has the same topic. In the fifth and sixth meetings, 
the students play a role using the topic and cue card given by the researcher. 
 
(Observation of students, April until May 2018) 
 
Based on the result of interview and observation, it can be seen that peer 
group activities are very interesting. It is because the material used and the activities 
by the researcher were interesting. 
d. New Learning Activity   
Peer group activities are a new activity in learning English. It is proven by the 
students’ statement: 
 
In my opinion, peer group activities are a new thing for me because the 
learning process using group works with different activities from the daily 
activity and as a sharing place. Sharing knowledge.  
[Menurut saya peer group activities itu termasuk hal yang baru untuk saya, 
karena ini belajar menggunakan belajar perkelompok dengan aktivitas-
aktivitas yang berbeda dari biasanya dan sebagai sharing juga. Sharing 
pengetahuan]. 
(E.N.A, interviewed on May 9th, 2018) 
This interview result is also supported by the observation result which can be 
seen in the following statement:  
 
The activity used by the student is different with their daily activity in 
speaking activities because when the researcher divided them into the group, 
each member has their own task, so each member did the task and no one 
becomes passive or dominate the discussion. They also can share with their 
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friends whereas in their daily activities, some of the students prefer to work 
individually than the group.  
 
(Observation of students, April 20th, 2018) 
 
  The student stated that the activities that the researcher did were different 
from their daily activities. Peer group activities also as a sharing place and 
knowledge. It was because in this research, the researcher did not only use one 
activity, but three namely discussion, picture describing, and role play. From those 
group activities, the students shared more knowledge with their friends.  
 
B. Discussion 
 
  This part deals with the interpretation of the research findings through a 
questionnaire, a speaking test, and interview. The data of the research were collected 
on April 4th until May 9th, 2018 in SMAN 13 Pangkep. The discussion is presented in 
seven parts, namely the students' speaking anxiety, the students' speaking skill, the 
correlation between the students' speaking anxiety with their speaking skill, the 
factors causing students' speaking anxiety, the effect of students' speaking anxiety, 
the students' strategies to reduce their speaking anxiety, and the students' perception 
toward peer group activities. 
 
1. Students’ Speaking Anxiety 
In this part, the discussion deals with the use of peer group activities to reduce 
the students' speaking anxiety. The data was collected through PSCAS questionnaire 
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as explained in the previous section showed that peer group activities were effective 
to reduce the students' speaking anxiety in the EFL classroom. It was proved by the 
mean score of the experimental class was lower than the mean score of the control 
class after the experimentation conducted. 
The mean score of the students' pre-test in the experimental class was 64.95 
and its standard deviation is 6.343. Another side, the mean score of students' pre-test 
in the control class was 64.86 and the standard deviation is 5.073. The result of the 
pre-test showed that both groups had equals speaking anxiety level. 
The mean score of both groups was different after the experimentation 
conducted. The mean score of the students' post-test in the experimental class was 
56.09 and its standard deviation is 7.223 while the mean score of students’ post-test 
in the control class was 60.54 with the standard deviation is 5.721. It means that the 
mean score of the experimental class was lower than the control class in post-test 
which is 56.09 < 60.54. This result is supported by Sato (2003) who stated that 
students who use group activities can learn and communicate better than students 
who use individual learning activities. When the students have good communication 
skill, it can decrease their anxiety to speak and have interaction with other peers or 
people. It also related to Gustafson, (2015) who highlighted that cooperative learning 
is a strategy that can be successful in reducing students’ speaking anxiety. It involves 
forming small groups of students of varying background and ability levels, who work 
together to complete various language tasks.  
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Besides, this finding is also supported by the students who were interviewed 
several days after the post-test. A student with the initial name T.A.U.A who has a 
moderate level of speaking anxiety in the pre-test and has a low level of speaking 
anxiety in post-test stated that peer group activities are very interesting because it is 
fun. They can play, chummier, and become more confident in the learning process 
because the members of the group support each other and correcting the mistakes. 
Besides, another student with the initial P.N.R.A who has a high level of speaking 
anxiety in the pre-test and has a moderate level in post-test stated that peer group 
activities that the researcher applied are very helpful and fun because they can discuss 
with their friends. 
Therefore, the researcher concludes that peer group activities such as 
discussion, picture describing, and role play to reduce the students’ speaking anxiety 
was effective to be used by the teacher as the activities in EFL classroom. This 
finding supported by Suwantarathip & Wichadee (2010) who stated that students felt 
less anxious when they had group members to help them in the learning process. It 
creates a sense of community in the classroom and students were more relaxed.  
 
2. Students’ Speaking Skill 
In this part, the discussion deals with the use of peer group activities to 
enhance the students' speaking skill. The data was collected through the speaking test 
as explained in the previous section showed that peer group activities were effective 
to enhance the students' speaking skill in the EFL classroom. It was proved by the 
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mean score of the experimental class was higher than the mean score of the control 
class, but the difference was not significant. The mean score of the students' pre-test 
in the experimental class was 49.36 and its standard deviation is 7.322. Another side, 
the mean score of students' pre-test in the control class was 46.33 and the standard 
deviation is 8.502. The result of the pre-test showed that both groups had equal skill 
in speaking and they were at the same level of speaking skill. 
The mean score of both groups was different after the experimentation 
conducted. The mean score of the students' post-test in experimental class was 65.90 
and its standard deviation is 12.978 while the mean score of students' post-test in the 
control class was 56.18 with the standard deviation is 10.284. It means that the mean 
score of the experimental class was higher than the control class which is 65.90 > 
56.18. These findings are supported by Nunan (2003) who stated that group activities 
can be used to increase the amount of tome that learners brave and get to speak in the 
target language during the learning process. Students tend to feel safer with the group 
activities because it is less threatening to share a group response than individual 
responsibility. It also related with Jonassen & Kwon (2001) who stated that when the 
students discuss the information with other members of their group, they can learn 
better because discussions can give benefit to understand the knowledge if they share 
each other.  
Furthermore, this finding is also supported by the students who were 
interviewed about their opinion toward peer group activities in the learning process. 
A student with the initial name S.R.K who has an average score of speaking skill in 
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the pre-test and has a good score of speaking skill in post-test stated that peer group 
activities can enhance the students' speaking skill because in peer group activities, the 
members are heterogeneity. Thus, they can help, motivate, and correct the mistake 
each other. Besides, another student with the initial F.D.P who has a good score of 
speaking skill in the pre-test and has an excellent score in post-test stated that peer 
group activities can enhance the students speaking skill because, in a group, they can 
motivate and support each other.  
Moreover, the researcher concludes that peer group activities such as 
discussion, picture describing, and role play to enhance the students' speaking skill 
was effective to be used by the teacher as the activities in EFL classroom. 
 
3. The Correlation between Students’ Speaking Anxiety with the Students’ 
Speaking Skill. 
Correlation analysis is used to find out the correlation between the students’ 
speaking anxiety with the students’ speaking skill both in experimental class and 
control class in pre-test and post-test. There are two important matters in correlation 
analysis; they are Pearson Correlation and the Sig. (2-tailed).  
The correlation between students’ speaking anxiety and students’ speaking 
skill of experimental class in pre-test is -0.627 with the sig (2 tailed) = 0.002 < 0.025. 
The negative correlation means that the highest speaking score, the lowest speaking 
anxiety and that is all the way around, while the sig (2 tailed) 0.002 < 0.025 means 
that there is a negative correlation between pre-test of speaking anxiety and pre-test 
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of speaking skill. It happened because the students' speaking anxiety level in pre-test 
was 64.95 while the students' speaking skill in pre-test was 49.36. It can be seen that 
the students speaking anxiety level categorized at a moderate level, while the 
students' speaking skill categorized as average.  
This finding is supported by Mulyani (2011) who stated that there is a 
significant negative correlation between students' anxiety level and their speaking 
ability. The higher students' speaking skill, the lower students' speaking anxiety and 
that is all the way around. On the contrary, this research is different from Mauludiyah 
(2014) who stated that there is no correlation between students’ anxiety and their 
performance in speaking class. The students’ speaking anxiety does not affect the 
students’ speaking skill. 
The correlation between students’ speaking anxiety and students’ speaking 
skill of experimental class in post-test is -0.634 with the sig (2 tailed) = 0.002 < 
0.025. The negative correlation means that the highest speaking score, the lowest 
speaking anxiety and that is all the way around, while the sig (2 tailed) 0.002 < 0.025 
means that there is a significant negative correlation between post-test of speaking 
anxiety and post-test of speaking skill. It happened because the students' speaking 
anxiety level in post-test was 56.09 while the students' speaking skill in post-test was 
65.90. It can be seen that the students speaking anxiety level categorized at a 
moderate level, while the students' speaking skill categorized as good. Thus, the 
correlation between students' speaking anxiety and students speaking skill in post-test 
was greater than in pre-test of experimental class.  
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The result of this research is supported by Aghajani & Amanzadeh (2017) 
who also found a strong negative correlation between speaking test scores and the 
students’ anxiety in the classroom. The higher anxiety level of the students, the lower 
scores and poorer communicative performance, that is all the way around. 
The correlation between students’ speaking anxiety and students’ speaking 
skill of control class in pre-test is -0.573 with the sig (2 tailed) = 0.005 < 0.025. The 
negative correlation means that the highest speaking score, the lowest speaking 
anxiety and that is all the way around, while the sig (2 tailed) 0.005 < 0.025 means 
that there is a negative correlation between pre-test of speaking anxiety and pre-test 
of speaking skill. It happened because the students' speaking anxiety level in pre-test 
was 64.86 while the students' speaking skill in pre-test was 46.33. It can be seen that 
the students speaking anxiety level categorized at a moderate level, while the 
students' speaking skill categorized as average. Irzeqat (2010) revealed that the 
impression and the impact of anxiety on the oral performance of the Palestinian EFL 
students yielded negative correlations.  
It means that the higher anxiety of the students, the lower speaking skill. This 
also supported by Horwitz et al. (1986) who mentioned that an anxious student tends 
to be less concentrated, forgetful, and sweating that may lead to the negative behavior 
such as avoiding the class or procrastinate their homework. In the end, these 
behaviors will affect their cognitive competence because high-anxiety students will 
perform and achieve lower than those who have low-anxiety in the class. 
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The correlation between students’ speaking anxiety and students’ speaking 
skill of control class in post-test is -0.575 with the sig (2 tailed) = 0.005 < 0.025. The 
negative correlation means that the highest speaking score, the lowest anxiety and 
that is all the way around, while the sig (2 tailed) 0.005 < 0.025 means that there is a 
significant negative correlation between post-test of speaking anxiety and post-test of 
speaking skill. It is happening because the students' speaking anxiety level in post-test 
was 60.54 while the students' speaking skill in post-test was 56.18. It can be seen that 
the students speaking anxiety level categorized at a moderate level, while the 
students' speaking skill categorized as good. Thus, the correlation between students' 
speaking anxiety and students speaking skill in post-test was greater than in pre-test. 
This study is supported by Gardner, et al. (1977) who asserted that there were 
negative correlations between foreign language anxiety and achievement. Hence, the 
increase in students' speaking score is followed by the decreasing in speaking anxiety. 
The researcher can conclude that the correlation between the students’ 
speaking anxiety and the students’ speaking skill both in pre-test and post-test of 
experimental class and control class is correlated negatively but the correlation in 
experimental class was a little bit stronger than the control class.   
 
4. Factors Causing Students’ Speaking Anxiety 
 This part discusses the factors causing students' speaking anxiety. The 
researcher found two factors causing students' speaking anxiety namely linguistic 
factors and non-linguistic factors.  
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 The first is linguistic factors. It happens because the students have low 
pronunciation, lack of idea, and lack of vocabulary. This finding is consistent with 
Liu (2007) who found that lack of vocabulary, low English proficiency, and memory 
disassociation were the sources leading to English language speaking anxiety. As a 
result, the students sometimes decide to avoid the interaction or become passive in 
the classroom dealing with the speaking anxiety because the students have no idea 
about the materials. It also related to the Tanveer (2007) statement that is language 
anxiety may be a result as well as a cause of insufficient command of the target 
language. That is to say, it may be experienced due to linguistics difficulties in 
learning and using a second or foreign language. 
 The second factor causing students' speaking anxiety is non-linguistic factors 
such as lack of self-confidence, lack of preparation, shyness to their peers, and afraid 
of being laughed. It happens because the students are embarrassed to be watched by 
his/her friends. Besides, the students also anxious because he/she is afraid to be 
laughed at by their friends especially if the students know that their friend who 
presents in front of the class has low proficiency. Chen & Chang (2004) stated that 
students will feel anxious when they have to perform in front of the classroom which 
watched by their classmates. This situation can increase the level of students' anxiety 
in foreign or second language learning. It is also supported by Fiadzawoo (2015) who 
stated that the students were afraid of their friends to laugh at them when making 
mistakes during speaking. Furthermore, McCroskey (1978) stated that 
communication apprehension is an individual’s level of fear or anxiety associated 
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with the real or anticipated communication with other persons. It can be caused by 
general personality traits such as quietness, shyness, and reticence in individual 
personality.  
 
5. The Effect of Students’ Speaking Anxiety 
 This part discusses the effect of students' speaking anxiety. The researcher 
found two effects of students' speaking anxiety namely facilitating and debilitating 
effect. According to Alpert & Haber (1960), facilitating anxiety helps a learner to be 
more alert to do a task, pushes students to make a great effort, and consider being a 
positive effect in order to accomplish a task. On the contrary, debilitating anxiety is 
negative, where the learner becomes too anxious and may not perform a task to the 
optimum level, even may frighten the learner off task. 
  The first effect is facilitating anxiety. It is not burdened the students when 
speaking in front of the classroom because of her anxious feeling. This kind of 
anxiety motivates the students to be better in speaking, have self-confident, and study 
hard. Besides, the students also learn how to minimize their apprehension. Saidi 
(2015) stated that anxiety with appropriate level acts as a positive role motivates the 
students to preserve their efforts in the learning process. Besides, Scovel (1978) 
facilitating-anxiety keeps the learner motivated and fights the new information and 
pushing them to do more efforts to reduce the negative impact of anxiety. 
The second effect is debilitating anxiety. It has a negative effect to students 
like making the students speak stammered, forget what they want to say, blank, forget 
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the concept, not sure what to say, nervous, cannot speak anymore, and afraid to be 
laughed by their friends. McIntyre (1999) stated that debilitating anxiety makes a 
barrier toward learning or improving one's skills. Most common interoperation for 
anxiety encountered by researchers is debilitating anxiety. Besides, Oxford (1999) 
also stated that debilitating anxiety is bad because it harms students' performance 
such as reducing the participation of the students and creating an overt avoidance of 
the language.  
 
6. The Students’ Strategies to Reduce their Speaking Anxiety 
The researcher found 3 strategies used by the students to reduce their speaking 
anxiety; those are preparation, avoiding eye contact, and getting help from peers. 
The first strategy is the preparation. The students need to prepare the outline 
and make a concept related to the material. Then, they need to rehearse, practice and 
pay attention to the pronunciation. Besides, the students also enlarge their vocabulary. 
Kondo & Ying-Ling (2004) stated that practice and preparation are the keys to feel 
confident when speech or present the material. Those are the effective ways that may 
help learners to reduce their anxiety and minimize the level of their anxiety.   
The second strategy is avoiding eye-contact. The student imagines that she/he 
is the only one in the classroom. He avoids the sight to his friends. It is very useful to 
reduce the students’ speaking anxiety. In line with Gregersen & Horwitz (2002) that 
the students' who avoid eye-contact with the participants or the teacher are typical of 
the non-verbal reaction of anxious students. Besides, Irzeqat (2010) also stated that 
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the symptoms of anxiety include physical reactions such as less eye contact with the 
teacher or peers, vibration in their voice, producing arbitrary hand moves, moving 
and shaking, their heads right and left while answering questions or performing pair 
or group works.  
The third strategy is getting help from peers. When students feel anxious 
about learning, they usually ask their friends about what they do not know related the 
material. They usually ask a suggestion from their friends to minimize their mistake, 
thus it can make the students more confidence. Moreno (2010) stated that there is a 
cognitive level when students cannot do anything alone, but they need guidance to 
solve the problems by collaborating with their peers. Besides, Kadir & Salija (2018) 
stated that learning with peers can be a factor which positively influences the 
students' anxiety in EFL learning because the can learn together and help each other.   
 
7. The Students’ Perception toward Peer Group Activities 
   This part discusses the result of the interview with the students in the 
experimental class. The interview was about the response from the students toward 
peer group activities. The result showed that the students agree and interested in 
learning English by using peer group activities.   
  The first fundamental reason was that peer group activities are very helpful to 
reduce the students’ speaking anxiety and enhance their speaking skill. It because the 
students were divided into several groups and discussed a topic with their group 
members. Each member of the group has a task. After that, each student rehearses to 
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be a reporter and one of them will present their discussion result in front of the class. 
Thus, in group activities, the students share the ideas, discuss the different opinion 
related to the topic, and motivate each other. Besides, it can make the students feel 
good in the learning process. Karakos (2014) stated that the positive aspect of peers in 
learning is encouraging one another, supporting each other, and providing empathy 
and accountability. It is also supported by Jonassen & Kwon (2001) who stated that 
when the students discuss the information with other members of their group, they 
can learn better because discussions can give benefit to understand the knowledge if 
they share each other. 
The second reason, peer group activities are very good to reduce the students’ 
speaking anxiety and enhance the students’ speaking skill because the activity which 
the students did is very interesting and fun. Besides, the students will have self-
confidence because they get support and motivation from their group members. In 
line with Nunan (2003), group activities can be used to increase the amount of tome 
that learners brave and get to speak in the target language during the learning process.  
It is a good activity since it provokes the students to exchange information. Kayi 
(2006) stated that using peer group activities in speaking activity can develop the 
creativity of the learners and make them become more enjoyable in the learning 
process because they can discuss each other, use media such as picture that they like, 
and playing a role with their peers.  
The third reason is peer group activities are interesting to apply in learning 
English. E.N.A, a student which has a moderate level in pre-test and post-test stated 
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that peer group activities can reduce the students’ speaking anxiety and enhance their 
speaking skill because the activity which the students did is very interesting and fun. 
It is because the researcher used the topic which is familiar with the students' daily 
activity or the students like. For example, the researcher gave a topic about tourism 
place. The students were really enthusiast to discuss it. Besides, the researcher also 
gave a topic about Aliando Syarif, an Indonesian actor. He is the idol of the students 
and made them have fun in learning. Besides, the students will have self-confidence 
because they have the support and motivation from their group members. Kayi (2006) 
mentions some types of interesting group activities to promote speaking skill such as 
discussion, picture describing, role play, simulation, information gap, brainstorming, 
storytelling, interview, story completion, reporting, playing cards, picture narrating, 
picture describing, and picture narrating. Thus, the researcher chose to use some 
group activities such as discussion, picture describing, and role play. 
The fourth reason, peer group activities are new activities in learning English. 
The activities used by the researcher are different with the activities used by the 
teacher. In learning process, the researcher divided the students into several groups 
which consist of 4 students. Each member in group has their own task, there is a 
leader, timekeeper, writer, and language checker. After that, each member should 
rehearse to be a reporter in their group. After each student speaks, another member of 
a group should correct the mistake or give a suggestion to their friends. So, it 
minimizes the students' mistake when they present in front of the class. Sato (2003) 
stated that the peer group provides more opportunities for learners to initiate and 
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control the interaction, produce a much larger variety of speech acts and engage in the 
negotiation of meaning. All the members should practice like that because the 
researcher pointed the students randomly. When students presented in front of the 
class, other groups can give questions, comments, and suggestion, the activities can 
minimalize the students’ speaking anxiety because their group members can help the 
students to answer the questions.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter consists of two parts. The first part deals with the conclusion of 
the findings and the second part deals with the suggestion.  
 
A.  Conclusion 
Based on the findings discussed in the previous chapter, some conclusions 
could be drawn as follows: 
1. The result of the research showed that there was a reduction of the students' 
speaking anxiety in post-test. Thus, peer group activities reduced the speaking 
anxiety of the first-grade students of SMAN 13 Pangkep.  
2. The result of the research showed that there was an enhancement of the students' 
speaking skill in post-test. It means that peer group activities enhanced the 
speaking skill of the first-grade students of SMAN 13 Pangkep.  
3. The correlation between students’ speaking anxiety and students’ speaking skill in 
pre-test and post-test of both experimental and control class was negative and 
significant, but the correlation in post-test was greater than in pre-test. The 
negative correlation means that the highest speaking score, the lowest speaking 
anxiety and that is all the way around.  
4. There were two factors causing students’ speaking anxiety, those are linguistic 
factors (low pronunciation, lack of idea, and lack of vocabulary) and non-
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linguistic factors (lack of self-confidence, lack of preparation, shyness to their 
peers, and afraid of being laughed). 
5. The effects of speaking anxiety on students’ speaking skill were facilitating effect 
and debilitating effect. Most of the students with the low anxiety felt facilitating 
anxiety motivated them to be better at speaking and as learning to minimize their 
apprehension in the future. On the contrary, the debilitating anxiety was faced 
mostly by the students with high anxiety. It has a negative effect on students like 
making the students blank, stammer and afraid, nervous, and stumble. 
6. The students’ strategies to reduce their speaking anxiety consist of 3 ways, those 
are preparation, avoiding eye contact, and getting help from peers. The students 
need to prepare the outline and make a concept related to the material. Then, they 
usually avoid the eye-contact with their friends. Besides, when students feel 
anxious to speak English, they usually ask their friends about what they do not 
know related the material in order to minimize their mistake, thus it can make the 
students more confidence.  
7. Peer group activities fascinated the students in reducing speaking anxiety and 
enhance their speaking skill. Majority of the students stated that peer group 
activities are very helpful, very good, interesting, and new activities in group 
work. 
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B.  Suggestion 
Based on the conclusion above, the researcher would like to propose some 
suggestion as follows: 
1. The teachers should apply appropriate group activities to reduce the students’ 
speaking anxiety and enhance their speaking skill. Discussion, picture describing, 
and role play with meaningful activities is highly recommended because those can 
reduce the students' speaking anxiety and enhance their speaking skill. The 
material used should be interesting for the students' level and appropriate to the 
curriculum and syllabus. The teacher also needs to motivate the students to make 
them have awareness of learning. 
2. For the students, they should be active to convey their opinion when learning in a 
group. They do not need to be shy, afraid, and lack of self-confidence to convey 
their opinion. Besides, they also need to help, support, and motivate their friends 
to speak and do not bully their friends. 
3. For future researchers, it is suggested to conduct the research for a longer 
treatment, use other group activities, use other topics, give a journal to students in 
each meeting to write down their opinion or feeling when learning on the day, and 
use another grade.   
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Appendix 1.  Questionnaire 
English Version of PSCAS (Public Speaking Class Anxiety Scale)  
Statements (1) through (17) describe how you feel when you speak in English lesson. 
Please put a tick mark (√) in each statement if you Strongly Agree, Agree, Neither 
Agree nor Disagree, Disagree, or Strongly Disagree. Read each statement carefully. 
No 
 
Statements 
Response 
Strongly 
Agree 
Agree 
Neither 
Agree nor 
Disagree 
Disagree 
Strongly 
Disagree 
1. 
 
I never feel quite sure of 
myself while I am speaking 
English. 
     
2.  
 
I start to panic when I have to 
speak English without a 
preparation in advance. 
     
3. When I speak English, I can 
get so nervous that I forget 
things I know. 
     
4.  I feel confident while I am 
speaking English. 
     
5. 
 
I get confused when I am 
speaking English. 
     
6.  
 
I am afraid that other students 
will laugh at me while I am 
speaking English. 
     
7. 
 
I get nervous when the 
English teacher asks me to 
speak English which I have 
prepared in advance. 
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8.  
 
I have no fear of speaking 
English. 
     
9. 
 
I can feel my heart pounding 
when I am going to be called 
on to speak English. 
     
10. 
 
I feel relaxed while I am 
speaking English. 
     
11. 
 
Anxiety embarrasses me to 
volunteer to go out first to 
speak English. 
     
12. 
 
I face the prospect of speaking 
English with confidence. 
     
13. 
 
Certain parts of my body feel 
very tense and rigid while I 
am speaking English. 
     
14. 
 
I feel anxious while I am 
waiting to speak English. 
     
15. 
 
I dislike using my voice and 
body expressively while I am 
speaking English. 
     
16. 
 
I have trouble to coordinate 
my movements while I am 
speaking English. 
     
17. 
 
Even if I am very well 
prepared, I feel anxious about 
speaking English. 
     
        
Adapted From Yaikhong & Usaha (2012) 
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Kuesioner PSCAS (Skala Kecemasan Kelas Public Speaking)  
Pernyataan (1) sampai (17) menggambarkan bagaimana perasaan anda ketika 
berbicara dalam mata pelajaran Bahasa Inggris. Pilihlah salah satu alternatif jawaban 
yang tersedia dengan memberikan tanda centang (√) untuk setiap pernyataan jika anda 
Sangat Setuju, Setuju, Ragu-ragu, Tidak Setuju, atau Sangat Tidak Setuju. Pastikan 
anda membaca setiap pernyataan dengan seksama. 
 
No 
 
Statements 
Respon 
Sangat 
Setuju 
Setuju 
Sulit 
Menentu 
kan 
Tidak 
Setuju 
Sangat 
Tidak 
Setuju 
1. 
 
Saya tidak pernah merasa yakin pada 
diri saya ketika berbicara 
menggunakan bahasa Inggris. 
     
2.  
 
Saya mulai panik ketika harus 
berbicara menggunakan bahasa 
Inggris tanpa persiapan terlebih 
dahulu. 
     
3. Ketika saya berbicara menggunakan 
bahasa Inggris, saya menjadi sangat 
gugup sehingga lupa dengan hal-hal 
yang saya ketahui. 
     
4.  Saya merasa percaya diri ketika 
berbicara menggunakan bahasa 
Inggris. 
     
5. 
 
Saya merasa bingung ketika 
berbicara menggunakan bahasa 
Inggris. 
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6.  
 
Saya khawatir apabila siswa lain akan 
menertawakan saya ketika berbicara 
menggunakan bahasa Inggris. 
     
7. Saya merasa gugup ketika guru 
bahasa Inggris memintaku untuk 
berbicara menggunakan bahasa 
Inggris yang telah saya persiapkan 
sebelumnya. 
     
8.  
 
Saya tidak takut berbicara 
menggunakan bahasa Inggris. 
     
9. 
 
Saya bisa merasakan jantung saya 
berdebar ketika akan dipanggil untuk 
berbicara menggunakan bahasa 
Inggris. 
     
10. 
 
Saya merasa santai ketika berbicara 
menggunakan bahasa Inggris. 
     
11. 
 
Kecemasan membuat saya malu 
untuk menjadi pembicara pertama 
ketika berbahasa Inggris.  
     
12. 
 
Saya menghadapi kesempatan 
berbicara menggunakan bahasa 
Inggris dengan percaya diri. 
     
13. 
 
Beberapa bagian dari tubuh saya 
terasa tegang dan kaku ketika 
berbicara menggunakan bahasa 
Inggris. 
     
14. 
 
Saya merasa cemas ketika menunggu 
giliran untuk berbicara menggunakan 
bahasa Inggris. 
     
15. 
 
Saya tidak suka menggunakan suara 
dan tubuh saya secara ekspresif 
ketika berbicara menggunakan 
bahasa Inggris. 
     
16. 
 
Saya memiliki masalah dalam 
mengatur pergerakan ketika berbicara 
menggunakan bahasa Inggris. 
     
17. 
 
Walaupun saya telah mempersiapkan 
diri dengan baik, saya tetap merasa 
cemas ketika berbicara menggunakan 
bahasa Inggris. 
     
Adapted From Yaikhong & Usaha (2012) 
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Appendix 2.  Speaking Test 
 
Pre-Test and Post-Test 
  
The researcher gave three topics to students and each student was free to 
choose one of the topics to be present. The same or different topic between pre-test 
and post-test that the students choose might happen. The students were asked to speak 
around 2-3 minutes. If the targeted time to speak for the students is not enough and 
they stop talking, the researcher gave additional questions to students related to the 
topic that they chose. Both pre-test and post-test have the same format and topics 
cover My Lovely Hometown, Fort Rotterdam, and Ideal Teacher. The format 
questions can be seen in the following:  
 
Choose and describe orally one of the following topics below around 2-3 
minutes. 
1. Fort Rotterdam 
2. Ideal Teacher 
3. My Lovely Hometown. 
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Appendix 3.  Interview Guidelines 
 
INTERVIEW GUIDELINES 
 
1. When did you start to learn English? 
2. Do you feel anxious when speak in English lesson? 
3. What factors make you anxious when you are speaking in English lesson? 
4. What are the effects of anxiety that you feel? 
5. Do you have your own strategy or solution to reduce your anxiety when speak 
English? 
6. What do you think about peer group activities that the researcher used? 
7. Does the use of peer group activities reduce your anxiety in speaking English? 
Why? 
8. Does the use of peer group activities enhance your speaking skill? Why? 
 
Adapted from Jurmasari (2017) 
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PETUNJUK WAWANCARA 
 
1. Sejak kapan anda mulai belajar Bahasa Inggris? 
2. Apakah anda merasa cemas ketika berbicara pada pelajaran bahasa Inggris? 
3. Apa yang membuat anda cemas ketika berbicara pada pelajaran Bahasa Inggris? 
4. Apakah efek dari kecemasan yang anda rasakan saat berbicara? 
5. Bagaimana strategi atau cara yang anda lakukan untuk mengurangi rasa cemas 
ketika berbicara pada pelajaran bahasa inggris?  
6. Bagaimana pendapat anda tentang peer group activities yang saya gunakan? 
7. Apakah penggunaan peer group activities bisa mengurangi kecemasan anda saat 
berbicara? Mengapa? 
8. Apakah penggunaan peer group activities bisa meingkatkan kemampuan 
berbicara anda? Mengapa? 
 
Adapted from Jurmasari (2017) 
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Appendix 4.  Students’ Speaking Anxiety Level in Experimental Class 
STUDENTS’ SPEAKING ANXIETY LEVEL OF  
EXPERIMENTAL CLASS  
No Name Pre-Test Anxiety Level Post-Test Anxiety Level 
 
 1. A.P.A 73 High 60 Moderate 
 2. A.I 68 Moderate 56 Moderate 
 3. D.M 69 High 63 Moderate 
 4. E.N.A 67 Moderate 59 Moderate 
 5. F.D.P 54 Moderate 44 Low 
 6. I.A 75 High 66 Moderate 
 7. M.A.M.A 58 Moderate 47 Low 
 8. M.F.W.N 60 Moderate 50 Low 
 9. M.F.W 64 Moderate 57 Moderate 
 10. M.A.M 58 Moderate 47 Low 
 11. N.H.R 69 High 61 Moderate 
 12. S.R.K 67 Moderate 60 Moderate 
 13. N.M.B 68 Moderate 57 Moderate 
 14. N 57 Moderate 51 Moderate 
 15. N.F 61 Moderate 53 Moderate 
 16. N.Y.D 68 Moderate 64 Moderate 
 17. P.N.R.A 74 High 66 Moderate 
 18. R.K 55 Moderate 43 Low 
 19. R.M.A 68 Moderate 62 Moderate 
 20. N.T 66 Moderate 58 Moderate 
 21. S.A.R 72 High 63 Moderate 
 22. T.A.U.A 58 Moderate 47 Low 
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Appendix 5.  Tabulation Score of Students’ Speaking Anxiety Level in Pre-test of Experimental Class 
No Name 
Items 
Total 
Anxiety 
Level 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
1. A.P.A 4 5 5 4 4 5 5 5 3 4 5 5 5 4 3 3 4 73 High 
2. A.I 4 4 5 4 4 4 4 5 4 4 4 4 4 4 2 4 4 68 Moderate 
3. D.M 4 4 4 4 4 5 4 5 4 4 5 4 4 2 4 4 4 69 High 
4. E.N.A 3 4 4 4 5 4 4 4 4 3 4 4 4 4 4 4 4 67 Moderate 
5. F.D.P 1 4 4 4 4 4 4 4 4 1 4 1 4 2 3 4 2 54 Moderate 
6. I.A 5 5 5 5 4 5 5 5 4 4 4 4 5 4 3 4 4 75 High 
7. M.A.M.A 2 4 4 4 4 4 1 4 4 2 4 4 4 4 3 3 3 58 Moderate 
8. M.F.W.N 2 4 4 2 4 4 4 4 4 4 5 3 4 2 4 4 2 60 Moderate 
9. M.F.W 4 4 4 4 4 4 4 4 3 5 5 4 4 2 4 2 3 64 Moderate 
10. M.A.M 1 4 4 4 4 4 3 3 4 2 2 4 4 4 4 4 3 58 Moderate 
11. N.H.R 4 4 4 4 4 5 4 4 4 4 4 4 4 4 4 4 4 69 High 
12. S.R.K 4 4 4 4 4 4 4 5 4 4 3 4 4 4 3 4 4 67 Moderate 
13. N.M.B 3 4 4 3 4 5 4 4 5 4 5 4 4 3 4 4 4 68 Moderate 
14. N 2 4 2 3 4 4 4 4 4 4 2 4 4 4 2 4 2 57 Moderate 
15. N.F 4 4 2 4 4 4 4 4 4 4 2 4 3 4 3 4 3 61 Moderate 
16. N.Y.D 4 4 3 4 4 4 4 5 4 4 3 5 4 4 4 4 4 68 Moderate 
17. P.N.R.A 4 5 5 5 5 5 5 5 4 4 5 4 4 4 2 4 4 74 High 
18. R.K 2 4 4 4 4 4 1 3 4 3 4 1 4 2 3 4 4 55 Moderate 
19. R.M.A 4 4 4 4 5 5 5 4 5 3 3 4 4 4 4 4 2 68 Moderate 
20. N.T 4 2 4 4 4 3 4 4 5 5 4 4 4 4 3 4 4 66 Moderate 
21. S.A.R 4 5 5 4 4 4 5 5 4 4 5 4 4 4 4 3 4 72 High 
22. T.A.U.A 2 2 3 4 4 4 4 5 4 1 4 3 4 4 2 4 4 58 Moderate 
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Appendix 6.  Tabulation Score of Students’ Speaking Anxiety Level in Post-test of Experimental Class 
No Name 
Items 
Total 
Anxiety 
Level 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
1. A.P.A 2 4 4 4 4 4 4 5 3 3 4 2 4 4 3 4 2 60 Moderate 
2. A.I 2 4 4 4 4 2 4 4 2 4 4 4 4 2 2 2 4 56 Moderate 
3. D.M 3 4 4 4 4 4 4 4 4 4 4 4 4 2 4 2 4 63 Moderate 
4. E.N.A 2 4 4 4 4 4 3 4 4 3 4 3 4 4 2 4 2 59 Moderate 
5. F.D.P 1 2 4 3 2 4 4 3 3 2 2 1 4 2 2 3 2 44 Low 
6. I.A 4 4 4 4 4 4 4 4 4 4 4 4 5 3 2 4 4 66 Moderate 
7. M.A.M.A 2 2 2 4 4 2 1 3 3 1 4 2 4 4 2 4 3 47 Low 
8. M.F.W.N 2 2 2 2 2 2 2 4 4 4 5 3 4 2 4 4 2 50 Low 
9. M.F.W 2 4 4 4 4 4 4 4 3 5 3 4 4 2 2 2 2 57 Moderate 
10. M.A.M 1 2 2 3 2 4 3 3 2 1 3 4 3 4 4 4 2 47 Low 
11. N.H.R 4 4 4 4 4 3 3 4 4 4 4 2 4 3 2 4 4 61 Moderate 
12. S.R.K 4 4 3 3 4 2 4 4 4 4 2 3 4 4 3 4 4 60 Moderate 
13. N.M.B 2 4 4 3 4 4 1 4 4 3 4 4 4 2 4 4 2 57 Moderate 
14. N 2 4 2 3 2 4 2 4 4 4 2 4 4 4 2 2 2 51 Moderate 
15. N.F 2 4 2 2 4 2 4 4 4 4 2 4 3 3 3 3 3 53 Moderate 
16. N.Y.D 4 4 3 4 4 4 4 4 4 4 3 4 4 2 4 4 4 64 Moderate 
17. P.N.R.A 4 4 4 5 4 3 4 4 4 5 5 4 4 3 2 3 4 66 Moderate 
18. R.K 2 2 4 2 2 3 1 2 3 2 3 3 2 2 4 4 2 43 Low 
19. R.M.A 3 4 4 4 4 4 4 4 4 3 3 4 4 4 4 3 2 62 Moderate 
20. N.T 2 2 3 4 4 4 2 4 4 4 2 4 4 4 3 4 4 58 Moderate 
21. S.A.R 2 4 4 4 4 4 4 4 4 4 4 2 4 4 4 3 4 63 Moderate 
22. T.A.U.A 2 2 2 4 3 3 2 4 4 3 2 3 4 3 1 4 1 47 Low 
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Appendix 7.  Students’ Speaking Anxiety Level in Control Class 
 
STUDENTS’ SPEAKING ANXIETY LEVEL OF  
CONTROL CLASS 
No Name Pre-Test Anxiety Level Post-Test Anxiety Level 
1. A.M.J 62 Moderate 56 Moderate 
2. A.A.A 72 High 66 Moderate 
3. A.F.F 64 Moderate 60 Moderate 
4. A.P.R 72 High 68 Moderate 
5. D.T.R 68 Moderate 63 Moderate 
6. G.Z 54 Moderate 46 Low 
7. K.G.P 68 Moderate 64 Moderate 
8. M.I.P 65 Moderate 61 Moderate 
9. M.Y.D 68 Moderate 65 Moderate 
10. M.Y.U 63 Moderate 59 Moderate 
11. M.F.A 65 Moderate 59 Moderate 
12. N.A.N 68 Moderate 65 Moderate 
13. N.N.B 52 Moderate 48 Low 
14. N.AR 70 High 67 Moderate 
15. N.AF 63 Moderate 58 Moderate 
16. N.F.F 64 Moderate 61 Moderate 
17. N.I.A.A 62 Moderate 58 Moderate 
18. N.M.A 66 Moderate 62 Moderate 
19. N.D 60 Moderate 55 Moderate 
20. S.N 66 Moderate 63 Moderate 
21. S.R.A 64 Moderate 60 Moderate 
22. F.W 71 High 68 Moderate 
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Appendix 8.  Tabulation Score of Students’ Speaking Anxiety Level in Pre-test of Control Class 
No Name 
Items 
Total 
Anxiety 
Level 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
1. A.M.J 4 4 3 4 4 4 4 4 4 4 4 3 4 4 4 2 2 62 Moderate 
2. A.A.A 4 4 4 4 5 5 4 5 4 4 4 4 5 4 4 4 4 72 High 
3. A.F.F 4 4 4 4 4 4 4 4 4 4 2 3 4 3 4 4 4 64 Moderate 
4. A.P.R 5 5 4 4 4 4 4 5 4 5 3 4 5 4 4 4 4 72 High 
5. D.T.R 4 4 4 4 4 5 4 4 4 4 4 3 5 3 4 4 4 68 Moderate 
6. G.Z 1 4 3 3 1 4 3 4 4 4 2 4 4 4 4 2 3 54 Moderate 
7. K.G.P 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 68 Moderate 
8. M.I.P 4 4 4 4 4 5 4 4 4 4 3 4 4 4 2 4 3 65 Moderate 
9. M.Y.D 4 4 4 4 4 3 4 4 5 4 4 4 4 4 4 4 4 68 Moderate 
10. M.Y.U 4 4 4 4 4 5 4 4 4 3 3 4 4 3 2 4 3 63 Moderate 
11. M.F.A 4 3 4 4 4 5 5 4 5 4 4 2 4 4 2 4 3 65 Moderate 
12. N.A.N 4 4 4 4 4 3 4 4 5 4 4 5 4 4 3 4 4 68 Moderate 
13. N.N.B 2 4 3 3 3 4 1 4 4 4 1 2 4 4 2 4 3 52 Moderate 
14. N.AR 4 4 4 4 4 5 5 5 4 5 3 4 4 3 4 3 5 70 High 
15. N.AF 4 4 1 4 2 5 4 3 4 4 4 4 4 4 4 4 4 63 Moderate 
16. N.F.F 4 4 4 4 4 4 4 3 4 4 2 4 4 4 4 4 3 64 Moderate 
17. N.I.A.A 4 4 3 4 2 4 4 3 4 4 4 4 3 3 4 4 4 62 Moderate 
18. N.M.A 5 3 4 3 3 5 4 3 4 4 4 4 4 4 4 4 4 66 Moderate 
19. N.D 4 4 3 4 3 3 4 3 4 4 4 4 4 4 3 4 1 60 Moderate 
20. S.N 4 4 4 4 4 4 4 4 4 4 4 4 4 3 4 4 3 66 Moderate 
21. S.R.A 4 3 4 4 4 4 4 4 4 4 4 4 4 4 2 4 3 64 Moderate 
22. F.W 5 4 4 4 5 5 5 4 4 4 4 4 4 3 4 4 4 71 High 
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Appendix 9.  Tabulation Score of Students’ Speaking Anxiety Level in Post-test of Control Class 
No Name 
Items 
Total 
Anxiety 
Level 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
1. A.M.J 2 4 3 3 4 4 4 4 2 4 4 2 4 4 4 2 2 56 Moderate 
2. A.A.A 2 4 4 4 4 5 4 5 4 4 4 4 4 4 4 4 2 66 Moderate 
3. A.F.F 4 4 4 4 4 2 4 4 4 4 2 2 4 3 4 4 3 60 Moderate 
4. A.P.R 4 4 4 4 4 5 4 4 4 5 3 4 4 3 4 4 4 68 Moderate 
5. D.T.R 1 4 4 4 4 5 4 4 4 4 4 2 4 3 4 4 4 63 Moderate 
6. G.Z 1 2 2 2 1 3 3 4 4 4 2 4 4 3 3 2 2 46 Low 
7. K.G.P 2 4 4 4 3 4 3 4 4 4 4 4 4 4 4 4 4 64 Moderate 
8. M.I.P 4 4 4 4 4 4 3 4 4 4 3 4 2 4 2 4 3 61 Moderate 
9. M.Y.D 4 4 4 4 4 2 4 4 4 4 3 4 4 4 4 4 4 65 Moderate 
10. M.Y.U 4 4 4 4 3 4 4 4 3 3 2 4 4 2 4 4 2 59 Moderate 
11. M.F.A 4 3 4 4 4 4 2 4 4 4 4 2 4 4 2 4 2 59 Moderate 
12. N.A.N 4 4 4 4 4 2 4 4 4 4 4 5 4 3 3 4 4 65 Moderate 
13. N.N.B 1 3 1 2 3 4 1 4 3 2 3 3 4 4 3 4 3 48 Low 
14. N.AR 4 4 4 4 4 4 4 5 4 4 3 4 4 4 4 4 3 67 Moderate 
15. N.AF 4 4 2 4 2 4 4 3 2 3 4 4 4 4 4 4 2 58 Moderate 
16. N.F.F 2 4 4 4 4 3 4 3 4 4 2 4 4 4 4 4 3 61 Moderate 
17. N.I.A.A 4 4 3 4 2 4 4 2 4 4 4 3 2 2 4 4 4 58 Moderate 
18. N.M.A 4 3 4 3 2 4 4 3 4 4 3 4 4 4 4 4 4 62 Moderate 
19. N.D 2 4 3 4 3 3 3 4 4 4 2 4 4 4 2 4 1 55 Moderate 
20. S.N 2 4 4 4 4 4 4 4 4 4 4 4 4 4 4 3 2 63 Moderate 
21. S.R.A 2 2 4 2 4 4 3 4 4 4 4 4 4 4 4 4 3 60 Moderate 
22. F.W 3 4 4 4 4 5 5 4 4 4 4 4 4 4 4 4 3 68 Moderate 
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Appendix 10.  The Statistical Analysis of the Students’ Speaking Anxiety 
 
The Statistical Analysis of the Students Speaking Anxiety 
 
1. Descriptive Statistic of the Students’ Speaking Anxiety in Experimental Class. 
 
Statistics 
 PreTest PostTest 
N Valid 22 22 
Missing 0 0 
Mean 64.9545 56.0909 
Std. Error of Mean 1.35237 1.54010 
Median 67.0000 57.5000 
Mode 68.00 47.00 
Std. Deviation 6.34318 7.22370 
Variance 40.236 52.182 
Range 21.00 23.00 
Minimum 54.00 43.00 
Maximum 75.00 66.00 
Sum 1429.00 1234.00 
 
PreTest 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 54.00 1 4.5 4.5 4.5 
55.00 1 4.5 4.5 9.1 
57.00 1 4.5 4.5 13.6 
58.00 3 13.6 13.6 27.3 
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60.00 1 4.5 4.5 31.8 
61.00 1 4.5 4.5 36.4 
64.00 1 4.5 4.5 40.9 
66.00 1 4.5 4.5 45.5 
67.00 2 9.1 9.1 54.5 
68.00 4 18.2 18.2 72.7 
69.00 2 9.1 9.1 81.8 
72.00 1 4.5 4.5 86.4 
73.00 1 4.5 4.5 90.9 
74.00 1 4.5 4.5 95.5 
75.00 1 4.5 4.5 100.0 
Total 22 100.0 100.0  
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PostTest 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 43.00 1 4.5 4.5 4.5 
44.00 1 4.5 4.5 9.1 
47.00 3 13.6 13.6 22.7 
50.00 1 4.5 4.5 27.3 
51.00 1 4.5 4.5 31.8 
53.00 1 4.5 4.5 36.4 
56.00 1 4.5 4.5 40.9 
57.00 2 9.1 9.1 50.0 
58.00 1 4.5 4.5 54.5 
59.00 1 4.5 4.5 59.1 
60.00 2 9.1 9.1 68.2 
61.00 1 4.5 4.5 72.7 
62.00 1 4.5 4.5 77.3 
63.00 2 9.1 9.1 86.4 
64.00 1 4.5 4.5 90.9 
66.00 2 9.1 9.1 100.0 
Total 22 100.0 100.0  
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2. Descriptive statistic of the Students’ Speaking Anxiety in Control Class 
 
Statistics 
 PreTest PostTest 
N Valid 22 22 
Missing 0 0 
Mean 64.8636 60.5455 
Std. Error of Mean 1.08172 1.21983 
Median 65.0000 61.0000 
Mode 68.00 58.00a 
Std. Deviation 5.07370 5.72153 
Variance 25.742 32.736 
Range 20.00 22.00 
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Minimum 52.00 46.00 
Maximum 72.00 68.00 
Sum 1427.00 1332.00 
 
Frequency Table 
PreTest 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 52.00 1 4.5 4.5 4.5 
54.00 1 4.5 4.5 9.1 
60.00 1 4.5 4.5 13.6 
62.00 2 9.1 9.1 22.7 
63.00 2 9.1 9.1 31.8 
64.00 3 13.6 13.6 45.5 
65.00 2 9.1 9.1 54.5 
66.00 2 9.1 9.1 63.6 
68.00 4 18.2 18.2 81.8 
70.00 1 4.5 4.5 86.4 
71.00 1 4.5 4.5 90.9 
72.00 2 9.1 9.1 100.0 
Total 22 100.0 100.0  
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PostTest 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 46.00 1 4.5 4.5 4.5 
48.00 1 4.5 4.5 9.1 
55.00 1 4.5 4.5 13.6 
56.00 1 4.5 4.5 18.2 
58.00 2 9.1 9.1 27.3 
59.00 2 9.1 9.1 36.4 
60.00 2 9.1 9.1 45.5 
61.00 2 9.1 9.1 54.5 
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62.00 1 4.5 4.5 59.1 
63.00 2 9.1 9.1 68.2 
64.00 1 4.5 4.5 72.7 
65.00 2 9.1 9.1 81.8 
66.00 1 4.5 4.5 86.4 
67.00 1 4.5 4.5 90.9 
68.00 2 9.1 9.1 100.0 
Total 22 100.0 100.0  
 
 
Bar Chart 
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3. Test of Normality 
 
Tests of Normality 
 
Class 
Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
PreTest Experiment .172 22 .090 .935 22 .155 
Control .150 22 .200* .921 22 .078 
PostTest Experiment .141 22 .200* .930 22 .121 
Control .146 22 .200* .914 22 .057 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
4. Test of Homogeneity  
 
Test of Homogeneity of Variance 
 
Levene 
Statistic df1 df2 Sig. 
PreTest Based on Mean 3.120 1 42 .085 
Based on Median 1.631 1 42 .209 
Based on Median and with adjusted df 1.631 1 40.538 .209 
Based on trimmed mean 3.049 1 42 .088 
PostTest Based on Mean 2.734 1 42 .106 
Based on Median 2.031 1 42 .161 
Based on Median and with adjusted df 2.031 1 41.629 .162 
Based on trimmed mean 2.659 1 42 .110 
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5. Paired Sample T-test of Students’ Speaking Anxiety in Experimental Class 
 
Paired Samples Statistics 
 Mean N Std. Deviation 
Std. Error 
Mean 
Pair 1 PreTest 64.9545 22 6.34318 1.35237 
PostTest 56.0909 22 7.22370 1.54010 
 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 PreTest & PostTest 22 .948 .000 
 
 
Paired Samples Test 
 
Paired Differences 
t df 
Sig. 
(2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 PreTest - 
PostTest 
8.86364 2.35626 .50236 7.81893 9.90834 17.644 21 .000 
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6. Paired Sample T-test of Students’ Speaking Anxiety in Control Class 
 
Paired Samples Statistics 
 Mean N Std. Deviation 
Std. Error 
Mean 
Pair 1 PreTest 64.8636 22 5.07370 1.08172 
PostTest 60.5455 22 5.72153 1.21983 
 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 PreTest & PostTest 22 .979 .000 
 
Paired Samples Test 
 
Paired Differences 
t Df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 PreTest – 
PostTest 
4.31818 1.28680 .27435 3.74765 4.88872 15.740 21 .000 
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7. The Independent Sample T-test of Students’ Speaking Anxiety. 
 
Group Statistics 
 
Class N Mean 
Std. 
Deviation 
Std. Error 
Mean 
PreTest Experiment 22 64.9545 6.34318 1.35237 
Control 22 64.8636 5.07370 1.08172 
PostTest Experiment 22 56.0909 7.22370 1.54010 
Control 22 60.5455 5.72153 1.21983 
 
Independent Samples Test 
 
Levene's 
Test for 
Equality of 
Variances t-test for Equality of Means 
F Sig. T df 
Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
PreTest Equal 
variances 
assumed 
3.120 .085 .052 42 .958 .09091 1.73177 -3.40394 3.58576 
Equal 
variances 
not 
assumed 
  .052 40.067 .958 .09091 1.73177 -3.40894 3.59076 
PostTest Equal 
variances 
assumed 
2.734 .106 -2.267 42 .029 -4.45455 1.96466 -8.41939 -.48970 
Equal 
variances 
not 
assumed 
  -2.267 39.907 .029 -4.45455 1.96466 -8.42556 -.48353 
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Appendix 11.  Students’ Speaking Score of Experimental Class 
 
STUDENTS’ SPEAKING SCORE OF  
EXPERIMENTAL CLASS  
No Name Pre-Test Classification Post-Test Classification 
1. A.P.A 38.89 Poor 44.44 Average 
2. A.I 33.33 Poor 38.89 Poor 
3. D.M 50.00 Average 61.11 Good 
4. E.N.A 44.44 Average 61.11 Good 
5. F.D.P 61.11 Good 88.89 Excellent 
6. I.A 50.00 Average 66.67 Good 
7. M.A.M.A 50.00 Average 77.78 Very Good 
8. M.F.W.N 55.56 Good 72.22 Very Good 
9. M.F.W 47.22 Average 61.11 Good 
10. M.A.M 61.11 Good 77.78 Very Good 
11. N.H.R 38.89 Poor 66.67 Good 
12. S.R.K 44.44 Average 61.11 Good 
13. N.M.B 50.00 Average 66.67 Good 
14. N 47.22 Average 50.00 Average 
15. N.F 55.56 Good 77.78 Very Good 
16. N.Y.D 52.78 Average 61.11 Good 
17. P.N.R.A 50.00 Average 61.11 Good 
18. R.K 55.56 Good 83.33 Very Good 
19. R.M.A 44.44 Average 61.11 Good 
20. N.T 50.00 Average 66.67 Good 
21. S.A.R 44.44 Average 55.56 Good 
22. T.A.U.A 61.11 Good 88.89 Excellent 
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a. Pre-test score of students’ speaking test in experimental class given by the 
researcher 
No Name 
Indicators 
Total Score 
A F C 
1. A.P.A 2 2 3 7 38.89 
2. A.I 2 2 2 6 33.33 
3. D.M 3 3 3 9 50.00 
4. E.N.A 2 3 3 8 44.44 
5. F.D.P 3 4 4 11 61.11 
6. I.A 3 3 3 9 50.00 
7. M.A.M.A 3 3 3 9 50.00 
8. M.F.W.N 3 3 4 10 55.56 
9. M.F.W 3 3 3 9 50.00 
10. M.A.M 3 4 4 11 61.11 
11. N.H.R 2 2 3 7 38.89 
12. S.R.K 2 3 3 8 44.44 
13. N.M.B 3 3 3 9 50.00 
14. N 3 3 3 9 50.00 
15. N.F 3 3 4 10 55.56 
16. N.Y.D 3 3 3 9 50.00 
17. P.N.R.A 3 3 3 9 50.00 
18. R.K 3 3 4 10 55.56 
19. R.M.A 2 3 3 8 44.44 
20. N.T 3 3 3 9 50.00 
21. S.A.R 3 2 3 8 44.44 
22. T.A.U.A 3 4 4 11 61.11 
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b. Pre-test score of students’ speaking test in experimental class given by the teacher. 
No Name 
Indicators 
Total Score 
A F C 
1. A.P.A 2 2 3 7 38.89 
2. A.I 2 2 2 6 33.33 
3. D.M 3 3 3 9 50.00 
4. E.N.A 2 3 3 8 44.44 
5. F.D.P 3 4 4 11 61.11 
6. I.A 3 3 3 9 50.00 
7. M.A.M.A 3 3 3 9 50.00 
8. M.F.W.N 3 3 4 10 55.56 
9. M.F.W 3 2 3 8 44.44 
10. M.A.M 3 4 4 11 61.11 
11. N.H.R 2 2 3 7 38.89 
12. S.R.K 2 3 3 8 44.44 
13. N.M.B 3 3 3 9 50.00 
14. N 3 2 3 8 44.44 
15. N.F 3 3 4 10 55.56 
16. N.Y.D 3 3 4 10 55.56 
17. P.N.R.A 3 3 3 9 50.00 
18. R.K 3 3 4 10 55.56 
19. R.M.A 2 3 3 8 44.44 
20. N.T 3 3 3 9 50.00 
21. S.A.R 3 2 3 8 44.44 
22. T.A.U.A 3 4 4 11 61.11 
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c. Pre-test score of students’ speaking test in experimental class given by the 
researcher and the teacher. 
No Name 
Score 1 
(The researcher) 
Score 2 
(The Teacher) 
Total Score 
1. A.P.A 38.89 38.89 38.89 
2. A.I 33.33 33.33 33.33 
3. D.M 50.00 50.00 50.00 
4. E.N.A 44.44 44.44 44.44 
5. F.D.P 61.11 61.11 61.11 
6. I.A 50.00 50.00 50.00 
7. M.A.M.A 50.00 50.00 50.00 
8. M.F.W.N 55.56 55.56 55.56 
9. M.F.W 50.00 44.44 47.22 
10. M.A.M 61.11 61.11 61.11 
11. N.H.R 38.89 38.89 38.89 
12. S.R.K 44.44 44.44 44.44 
13. N.M.B 50.00 50.00 50.00 
14. N 50.00 44.44 47.22 
15. N.F 55.56 55.56 55.56 
16. N.Y.D 50.00 55.56 52.78 
17. P.N.R.A 50.00 50.00 50.00 
18. R.K 55.56 55.56 55.56 
19. R.M.A 44.44 44.44 44.44 
20. N.T 50.00 50.00 50.00 
21. S.A.R 44.44 44.44 44.44 
22. T.A.U.A 61.11 61.11 61.11 
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d. Post-test score of students’ speaking test in experimental class given by the 
researcher 
No Name 
Indicators 
Total Score 
A F C 
1. A.P.A 3 2 3 8 44.44 
2. A.I 2 2 3 7 38.89 
3. D.M 3 4 4 11 61.11 
4. E.N.A 3 4 4 11 61.11 
5. F.D.P 5 5 6 16 88.89 
6. I.A 4 4 4 12 66.67 
7. M.A.M.A 4 4 5 13 72.22 
8. M.F.W.N 4 4 5 13 72.22 
9. M.F.W 3 4 4 11 61.11 
10. M.A.M 4 5 5 14 77.78 
11. N.H.R 4 4 4 12 66.67 
12. S.R.K 3 4 4 11 61.11 
13. N.M.B 4 4 4 12 66.67 
14. N 3 3 3 9 50.00 
15. N.F 4 5 5 14 77.78 
16. N.Y.D 3 4 4 11 61.11 
17. P.N.R.A 3 3 4 10 55.56 
18. R.K 5 5 5 15 83.33 
19. R.M.A 3 4 4 11 61.11 
20. N.T 4 4 4 12 66.67 
21. S.A.R 3 3 4 10 55.56 
22. T.A.U.A 5 5 6 16 88.89 
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e. Post-test score of students’ speaking test in experimental class given by the 
teacher. 
No Name 
Indicators 
Total Score 
A F C 
1. A.P.A 3 2 3 8 44.44 
2. A.I 2 2 3 7 38.89 
3. D.M 3 4 4 11 61.11 
4. E.N.A 3 4 4 11 61.11 
5. F.D.P 5 5 6 16 88.89 
6. I.A 4 4 4 12 66.67 
7. M.A.M.A 5 5 5 15 83.33 
8. M.F.W.N 4 4 5 13 72.22 
9. M.F.W 3 4 4 11 61.11 
10. M.A.M 4 5 5 14 77.78 
11. N.H.R 4 4 4 12 66.67 
12. S.R.K 3 4 4 11 61.11 
13. N.M.B 4 4 4 12 66.67 
14. N 3 3 3 9 50.00 
15. N.F 4 5 5 14 77.78 
16. N.Y.D 3 4 4 11 61.11 
17. P.N.R.A 4 4 4 12 66.67 
18. R.K 5 5 5 15 83.33 
19. R.M.A 3 4 4 11 61.11 
20. N.T 4 4 4 12 66.67 
21. S.A.R 3 3 4 10 55.56 
22. T.A.U.A 5 5 6 16 88.89 
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f. Post-test score of students’ speaking test in experimental class given by the 
researcher and the teacher. 
No Name 
Score 1 
(The researcher) 
Score 2 
(The Teacher) 
Total Score 
1. A.P.A 44.44 44.44 44.44 
2. A.I 38.89 38.89 38.89 
3. D.M 61.11 61.11 61.11 
4. E.N.A 61.11 61.11 61.11 
5. F.D.P 88.89 88.89 88.89 
6. I.A 66.67 66.67 66.67 
7. M.A.M.A 72.22 83.33 77.78 
8. M.F.W.N 72.22 72.22 72.22 
9. M.F.W 61.11 61.11 61.11 
10. M.A.M 77.78 77.78 77.78 
11. N.H.R 66.67 66.67 66.67 
12. S.R.K 61.11 61.11 61.11 
13. N.M.B 66.67 66.67 66.67 
14. N 50.00 50.00 50.00 
15. N.F 77.78 77.78 77.78 
16. N.Y.D 61.11 61.11 61.11 
17. P.N.R.A 55.56 66.67 61.11 
18. R.K 83.33 83.33 83.33 
19. R.M.A 61.11 61.11 61.11 
20. N.T 66.67 66.67 66.67 
21. S.A.R 55.56 55.56 55.56 
22. T.A.U.A 88.89 88.89 88.89 
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Appendix 12.  Students’ Speaking Score of Control Class 
 
STUDENTS’ SPEAKING SCORE OF  
CONTROL CLASS  
No Name Pre-Test Classification Post-Test Classification 
1. A.M.J 38.89 Poor 50.00 Average 
2. A.A.A 44.44 Average 72.22 Very Good 
3. A.F.F 44.44 Average 55.56 Good 
4. A.P.R 22.22 Very Poor 33.33 Poor 
5. D.T.R 47.22 Average 61.11 Good 
6. G.Z 61.11 Good 72.22 Very Good 
7. K.G.P 44.44 Average 50.00 Average 
8. M.I.P 38.89 Poor 52.78 Average 
9. M.Y.D 47.22 Average 61.11 Good 
10. M.Y.U 50.00 Average 52.78 Average 
11. M.F.A 47.22 Average 50.00 Average 
12. N.A.N 50.00 Average 55.56 Good 
13. N.N.B 61.11 Good 83.33 Very Good 
14. N.AR 50.00 Average 52.78 Average 
15. N.AF 58.33 Good 61.11 Good 
16. N.F.F 50.00 Average 55.56 Good 
17. N.I.A.A 41.67 Average 58.33 Good 
18. N.M.A 44.44 Average 50.00 Average 
19. N.D 38.89 Poor 50.00 Average 
20. S.N 47.22 Average 55.56 Good 
21. S.R.A 52.78 Average 58.33 Good 
22. F.W 38.89 Poor 44.44 Average 
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a. Pre-test score of students’ speaking test in control class given by the researcher 
No Name 
Indicators 
Total Score 
A F C 
1. A.M.J 2 2 3 7 38.89 
2. A.A.A 3 2 3 8 44.44 
3. A.F.F 2 3 3 8 44.44 
4. A.P.R 1 1 2 4 22.22 
5. D.T.R 3 3 3 9 50.00 
6. G.Z 3 4 4 11 61.11 
7. K.G.P 3 2 3 8 44.44 
8. M.I.P 2 2 3 7 38.89 
9. M.Y.D 2 3 3 8 44.44 
10. M.Y.U 3 3 3 9 50.00 
11. M.F.A 3 3 3 9 50.00 
12. N.A.N 3 3 3 9 50.00 
13. N.N.B 3 4 4 11 61.11 
14. N.AR 3 3 3 9 50.00 
15. N.AF 3 3 4 10 55.56 
16. N.F.F 3 3 3 9 50.00 
17. N.I.A.A 2 2 3 7 38.89 
18. N.M.A 2 3 3 8 44.44 
19. N.D 3 2 2 7 38.89 
20. S.N 2 3 3 8 44.44 
21. S.R.A 3 3 4 10 55.56 
22. F.W 2 2 3 7 38.89 
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b. Pre-test score of students’ speaking test in control class given by the teacher. 
No Name 
Indicators 
Total Score 
A F C 
1. A.M.J 2 2 3 7 38.89 
2. A.A.A 3 2 3 8 44.44 
3. A.F.F 2 3 3 8 44.44 
4. A.P.R 1 1 2 4 22.22 
5. D.T.R 2 3 3 8 44.44 
6. G.Z 3 4 4 11 61.11 
7. K.G.P 2 3 3 8 44.44 
8. M.I.P 2 2 3 7 38.89 
9. M.Y.D 3 3 3 9 50.00 
10. M.Y.U 3 3 3 9 50.00 
11. M.F.A 3 2 3 8 44.44 
12. N.A.N 3 3 3 9 50.00 
13. N.N.B 3 4 4 11 61.11 
14. N.AR 3 3 3 9 50.00 
15. N.AF 3 4 4 11 61.11 
16. N.F.F 3 3 3 9 50.00 
17. N.I.A.A 3 2 3 8 44.44 
18. N.M.A 2 3 3 8 44.44 
19. N.D 3 2 2 7 38.89 
20. S.N 3 3 3 9 50.00 
21. S.R.A 3 3 3 9 50.00 
22. F.W 2 2 3 7 38.89 
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c. Pre-test score of students’ speaking test in control class given by the researcher 
and the teacher. 
No Name 
Score 1 
(The researcher) 
Score 2 
(The Teacher) 
Total Score 
1. A.M.J 38.89 38.89 38.89 
2. A.A.A 44.44 44.44 44.44 
3. A.F.F 44.44 44.44 44.44 
4. A.P.R 22.22 22.22 22.22 
5. D.T.R 50.00 44.44 47.22 
6. G.Z 61.11 61.11 61.11 
7. K.G.P 44.44 44.44 44.44 
8. M.I.P 38.89 38.89 38.89 
9. M.Y.D 44.44 50.00 47.22 
10. M.Y.U 50.00 50.00 50.00 
11. M.F.A 50.00 44.44 47.22 
12. N.A.N 50.00 50.00 50.00 
13. N.N.B 61.11 61.11 61.11 
14. N.AR 50.00 50.00 50.00 
15. N.AF 55.56 61.11 58.33 
16. N.F.F 50.00 50.00 50.00 
17. N.I.A.A 38.89 44.44 41.67 
18. N.M.A 44.44 44.44 44.44 
19. N.D 38.89 38.89 38.89 
20. S.N 44.44 50.00 47.22 
21. S.R.A 55.56 50.00 52.78 
22. F.W 38.89 38.89 38.89 
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d. Post-test score of students’ speaking test in control class given by the researcher 
No Name 
Indicators 
Total Score 
A F C 
1. A.M.J 3 3 3 9 50.00 
2. A.A.A 4 4 5 13 72.22 
3. A.F.F 3 3 4 10 55.56 
4. A.P.R 2 2 2 6 33.33 
5. D.T.R 3 4 4 11 61.11 
6. G.Z 4 4 5 13 72.22 
7. K.G.P 3 3 3 9 50.00 
8. M.I.P 3 3 4 10 55.56 
9. M.Y.D 4 3 4 11 61.11 
10. M.Y.U 3 3 3 9 50.00 
11. M.F.A 3 3 3 9 50.00 
12. N.A.N 3 3 4 10 55.56 
13. N.N.B 4 5 6 15 83.33 
14. N.AR 3 3 3 9 50.00 
15. N.AF 3 4 4 11 61.11 
16. N.F.F 3 3 4 10 55.56 
17. N.I.A.A 3 3 4 10 55.56 
18. N.M.A 2 3 4 9 50.00 
19. N.D 3 3 3 9 50.00 
20. S.N 3 3 4 10 55.56 
21. S.R.A 3 3 4 10 55.56 
22. F.W 3 2 3 8 44.44 
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e. Post-test score of students’ speaking test in control class given by the teacher. 
No Name 
Indicators 
Total Score 
A F C 
1. A.M.J 3 3 3 9 50.00 
2. A.A.A 4 4 5 13 72.22 
3. A.F.F 3 3 4 10 55.56 
4. A.P.R 2 2 2 6 33.33 
5. D.T.R 3 4 4 11 61.11 
6. G.Z 4 4 5 13 72.22 
7. K.G.P 3 3 3 9 50.00 
8. M.I.P 3 3 3 9 50.00 
9. M.Y.D 3 4 4 11 61.11 
10. M.Y.U 3 3 4 10 55.56 
11. M.F.A 3 3 3 9 50.00 
12. N.A.N 3 3 4 10 55.56 
13. N.N.B 4 5 6 15 83.33 
14. N.AR 3 3 4 10 55.56 
15. N.AF 3 4 4 11 61.11 
16. N.F.F 3 3 4 10 55.56 
17. N.I.A.A 3 4 4 11 61.11 
18. N.M.A 2 3 4 9 50.00 
19. N.D 3 3 3 9 50.00 
20. S.N 3 3 4 10 55.56 
21. S.R.A 3 4 4 11 61.11 
22. F.W 3 2 3 8 44.44 
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f. Post-test score of students’ speaking test in control class given by the researcher 
and the teacher. 
No Name 
Score 1 
(The researcher) 
Score 2 
(The Teacher) 
Total Score 
1. A.M.J 50.00 50.00 50.00 
2. A.A.A 72.22 72.22 72.22 
3. A.F.F 55.56 55.56 55.56 
4. A.P.R 33.33 33.33 33.33 
5. D.T.R 61.11 61.11 61.11 
6. G.Z 72.22 72.22 72.22 
7. K.G.P 50.00 50.00 50.00 
8. M.I.P 55.56 50.00 52.78 
9. M.Y.D 61.11 61.11 61.11 
10. M.Y.U 50.00 55.56 52.78 
11. M.F.A 50.00 50.00 50.00 
12. N.A.N 55.56 55.56 55.56 
13. N.N.B 83.33 83.33 83.33 
14. N.AR 50.00 55.56 52.78 
15. N.AF 61.11 61.11 61.11 
16. N.F.F 55.56 55.56 55.56 
17. N.I.A.A 55.56 61.11 58.33 
18. N.M.A 50.00 50.00 50.00 
19. N.D 50.00 50.00 50.00 
20. S.N 55.56 55.56 55.56 
21. S.R.A 55.56 61.11 58.33 
22. F.W 44.44 44.44 44.44 
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Appendix 13.  The Statistical Analysis of the Students’ Speaking Skill 
 
The Statistical Analysis of the Students’ Speaking Skill 
 
1. Descriptive Statistic of the Students’ Speaking Skill in Experimental Class 
Statistics 
   
N N N N 
   
Mean Mean Mean 
Std. Error of Mean Std. Error of 
Mean 
Std. Error of 
Mean 
Median Median Median 
Mode Mode Mode 
Std. Deviation Std. Deviation Std. Deviation 
Variance Variance Variance 
Range Range Range 
Minimum Minimum Minimum 
Maximum Maximum Maximum 
Sum Sum Sum 
 
Pre-test 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 33.33 1 4.5 4.5 4.5 
38.89 2 9.1 9.1 13.6 
44.44 4 18.2 18.2 31.8 
47.22 2 9.1 9.1 40.9 
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50.00 6 27.3 27.3 68.2 
52.78 1 4.5 4.5 72.7 
55.56 3 13.6 13.6 86.4 
61.11 3 13.6 13.6 100.0 
Total 22 100.0 100.0  
 
 
 
 
 
 
Post-test 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 38.89 1 4.5 4.5 4.5 
44.44 1 4.5 4.5 9.1 
50.00 1 4.5 4.5 13.6 
55.56 1 4.5 4.5 18.2 
61.11 7 31.8 31.8 50.0 
66.67 4 18.2 18.2 68.2 
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72.22 1 4.5 4.5 72.7 
77.78 3 13.6 13.6 86.4 
83.33 1 4.5 4.5 90.9 
88.89 2 9.1 9.1 100.0 
Total 22 100.0 100.0  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Descriptive Statistic of the Students Speaking Skill in Control Class 
 
 Pre-test Post-test 
N Valid 22 22 
Missing 0 0 
Mean 46.3373 56.1868 
Std. Error of Mean 1.81280 2.19256 
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Median 47.2200 55.5600 
Mode 38.89a 50.00 
Std. Deviation 8.50281 10.28400 
Variance 72.298 105.761 
Range 38.89 50.00 
Minimum 22.22 33.33 
Maximum 61.11 83.33 
Sum 1019.42 1236.11 
a. Multiple modes exist. The smallest value is 
shown 
 
Frequency Table 
Pre-test 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 22.22 1 4.5 4.5 4.5 
38.89 4 18.2 18.2 22.7 
41.67 1 4.5 4.5 27.3 
44.44 4 18.2 18.2 45.5 
47.22 4 18.2 18.2 63.6 
50.00 4 18.2 18.2 81.8 
52.78 1 4.5 4.5 86.4 
58.33 1 4.5 4.5 90.9 
61.11 2 9.1 9.1 100.0 
Total 22 100.0 100.0  
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Post-test 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 33.33 1 4.5 4.5 4.5 
44.44 1 4.5 4.5 9.1 
50.00 5 22.7 22.7 31.8 
52.78 3 13.6 13.6 45.5 
55.56 4 18.2 18.2 63.6 
58.33 2 9.1 9.1 72.7 
61.11 3 13.6 13.6 86.4 
72.22 2 9.1 9.1 95.5 
83.33 1 4.5 4.5 100.0 
Total 22 100.0 100.0  
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Bar Chart 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Test of Normality 
 
Tests of Normality 
 
Class 
Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic Df Sig. 
PreTest Experiment .147 22 .200* .955 22 .390 
Control .152 22 .200* .921 22 .080 
PostTest Experiment .174 22 .082 .952 22 .345 
Control .183 22 .054 .916 22 .063 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
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4. Test of Homogeneity  
 
Test of Homogeneity of Variance 
 
Levene 
Statistic df1 df2 Sig. 
PreTest Based on Mean .087 1 42 .770 
Based on Median .094 1 42 .761 
Based on Median and with adjusted df .094 1 40.052 .761 
Based on trimmed mean .084 1 42 .773 
PostTest Based on Mean 1.376 1 42 .247 
Based on Median 1.466 1 42 .233 
Based on Median and with adjusted df 1.466 1 41.388 .233 
Based on trimmed mean 1.430 1 42 .239 
 
 
5. Paired Sample T-test of Students’ Speaking Skill in Experimental Class 
 
Paired Samples Statistics 
 Mean N Std. Deviation 
Std. Error 
Mean 
Pair 1 PreTest 49.3682 22 7.32201 1.56106 
PostTest 65.9095 22 12.97801 2.76692 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 PreTest & PostTest 22 .853 .000 
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Paired Samples Test 
 
Paired Differences 
t df 
Sig. 
(2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 PreTest - 
PostTest 
-16.54136 7.73769 1.64968 -19.97206 -13.11066 -10.027 21 .000 
 
 
6. Paired Sample T-test of Students’ Speaking Skill in Control Class 
 
Paired Samples Statistics 
 Mean N Std. Deviation 
Std. Error 
Mean 
Pair 1 PreTest 46.3373 22 8.50281 1.81280 
PostTest 56.1868 22 10.28400 2.19256 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 PreTest & PostTest 22 .776 .000 
 
Paired Samples Test 
 
Paired Differences 
t df 
Sig. 
(2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 PreTest - 
PostTest 
-9.84955 6.51234 1.38844 -12.73696 -6.96214 -7.094 21 .000 
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7. The Independent Sample T-test of Students’ Speaking Skill. 
 
Group Statistics 
 
Class N Mean 
Std. 
Deviation 
Std. Error 
Mean 
PreTest Experiment 22 49.3682 7.32201 1.56106 
Control 22 46.3373 8.50281 1.81280 
PostTest Experiment 22 65.9095 12.97801 2.76692 
Control 22 56.1868 10.28400 2.19256 
 
 
Independent Samples Test 
 
Levene's Test 
for Equality 
of Variances t-test for Equality of Means 
F Sig. T df 
Sig. (2-
tailed) 
Mean 
Differenc
e 
Std. Error 
Difference 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pre-test Equal variances 
assumed 
.087 .770 1.267 42 .212 3.03091 2.39231 -1.79697 7.85879 
Equal variances 
not assumed 
  1.267 41.095 .212 3.03091 2.39231 -1.80013 7.86194 
Post-test Equal variances 
assumed 
1.376 .247 2.754 42 .009 9.72273 3.53032 2.59825 16.84720 
Equal variances 
not assumed 
  2.754 39.915 .009 9.72273 3.53032 2.58721 16.85824 
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Appendix 14.   Transcription of Speaking Skill in Pre-test and Post-test of Experimental Class 
 
TRANSCRIPTION OF PRE-TEST AND POST-TEST  
IN EXPERIMENTAL CLASS 
 
a. Transcription of pre-test and post-test of experimental class  
 1. The low score of pre-test in experimental class 
  A.I (33.33) 
  Assalamualaikum Warahmatulahi Wabarakatuh.  
Thanks for the chance that given to me and I will present about for Rotterdam. 
It is a historical is located in Makassar city. The people there are the castle 
Rotterdam castle. Many place in fort Rotterdam, museum, park, library. It was 
beautiful. It is unique. There are place course in fort Rotterdam. Many tourist 
come there. The shape Rotterdam is look turtle. 
 
2.  The low score of post-test in experimental class 
  A.I (38.89) 
  Assalamualaikum Warahmatullahi Wabarakatuh. 
Thanks for the chance that given to me, I will present about my lovely 
hometown. My hometown in Minasate’ne. In Minasate’ne, in Minasate’ne there 
is natural tobis. Blitz in langkassi’ about langkassi’. In Minasate’ne have 2 
coffee shop. Many people don’t live in. Many people many  
  R :  What about the house, the model of the house in Minasate’ne? 
  S : (Cengar cengir) 
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R : Bagaimana model rumahnya orang disana? Apakah wood house or stone 
house? 
  S : Rumah batu and rumah kayu 
  R : coba bilang the model of the house in Minasate;ne is stone house and wood 
house. 
  S : the model of the house in Minasate;ne is wood house and stone house. 
  R : Thanks for the attention. 
 
 3.  The medium score of pre-test in experimental class 
  I.A (50.00) 
  Assalamualaikum Warahmatulahi Wabarakatuh.  
Thanks for the chance that given to me. I will present about my lovely 
hometown. Well, my lovely hometown in Mamuju. Mamuju is very beautiful 
and the people in Mamuju ee ee and Mamuju Mamuju have many tourism place 
like beach, waterboom, island, and pantai. Mamuju ee Mamuju ee there is many 
culinary food. There are many people live in mamuju. There are many people 
choose in mamuju because mamuju ee there are many job . I miss Mamuju. 
  I think that’s all. Assalamualaikum Warahmatullahi Wabarakatuh. 
  R : Is there another tourism place in your hometown? 
  S :  (just silent) 
  R : Wisata lain selain yang disebutkan tadi? Bagaimana disana ada apa saja? 
Maksudnya selain yang tadi disebutkan.  
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  S : Beach in Mamuju is beautiful 
  R :  And…. No more? 
  S : No 
 
4. The medium score of post-test in experimental class  
 N.M.B (66.67) 
 Assalamualaikum Warahmatulahi Wabarakatuh.  
 Thanks for the chance that given to me. I will present about my ideal teacher.  
I have a favorite teacher named mother Arnida. She is one of the teacher she is one 
of the best teacher and she is like by many students. She also has a good moral, 
attitude, honest, humble, and easy to make to make others understand in her 
lesson. Ehmm although I have not know much about him but I’m happy with my 
teacher because she is different from another teacher. She is one of the mathematic 
teacher and she also has teach English and mandarin. She is always she is always 
she belongs to one of the homerooms in al faraby. 
 Thanks for the chance assalamu alaikum warahmatullahi wabarakatuh. 
 R : Is there another characteritics of your ideal teacher? 
 S : She has a good she has a good humble, nurture, and can easy make other 
understand. 
 R : Just it? 
 S : Yes 
 Assalamualaikum Warahmatullahi Wabarakatuh. 
204 
 
 
 
c. The highest score of pre-test in experimental class 
1. F.D.P (61.11) 
  Assalamualaikum Warahmatulahi Wabarakatuh.  
Thanks for the chance that given to me. Today I will present about my ideal 
teacher. Before that, I want to introduce myself. My name is F.D.P. You can 
call me F. I have so many ideal teacher but the one is Dr. Mansyur Eppe. Ee Dr 
mansyur Eppe is is a popular teacher in in Pangkep called Pman. Pman was 
born in on 6 june eighteen 1971. He always make impression. She always say to 
us or me and my friends about his same with afgan face. He likes sing while 
guitar and his brown is ehh his skin is brown. She always give us motivation 
hanya orang sukses yang akan keluar dari zona nyamannya ahh because his 
motivation I always ee study hard and never give up. And when another people 
give me hurt I always remember her because something. 
  Thankyou for nice attention  
  Wassalamualaikum Warahamatullahi Wabarakatuh. 
 
2. The highest score of post-test in experimental class 
 FDP (88.89) 
 Assalamualaikum Warahmatulahi Wabarakatuh.  
  Thankyou for nice attention. Today I will present about my ideal teacher. 
Ahmm my ideal teacher is Dr. Mansyur Eppe. Ee Dr mansyur Eppe or most 
popular in Pangkep we called Pman. He is which one my ideal teacher. He is 
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the first doctor mathematic in Pangkep. And two month ago he is a teacher in 
Junior high school in 1 pangkep and but now he is a headmaster in Balocci 
Junior High School. Ahh if you teached by him, you can easy to study 
mathematic because he can make you understand about his lesson. Pman is 
genious people, why I said that because he can make a plan to exercise many 
hard question. And then he always motivate motivate me to study hard and 
every day you must do my exercise two questions, and ahh Pman has brown 
skin, tall, handsome and funny, and then he is friendly. Then, he can playing 
guitar and sing a song because he has a wonderful voice. Ehh someday he have 
been teacher, my motivation and my friends when I told my story to him. 
  Thankyou for nice attention  
  Wassalamualaikum Warahamatullahi Wabarakatuh. 
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Appendix 15.   Transcription of speaking skill in pre-test and post-test of control class 
 
TRANSCRIPTION OF PRE-TEST AND POST-TEST  
IN CONTROL CLASS 
a. Transcription of pre-test and post-test in control class  
1. The low score of pre-test in control class 
  A.P.R (22.22) 
  Assalamualaikum Warahmatullahi Wabarakatuh 
  Thanks for the chance that given to me I will present about Fort Rotterdam. 
Rotterdam is  . . .  Rotterdam is a seventeen century fort in Makassar. On on 
Makassar on on Sulawesi in Indonesia. It is a dutch (dak) for built on existing 
fort of the Gowa Gowa. The original fort, Ujung Pandang another name for the 
city of Makassar. 
(The student read her book in the second sentence till the last and she has low 
pronunciation). 
 
2. The low score of post-test in control class 
  A.P.R (33.33) 
  Assalamualaikum Warahmatullahi Wabarakatuh 
Thanks for the chance that given to me I will present about about Fort 
Rotterdam. Fort Rotterdam is is a seventeen se se se century fort in Makassar. 
On on Makassar on on Sulawesi in Sulawesi in Indonesia. It is a dutch (dak) ba 
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bat bat  for built on existing fort of the Gowa Gowa. The original fort, Ujung 
Pandang another name for the city of Makassar. 
  Thanks 
 
3. The medium score of pre-test in control class 
  M.Y.D (47.22) 
  Assalamualaikum Warahmatullahi Wabarakatuh 
Thanks for the chance that given to me. I was I will present about my 
hometown My hometown, Pare-pare is my hometown. Pare-pare Pare-pare 
pare-pare city adjacent to Barru. Pare-pare city is very good. Ee ee there are 
many my family, there are many ethnics in pare-pare in Lakassi. My house in 
Pare-pare . . . my house in Pare-pare city adjacent to harbour and  monument 
Habibie. Pare-pare is also of the third residence of Bj habibie. Habibie also in 
pare-pare town in Bajiki district. 
  I Think it’s enough. Assalamualaikum Warahmatullahi Wabarakatuh. 
 
4. The medium score of post-test in control class 
  N.AF (61.11) 
  Assalamualaikum Warahmatullahi Wabarakatuh 
Thanks for the chance that given to me. So I will present about my ideal 
teacher. So, My favorite teacher is mam Tia. Ee She is wali class 9 in SMP. She 
is my teach math. And be to my guardian class. She is mam Tia ee in Junior 
208 
 
 
 
High School Junior high school 1 Pangkajene. I was and she the guardian class 
in 9 baper. I was call her Mutiacuu. And I think she is my mom school because 
she is beautiful and have different other with other teacher. She is teacher 
patience and the best because have a delicate attitude. 
Ok, I think it’s enough, so thank you very much for your nice attention. 
Assalamualaikum Warahmatullahi Wabarakatuh. 
  R :  Is there another characteristics of your teacher? 
  S : (just silent) 
 R : Is there another characteristics of your teacher such as sifatnya atau 
penampilannya yang tadi belum dijelaskan? 
   S :  She is ee she characteristic fun ee and kind. 
 
5. The highest score of pre-test in control class 
G.Z (61.11) 
  Assalamualaikum Warahmatulahi Wabarakatuh.  
So, my name is Galda Zahradilla from Al-Faraby Class. I will not present about 
Fort Rotterdam because I never go there and no my hometown because my 
family always move and never stay in the one place. So I will present about 
ideal teacher. I have many ideal teacher like mam, Mr. Adnan, and Mrs. Arnida. 
But I have one the best ideal teacher. He is Mr Hendra. I call him I call him Mr. 
Handle. Why? So why he can be my ideal teacher because he is so very kind to 
me and he have many ideas. So I like person have many ideas. I like him 
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because he is so funny. So, but my first impression to him is very bad because 
he ever he ever gave me consequence I don’t want he said. He told me to buy 
case but it was rainy and but I go by casper. And tomorrow I’m sick. So, so in 
the class I hate him. But the truly I’m very like him. I know much many people 
don’t like him because he always angry with boy. So, I think that’s enough.  
  Assalamualaikum Warahmatullahi Wabarakatuh. 
 R : Do you have another reason why you said that Mr. Hendra is an ideal 
teacher? 
  G.Z : aaa I also like him because he also good in computer.  
 
6.  The highest score of post-test in control class 
  N.N.B (83.33) 
Assalamualaikum Warahmatullahi Wabarakatuh. Thanks for the chance that 
given to me. So, I will present my lovely hometown. My hometown is located 
in Malino. Malino Malino yes. And if you . . .  If you if you want want to go 
Malino you can use your cars and you can ee you can ee by car and you should 
had use a bag if you want to go with your friends of your family and many 
people. And then, every road every road you can see many tree and there you 
can and there have many fruits and you can eat your fruits free if you want to 
malino. And then there have many beautiful view and take a picture in malino. 
And malino have many place you can go there. Ee malino have many place you 
can go if you stay in Malino for example the strawberry garden and and the 
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forest of pinus. And then, if you want to go strawberry garden you can pay ee 
ee berapa itu 15 thirteen until twenty thousand rupiah.. and then, if you want to 
go garden tea of garden garden of tea and then if you want to go the forest of 
pinus you can just pay five five eee five thousand rupiah, if you want to go 
there, if you want enter to the  forest of pinus. And if you want to stay in malino 
for example 3 day or many days you can ee pay a village. Malino have many 
village if you want to stay in malino and then and malino have many traditional 
market and there is many and then that and there many food if you want to eat 
something you can go to market traditional of malino and and you can get many 
apa . . . and in malino if you want to go malino and you can buy something to 
your family in your house buy gift to them with your family in Malino. I think 
that’s all sorry for my mistakes cause nobody’s perect. Assalamualaikum 
Warahmatullahi Wabarakatuh.  
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Appendix 16.  Lesson Plan 
 
LESSON PLAN 
ACADEMIC YEAR 2017 - 2018 
(EXPERIMENTAL CLASS) 
 
Unit :  SMAN 13 Pangkep 
Subject :  English 
Class/Semester :  X MIA Al Khawarizmi/ Genap 
Time Allotment :  4 x 45 minutes (2 Meetings) 
Material :  Descriptive Text 
Prior Knowledge : Congratulating and Complimenting Others 
Level : Mixed Ability 
Skill  :  Speaking 
I. Core Competence 
 KI 1  :  Concerning and practicing the value of their religion 
KI 2  :  Appreciating and practicing the honest behavior, discipline, 
responsibility, caring (mutual assistance, cooperation, tolerance, peace), 
polite, responsive and pro-active and displayed as part of the solution to 
various problems in interacting effectively with the social and natural 
environment as well as in position ourselves as a reflection of the nation 
in the association world. 
KI 3  :  Understanding, applying, analyzing, and evaluating factual knowledge, 
conceptual, procedural in science, technology, arts, culture, and 
humanities with human insight, national, state, and civilization-related 
phenomena and events, as well as applying procedural knowledge in a 
specific field of study according to their talents and interests to solve the 
problem. 
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 KI 4  : Making, thinking, presenting and creating in the realm of the concrete and 
abstract domains associated with the development of the independently 
learned at school and able to use the method based on the rules of science. 
 
II. Basic Competence and Indicator 
Basic Competence Indicator 
4.4 Descriptive Text 
4.6.1 Composing descriptive text, 
written and spoken, short and 
simple, related to the places, 
people, and things by 
concerning the social function, 
structure of the text, and 
language elements correctly 
based on the context. 
 
4.6.1.1 Expressing and sharing the ideas 
based on the themes/topics of 
descriptive text. 
4.6.1.2 Presenting the peer group activity 
(discussion) result to the whole class. 
4.6.1.3 Giving feedback such as asking 
questions, giving comments, 
suggestion and advice to the reporters. 
 
III. Learning Objectives  
1. The students are able to express and share their ideas based on the topic of 
descriptive text with their peer group. 
2. The students are able to present their peer group activity (discussion) result to 
the whole class. 
3. The students are able to give feedback to their peers such as ask questions, 
give comments, suggestion and advice to the reporters. 
 
IV. Learning Material 
1. First Treatment 
 Descriptive text about A Wonderful Tourism Place. Each group is free to 
choose the tourism place that will be discuss and describe with their peer group. 
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2. Second Treatment 
  Descriptive text about An Inspiring Person. Each group is free to choose 
which person that will be discuss and describe with their peer group. 
 
V. Approach/Technique:  
1. Approach : Scientific Approach  
2. Model : Peer Group Activity 
3. Technique : Discussion 
 
VI. Source / Media 
1. Source : a. The researcher’s own material based on the syllabus of the first   
grade students. 
b. Tim Wordcliff.com. 2017. Contoh Descriptive Text tentang Bali. 
Retrieved December, 2017 from 
https://www.ruangbelajarbahasainggris.com/contoh-descriptive-
text-about-pulau-bali-dan-artinya.html. 
c. Sherman, H. 2014. Joko Widodo President of Indonesia. Retrieved 
December, 2017 from http://www.britannica.com/biography/Joko-
Widodo. 
2. Media :  handouts and descriptive text about Bali island. 
 
VII. Steps of Learning 
No Activities Times 
1. Pre-Activity 
 The researcher greets the students. 
 The researcher asks the students to pray together. 
 The researcher checks the students’ attendance list. 
 The researcher asks the students about the previous material. 
 15 
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 The researcher asks the students about their feeling when 
speaking. 
 The researcher explains the objective of the research. 
 The researcher introduces about peer group activity (discussion) 
and its purpose. 
2. Whilst-Activity 
Observing  
 The researcher gives an example of descriptive text to students 
(see appendix 16 page 217 & 218). 
 The students observe the descriptive text given by the researcher. 
Questioning 
 The students ask about the social function, generic structure, 
linguistic features, of the descriptive text. 
Exploring 
 The researcher divides the students into several groups which 
consist of four students. Roles of each member are as follows; 
a leader: to make sure every member is  participating in the 
discussion, to call on any member to speak out. 
a writer: to make notes of what each member mentions.  
a timekeeper: to keep time for smooth discussion in a limited 
time. 
a language checker: to make sure all the members are using 
English, to check any difficulties in expressing themselves. 
 The researcher gives a theme about descriptive text to students. 
(see appendix 16 page 212 & 213).. 
 Each group chooses a topic related to the theme given by the 
researcher. 
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 The researcher gives handout to students. (see appendix 17 page 
255-258) 
 Members in each group share and discuss the topic. Each 
member of group (a leader, writer, language checker and 
timekeeper) does their task.  
 The researcher circulates from group to group to make sure that 
all members of a group are taking part in the discussion, and 
help groups with their expressions in English. 
Associating 
 All members in a group make notecards and rehearse to be 
reporters (the one who is going to deliver a report on their group 
discussion to the whole class). Rehearsing at this stage can 
reduce the students’ speaking anxiety in front of the whole class 
and help each member in a group to be responsible for their 
peer’s performance, as well as their own. 
 The researcher circulates among groups to encourage them for 
effective report. 
Communicating 
 The researcher distributes the assessment handout to each group 
so that they can focus on what to listen for and can take notes 
(see appendix 17 page 259). 
 The researcher chooses 3 students (related to the time) from the 
different groups to report their peer group activity (discussion) 
result. 
 The reporters, in turn, present the results of their peer group 
activity (discussions) result to the whole class. 
 After the reporters present their peer group activity (discussion) 
result, other groups can give feedback such as ask for further 
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information, advice, comments, and suggestion. Each audience 
group may discuss what to ask, this procedure also reduces 
anxiety about speaking out in front of their peers. 
 The reporter or members of the reporter’s group take turns 
answering questions and listening the advice, comments, and 
suggestion. 
3. Post-Activity 
1. The researcher teaches the students to pronounce the unfamiliar 
words which getting from the learning process.  
2. The researcher closes the class by concluding the lesson, and 
giving some tips to reduce the students’ speaking anxiety. 
7 
 
VIII. Assessment  
1. Technique  :  Oral test 
2. Form :  Presenting/reporting  
3. Instrumen  :  The discussion result about the topic of descriptive text. 
4. Assessment Guidelines : 
NO GROUP ACCURACY FLUENCY COMPREHENSIBILITY 
1     
2     
...     
 
 The students’ score =  
𝑇ℎ𝑒 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇ℎ𝑒 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 × 100    
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 Classifying the score of the students into six level: 
SCORE LEVEL CLASSIFICATION 
86 – 100 6 Excellent 
71 – 85 5 Very Good 
56 – 70 4 Good 
41 – 55 3 Average 
26 – 40 2 Poor 
< 26 1 Very Poor 
                    (Depdiknas, 2006) 
 
Attachment: 
1. Text used as an example in the first treatment. 
 
BALI ISLAND 
Bali island is Indonesian tourism that has been famous all over the world. This 
island is famous for its natural beauty especially the beach and the unique culture. 
Bali island is clamped by 2 large islands of Java Island in the west and Lombok 
Island in the east. The capital city of Bali is Denpasar which is located in the southern 
part of the island.  
 Most of Balinese people are hindu which dedicated their lives to traditional 
ceremonies. Bali is a gathering place for tourists from all over the world; Glorious 
tourists coming to surf the waves of Kuta Beach, Uluwatu and Dreamland beach.Not 
only oceanic tourism object, the visitor can also come to enjoy the panoramic beauty 
of the mountains and lakes of Batur, Kintamani or Beratan in Bedugul. Bali as a 
complete and integrated tourist destination has a lot of interesting sights. Some places 
such as Kuta Beach, Tanah Lot Temple, Padang Beach - Padang, Beratan Bedugul 
Lake, Garuda Wisnu Kencana (GWK), Lovina Beach with Lumbanya Dolphin, 
Besakih Temple, Uluwatu, Ubud, Munduk, Kintamani, Amed, Tulamben, Menjangan 
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Island and many others are the list of most visited object existed in Bali. Bali is 
fascinating for its dramatic dance and diverse customary ceremonies, arts and crafts, 
luxurious beach resorts, and exciting nightlife. Bali has a side of entertainment 
ranging from spiritual life, culinary to extraordinary experiences, such as surfing 
sports, diving and trekking in challenging forests to explore. Temple built with a 
complex and unique is a usual sight existed in this island. 
 
2. Text used as an example in the second treatment. 
 
JOKO WIDODO 
Joko Widodo is an Indonesian businessman, politician and government 
official. He commonly called Jokowi, who attracted international attention with his 
populist style of campaigning and his anticorruption platform. He is the seventh 
president of Indonesia and became the first Indonesian president who did not have a 
military background. 
He is 56 years old now. He has brown skin, short hair, and tall body. His hair 
and eye color are light black. He looks friendly because he often keeps smile to 
everybody. Jokowi’s weight is 60 kilograms with the height 175 centimeters. His 
wife name is Iriana, they have three children. Besides being the best-known as a 
president, Jokowi is also known as an entrepreneur. He has furniture factory in 
Surakarta. He is a highly successful furniture exporter with showrooms on several 
continents. 
 
 
219 
 
 
LESSON PLAN 
ACADEMIC YEAR 2017 - 2018 
(EXPERIMENTAL CLASS) 
 
Unit :  SMAN 13 Pangkep 
Subject :  English 
Class/Semester :  X MIA Al Khawarizmi/ Genap 
Time Allotment :  4 x 45 minutes (2 Meetings) 
Material :  Descriptive Text 
Prior Knowledge : Congratulating and Complimenting Others 
Level : Mixed Ability 
Skill  :  Speaking 
I. Core Competence 
 KI 1  :  Concerning and practicing the value of their religion 
KI 2  :  Appreciating and practicing the honest behavior, discipline, 
responsibility, caring (mutual assistance, cooperation, tolerance, peace), 
polite, responsive and pro-active and displayed as part of the solution to 
various problems in interacting effectively with the social and natural 
environment as well as in position ourselves as a reflection of the nation 
in the association world. 
KI 3  :  Understanding, applying, analyzing, and evaluating factual knowledge, 
conceptual, procedural in science, technology, arts, culture, and 
humanities with human insight, national, state, and civilization-related 
phenomena and events, as well as applying procedural knowledge in a 
specific field of study according to their talents and interests to solve the 
problem. 
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 KI 4  : Making, thinking, presenting and creating in the realm of the concrete and 
abstract domains associated with the development of the independently 
learned at school and able to use the method based on the rules of science. 
 
II. Basic Competence and Indicator 
Basic Competence Indicator 
4.4 Descriptive Text 
4.6.1 Composing descriptive text, 
written and spoken, short and 
simple, related to the places, 
people, and things by 
concerning the social function, 
structure of the text, and 
language elements correctly 
based on the context. 
 
3.6.1.1 Expressing and sharing the ideas 
based on the topic of descriptive text. 
3.6.1.2 Presenting the peer group activity 
(picture describing) result to the 
whole class. 
3.6.1.3 Giving feedback such as asking 
questions, giving comments, 
suggestion and advice to the reporters. 
 
III. Learning Objectives  
1. The students are able to express and share their ideas based on the topic of 
descriptive text with their peer group. 
2. The students are able to present their group discussion (picture describing) 
result to the whole class. 
3. The students are able to give feedback to their peers such as ask questions, 
give comments, suggestion and advice to the reporters. 
 
IV. Learning Material 
1. Third Treatment 
  Descriptive text about An Archeological Park of Sumpang Bita (Historical 
Building). Each group should discuss and describe about it. The researcher also 
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gives a picture as the fillip to refresh the students’ prior knowledge about the 
topic. 
 
2. Fourth Treatment 
  Descriptive text about Aliando Syarif (An Indonesian Actor). Each group 
should discuss and describe about him. The researcher also gives a picture as the 
fillip to refresh the students’ prior knowledge about the topic. 
 
V. Approach/Technique:  
1. Approach : Scientific Approach  
2. Model : Peer Group Activity 
3. Technique : Picture Describing 
 
VI. Source / Media 
1. Source : a.  The researcher’s own material based on the syllabus of the first   
grade students. 
b.  Instagram.com.Aliandooo 
c. Mayeli, Y.S. 2016. Taman Purbakala Sumpang Bita Kab Pangkep 
(Pangkaje’ne Kepulauan). Retrieved December, 2017 from 
https://www.youchenkymayeli.blogspot.com  
2. Media :  handouts, pictures of Aliando Syarif, and pictures of the 
Archeological Park of Sumpang Bita. 
 
VII. Steps of Learning 
No Activities Times 
1. Pre-Activity 
 The researcher greets the students. 
15 
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 The researcher asks the students to pray together. 
 The researcher checks the students’ attendance list. 
 The researcher asks the students about the previous material. 
 The researcher asks the students about their feeling when speak. 
 The researcher explains the objective of the research. 
 The researcher explains about peer group activity (picture 
describing) and its purpose. 
2. Whilst-Activity 
Observing  
 The researcher divides the students into several groups which 
consist of four students. Roles of each member are as follows; 
a leader: to make sure every member is  participating in the 
discussion, to call on any member to speak out. 
a writer: to make notes of what each member mentions.  
a timekeeper: to keep time for smooth discussion in a limited 
time. 
a language checker: to make sure all the members are using 
English, to check any difficulties in expressing themselves. 
 The researcher gives a topic and picture related to descriptive 
text to each group as the fillip about the topic (see appendix16 
page 220, 221, 225 & 226).  
 The researcher gives handout to each group (see appendix 17 
page 255-258). 
 Each group observe the topic and picture given by the 
researcher. 
Questioning 
 The students ask about the social function, generic structure, 
linguistic features, of the descriptive text. 
68 
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Exploring 
 Members in each group share and discuss the topic. Each 
member of group (a leader, writer, language checker and 
timekeeper) does their task.  
 The researcher circulates from group to group to make sure that 
all members of a group are taking part in the discussion, and 
help groups with their expressions in English. 
Associating 
 All members in a group make notecards and rehearse to be 
reporters (the one who is going to deliver a report on their group 
discussion to the whole class). Rehearsing at this stage can 
reduce the students’ speaking anxiety in front of the whole class 
and help each member in a group to be responsible for their 
peer’s performance, as well as their own. 
 The researcher circulates among groups to encourage them for 
effective report. 
Communicating 
 The researcher distributes the assessment handout to all groups 
so that they can focus on what to listen for and can take notes 
(see appendix 17 page 259) 
 The researcher chooses 3 students (related to the time) from the 
different groups to report their peer group activity (picture 
describing) result. 
 The reporters, in turn, present the results of their picture 
describing to the whole class. 
 After the reporters present their picture describing result, other 
groups can give feedback such as ask for further information, 
advice, comments, and suggestion. Each audience group may 
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discuss what to ask, this procedure also reduces anxiety about 
speaking out in front of their peers. 
 The reporter or members of the reporter group take turns 
answering questions and listening the advice, comments, and 
suggestion.  
3. Post-Activity 
1. The researcher teaches the students to pronounce the unfamiliar 
words which are getting from the learning process. 
2. The researcher closes the class by concluding the lesson, and 
giving some tips to reduce the students’ speaking anxiety. 
7 
 
VIII. Assessment  
1. Technique  :  Oral test 
2. Form :  Presenting/reporting  
3. Instrumen  :  Descriptive text. 
4. Assessment Guidelines : 
NO GROUP ACCURACY FLUENCY COMPREHENSIBILITY 
1     
2     
...     
 
 The students’ score =  
𝑇ℎ𝑒 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇ℎ𝑒 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 × 100                             
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 Classifying the score of the students into six level: 
SCORE LEVEL CLASSIFICATION 
86 – 100 6 Excellent 
71 – 85 5 Very Good 
56 – 70 4 Good 
41 – 55 3 Average 
26 – 40 2 Poor 
< 26 1 Very Poor 
                (Depdiknas, 2006) 
 
Attachment: 
1. Picture used in the third treatment. 
This picture is used in the third treatment because the researcher gives a 
specific topic. It is given in order to refresh the students mind about An archeological 
park of Sumpang Bita (Historical Building) because they already have a prior 
knowledge about it. 
Treatment 3: An Archeological Park of Sumpang Bita (Historical Building)  
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2. Picture used in the fourth treatment. 
This picture is used in the fourth treatment because the researcher gives a 
specific topic. It is given in order to refresh the students mind about Aliando Syarief 
(An Indonesian Actor) because they already have a prior knowledge about it. 
Treatment 4: Aliando Syarif (An Indonesian Actor) 
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LESSON PLAN 
ACADEMIC YEAR 2017 - 2018 
(EXPERIMENTAL CLASS) 
 
Unit :  SMAN 13 Pangkep 
Subject :  English 
Class/Semester :  X MIA Al Khawarizmi/ Genap 
Time Allotment :  4 x 45 minutes (2 Meetings) 
Material :  Descriptive Text 
Prior Knowledge : Congratulating and Complimenting Others 
Level : Mixed Ability 
Skill  :  Speaking 
I. Core Competence 
 KI 1  :  Concerning and practicing the value of their religion 
KI 2  :  Appreciating and practicing the honest behavior, discipline, 
responsibility, caring (mutual assistance, cooperation, tolerance, peace), 
polite, responsive and pro-active and displayed as part of the solution to 
various problems in interacting effectively with the social and natural 
environment as well as in position ourselves as a reflection of the nation 
in the association world. 
KI 3  :  Understanding, applying, analyzing, and evaluating factual knowledge, 
conceptual, procedural in science, technology, arts, culture, and 
humanities with human insight, national, state, and civilization-related 
phenomena and events, as well as applying procedural knowledge in a 
specific field of study according to their talents and interests to solve the 
problem. 
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 KI 4  : Making, thinking, presenting and creating in the realm of the concrete and 
abstract domains associated with the development of the independently 
learned at school and able to use the method based on the rules of science. 
 
II. Basic Competence and Indicator 
Basic Competence Indicator 
4.4 Descriptive Text 
4.6.1 Composing descriptive text, 
written and spoken, short and 
simple, related to the places, 
people, and things by 
concerning the social function, 
structure of the text, and 
language elements correctly 
based on the context. 
 
3.6.1.1 Expressing and sharing the ideas 
based on the topics of descriptive text. 
3.6.1.2 Presenting the peer group activity 
(role play) result to the whole class. 
3.6.1.3 Giving feedback such as asking 
questions, giving comments, 
suggestion and advice to the reporters. 
 
III. Learning Objectives  
1. The students are able to express and share their ideas based on the topic of 
descriptive text with their peer group. 
2. The students are able to present their peer group activity (role play) result to 
the whole class. 
3. The students are able to give feedback to their peers such as ask questions, 
give comments, suggestion and advice to the reporters. 
 
IV. Learning Material 
1. Fifth Treatment 
    Descriptive text about Laptop (Electronic). Each group should make a 
dialogue about it based on the cue cards given by the researcher and practice in 
front of the class. 
229 
 
 
2. Sixth Treatment 
  Descriptive text about Butterfly (Animal). Each group should make a 
dialogue about it based on the cue cards given by the researcher and practice in 
front of the class. 
 
III. Approach/Technique:  
1. Approach : Scientific Approach  
2. Model : Peer Group Activity 
3. Technique : Role Play 
 
IV. Source / Media 
1. Source : a.  The researcher’s own material based on the syllabus of the first   
grade students. 
2. Media :  handouts, cue card 
 
V. Steps of Learning 
No Activities Times 
1. Pre-Activity 
 The researcher greets the students. 
 The researcher asks the students to pray together. 
 The researcher checks the students’ attendance list. 
 The researcher asks the students about the previous material. 
 The researcher asks the students about their feeling when speak. 
 The researcher explains the objective of the research. 
 The researcher explains about peer group activity (role play) and 
its purpose. 
 
15 
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2. Whilst-Activity 
Observing 
 The researcher divides the students into several group. 
 The researcher gives a cue card about descriptive text to each 
group (see appendix 16 page 232 & 233). 
 Each group reads and observes the descriptive text. 
Questioning 
 The students ask about the social function, generic structure, 
linguistic features, of the descriptive text. 
Exploring 
 Each group makes a dialogue related to the cue card. 
 The researcher circulates from group to group to make sure that 
all groups are taking part in making a dialogue, and help pairs 
with their expressions in English. 
 All groups practice the dialogue which has been made. Practicing 
or rehearsing at this stage can reduce the students’ speaking 
anxiety in front of the whole class and help each member in a 
group to be responsible for their performances. 
 The researcher circulates among groups to encourage them for 
effective report. 
Communicating 
 The researcher distributes the assessment handout to all groups 
so that they can focus on what to listen for and can take notes.  
 The researcher chooses 3 groups (related to the time) to practice 
the role play based on the dialogue that they have made. 
 The groups, in turn, playing the role to the whole class. 
 After the groups playing the role, other groups can give feedback 
such as ask for further information, advice, comments, and 
68 
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suggestion. Each audience group may discuss what to ask, this 
procedure also reduces anxiety about speaking out in front of 
many peers. 
 The reporter or members of the reporter group take turns 
answering questions and listening the advice, comments, and 
suggestion.  
3. Post-Activity 
 The researcher taught the students to pronounce the unfamiliar 
words which are getting from the learning process. 
 The researcher closes the class by conclude the lesson, and 
giving some tips to reduce the students’ speaking anxiety. 
7 
 
VI. Assessment  
1. Technique  :  Oral test 
2. Form :  Presenting/reporting  
3. Instrumen  :  The discussion result about the topic of descriptive text. 
4. Assessment Guidelines : 
NO GROUP ACCURACY FLUENCY COMPREHENSIBILITY 
1     
2     
...     
 
 
 The students’ score = 
𝑇ℎ𝑒 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇ℎ𝑒 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 × 100                                
 
 
 
 
 
232 
 
 
Treatment 5 
 
Cue Card A 
YOU ARE A LAPTOP SELLER. 
1. Greet the customer and ask him/her what laptop he/she wants. 
2. Say the price and describe the laptop that you sale to the customer. 
 
Cue Card B 
YOU ARE A CUSTOMER 
1. Greet the seller and describe what laptop you want. 
2. Offer the price and buy the laptop. 
 
 Classifying the score of the students into six level: 
SCORE LEVEL CLASSIFICATION 
86 – 100 6 Excellent 
71 – 85 5 Very Good 
56 – 70 4 Good 
41 – 55 3 Average 
26 – 40 2 Poor 
< 26 1 Very Poor 
                 (Depdiknas, 2006) 
 
Attachment: 
1. Cue Card used in the fifth treatment. 
 
 This cue card is used in the fifth treatment for experimental class. It is given 
in order to make the students interesting in learning and reduce the students’ speaking 
anxiety. The topic in the fifth treatment is A Laptop. The model of the cue card can be 
seen below: 
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Treatment 6 
Cue Card A 
YOU ARE AN EMPLOYEE IN THE CAPTIVE BREEDING OF BUTTERFLY. 
1. Greet the customer. 
2. Describe the butterfly in the captive breeding. 
3. Say the price. 
4. Giving the butterfly.  
 
Cue Card B 
YOU ARE A CUSTOMER 
1. Greet the employee and ask the kinds of butterfly there. 
2. Praise the butterfly and mention again the characteristics of the butterfly. 
3. Ask and offer the price. 
4. Buy the butterfly. 
 
 
 
2. Cue Card used in the sixth treatment. 
 
 This cue card is used in the sixth treatment for experimental class. It is given 
in order to make the students interesting in learning and reduce the students’ speaking 
anxiety. The topic in the fifth treatment is A Butterfly. The model of the cue card can 
be seen below: 
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LESSON PLAN 
ACADEMIC YEAR 2017 - 2018 
(CONTROL CLASS) 
 
Unit :  SMAN 13 Pangkep 
Subject :  English 
Class/Semester :  X MIA Al Farabi/ Genap 
Time Allotment :  4 x 45 minutes (2 Meetings) 
Material :  Descriptive Text 
Prior Knowledge : Congratulating and Complimenting Others 
Level : Mixed Ability 
Skill  :  Speaking 
 
I. Core Competence 
 KI 1  :  Concerning and practicing the value of their religion 
KI 2  :  Appreciating and practicing the honest behavior, discipline, 
responsibility, caring (mutual assistance, cooperation, tolerance, peace), 
polite, responsive and pro-active and displayed as part of the solution to 
various problems in interacting effectively with the social and natural 
environment as well as in position ourselves as a reflection of the nation 
in the association world. 
KI 3  :  Understanding, applying, analyzing, and evaluating factual knowledge, 
conceptual, procedural in science, technology, arts, culture, and 
humanities with human insight, national, state, and civilization-related 
phenomena and events, as well as applying procedural knowledge in a 
specific field of study according to their talents and interests to solve the 
problem. 
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 KI 4  : Making, thinking, presenting and creating in the realm of the concrete and 
abstract domains associated with the development of the independently 
learned at school and able to use the method based on the rules of science. 
 
II. Basic Competence and Indicator 
Basic Competence Indicator 
4.4 Descriptive Text 
4.6.1 Composing descriptive text, 
written and spoken, short and 
simple, related to the places, 
people, and things by 
concerning the social function, 
structure of the text, and 
language elements correctly 
based on the context. 
 
4.6.1.1 Expressing the ideas based on the 
topic of descriptive text. 
4.6.1.2 Presenting the ideas about the 
descriptive topic to the whole class 
individually. 
4.6.1.3 Giving feedback such as asking 
questions, giving comments, 
suggestion and advice to the reporters. 
 
III. Learning Objectives  
1. The students are able to express their ideas based on the topic of descriptive 
text by their selves. 
2. The students are able to present their ideas about the descriptive topic to the 
whole class. 
3. The students are able to ask questions, give comments, suggestion and advice 
to the reporters. 
 
IV. Learning Material 
1. First Treatment 
   Descriptive text about A Wonderful Tourism Place. Each student is free to 
choose which tourism place that will be described by their selves individually. 
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2. Second Treatment 
   Descriptive text about An Inspiring Person. Each student is free to choose 
which person that will be describe by their selves individually. 
 
V. Method /Technique:  
1. Approach : Scientific Approach  
2. Model : Individual Learning Activities 
 
VI. Source / Media 
1. Source : a. The researcher’s own material based on the syllabus of the first   
grade students. 
b. Tim Wordcliff.com. 2017. Contoh Descriptive Text tentang Bali. 
Retrieved February, 2017 from 
https://www.ruangbelajarbahasainggris.com/contoh-descriptive-
text-about-pulau-bali-dan-artinya.html 
2. Media :  handouts and descriptive text about Bali island. 
 
VII. Steps of Learning 
No Activities Times 
1 Pre-Activity 
 The researcher greets the students. 
 The researcher asks the students to pray together. 
 The researcher checks the students’ attendance list. 
 The researcher asks the students about the previous material. 
 The researcher asks the students about their feeling when speak. 
 The researcher explains the objective of the research. 
 The researcher explains about individual learning and its 
purpose. 
15 
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2 Whilst Activity 
Observing  
 The researcher gives an example of descriptive text to students 
(see appendix 16 page 239 & 240). 
 The students observe the descriptive text given by the researcher. 
Questioning 
 The students ask about the social function, generic structure, 
linguistic features, of the descriptive text. 
Exploring 
 The researcher gives a theme to students. (see appendix 16 page 
235 & 236). 
 The researcher asks the each student to determine a topic related 
to the theme given by the researcher. 
 The researcher gives a handout to students. 
 Each student tries to understand the topic and writes the ideas 
into the handout given by the researcher.  
 The researcher circulates to each student to make sure that all 
students in the classroom are doing the task and help them with 
their expressions in English. 
Associating 
 Each student makes notecards and rehearses to be reporter (the 
student who is going to deliver a report about the topic to the 
whole class). Rehearsing and notecards at this stage can reduce 
the students’ speaking anxiety in front of the whole class and 
help each student to be responsible for their performance, as well 
as their own. 
 The researcher circulates among students to encourage them for 
effective report. 
68 
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Communicating 
 The researcher distributes the assessment handout to all students 
so that they can focus on what to listen for and can take notes 
(see appendix 18 page 261). 
 The researcher chooses 3 students (related to the time) to report 
their ideas about the topic. 
 The reporters, in turn, present their ideas about the topic to the 
whole class. 
 After the reporters present their ideas about the topic, peers can 
give feedback such as ask for further information, advice, 
comments, and suggestion about their performance. This 
procedure also can reduce the students’ speaking anxiety in front 
of their peers. 
 The reporter answers the questions or listen the advice, 
comments, and suggestion (if any). 
3 Post-Activity 
 The research teaches the students to pronounce the unfamiliar 
words. 
 The researcher closes the class by conclude the lesson, and 
giving some tips to reduce the students’ speaking anxiety. 
7 
 
VIII. Assessment  
1. Technique  :  Oral test 
2. Form :  Presenting/reporting  
3. Instrumen  :  Descriptive text. 
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4. Assessment Guidelines : 
NO 
STUDENTS’ 
NAME 
ACCURACY FLUENCY COMPREHENSIBILITY 
1     
2     
...     
 
 The students’ score =  
𝑇ℎ𝑒 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇ℎ𝑒 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 × 100 
 
 Classifying the score of the students into six level: 
SCORE LEVEL CLASSIFICATION 
86 – 100 6 Excellent 
71 – 85 5 Very Good 
56 – 70 4 Good 
41 – 55 3 Average 
26 – 40 2 Poor 
< 26 1 Very Poor 
                   (Depdiknas, 2006) 
 
Attachment: 
1. Text used as an example in the first treatment. 
 
BALI ISLAND 
 
Bali island is Indonesian tourism that has been famous all over the world. This 
island is famous for its natural beauty especially the beach and the unique culture. 
Bali island is clamped by 2 large islands of Java Island in the west and Lombok 
Island in the east. The capital city of Bali is Denpasar which is located in the southern 
part of the island.  
Most of Balinese people are hindu which dedicated their lives to traditional 
ceremonies. Bali is a gathering place for tourists from all over the world; Glorious 
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tourists coming to surf the waves of Kuta Beach, Uluwatu and Dreamland beach.Not 
only oceanic tourism object, the visitor can also come to enjoy the panoramic beauty 
of the mountains and lakes of Batur, Kintamani or Beratan in Bedugul. Bali as a 
complete and integrated tourist destination has a lot of interesting sights. Some places 
such as Kuta Beach, Tanah Lot Temple, Padang Beach - Padang, Beratan Bedugul 
Lake, Garuda Wisnu Kencana (GWK), Lovina Beach with Lumbanya Dolphin, 
Besakih Temple, Uluwatu, Ubud, Munduk, Kintamani, Amed, Tulamben, Menjangan 
Island and many others are the list of most visited object existed in Bali. Bali is 
fascinating for its dramatic dance and diverse customary ceremonies, arts and crafts, 
luxurious beach resorts, and exciting nightlife. Bali has a side of entertainment 
ranging from spiritual life, culinary to extraordinary experiences, such as surfing 
sports, diving and trekking in challenging forests to explore. Temple built with a 
complex and unique is a usual sight existed in this island. 
 
 Text used as an example in the second treatment. 
 
JOKO WIDODO 
Joko Widodo is an Indonesian businessman, politician and government 
official. He commonly called Jokowi, who attracted international attention with his 
populist style of campaigning and his anticorruption platform. He is the seventh 
president of Indonesia and became the first Indonesian president who did not have a 
military background. 
He is 56 years old now. He has brown skin, short hair, and tall body. His hair 
and eye color are light black. He looks friendly because he often keeps smile to 
everybody. Jokowi’s weight is 60 kilograms with the height 175 centimeters. His 
wife name is Iriana, they have three children. Besides being the best-known as a 
president, Jokowi is also known as an entrepreneur. He has furniture factory in 
Surakarta. He is a highly successful furniture exporter with showrooms on several 
continents. 
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LESSON PLAN 
ACADEMIC YEAR 2017 - 2018 
(CONTROL CLASS) 
 
Unit :  SMAN 13 Pangkep 
Subject :  English 
Class/Semester :  X MIA Al Farabi/ Genap 
Time Allotment :  4 x 45 minutes (2 Meetings) 
Material :  Descriptive Text 
Prior Knowledge : Congratulating and Complimenting Others 
Level : Mixed Ability 
Skill  :  Speaking 
 
I. Core Competence 
 KI 1  :  Concerning and practicing the value of their religion 
KI 2  :  Appreciating and practicing the honest behavior, discipline, 
responsibility, caring (mutual assistance, cooperation, tolerance, peace), 
polite, responsive and pro-active and displayed as part of the solution to 
various problems in interacting effectively with the social and natural 
environment as well as in position ourselves as a reflection of the nation 
in the association world. 
KI 3  :  Understanding, applying, analyzing, and evaluating factual knowledge, 
conceptual, procedural in science, technology, arts, culture, and 
humanities with human insight, national, state, and civilization-related 
phenomena and events, as well as applying procedural knowledge in a 
specific field of study according to their talents and interests to solve the 
problem. 
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 KI 4  : Making, thinking, presenting and creating in the realm of the concrete and 
abstract domains associated with the development of the independently 
learned at school and able to use the method based on the rules of science. 
 
II. Basic Competence and Indicator 
Basic Competence Indicator 
4.4 Descriptive Text 
4.6.1 Composing descriptive text, 
written and spoken, short and 
simple, related to the places, 
people, and things by 
concerning the social function, 
structure of the text, and 
language elements correctly 
based on the context. 
 
3.6.1.1 Expressing the ideas based on the 
topics of descriptive text. 
3.6.1.2 Presenting the ideas about the 
descriptive topic to the whole class 
individually. 
3.6.1.3 Giving feedback such as asking 
questions, giving comments, 
suggestion and advice to the reporters. 
 
III. Learning Objectives  
1. The students are able to express their ideas based on the topic of descriptive 
by their selves. 
2. The students are able to present their ideas about the descriptive topic to the 
whole class individually. 
3. The students are able to ask questions, give comments, suggestion and advice 
to the reporters. 
 
IV. Learning Material 
 Third Treatment 
   Descriptive text about An Archeological Park of Sumpang Bita (Historical 
Building). Each student should describe about it. The researcher also gives a 
picture as the fillip to refresh the students’ prior knowledge. 
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 Fourth Treatment 
   Descriptive text about Aliando Syarif (An Indonesian Actor). Each group 
should describe about him. The researcher also gives a picture as the fillip to 
refresh the students’ prior knowledge about him. 
 
V. Method /Technique:  
1. Approach : Scientific Approach  
2. Model : Individual Learning Activities 
 
VI. Source / Media 
1. Source : a.  The researcher’s own material based on the syllabus of the first   
grade students. 
b.  Instagram.com.Aliandooo 
c. Mayeli, Y.S. 2016. Taman Purbakala Sumpang Bita Kab Pangkep 
(Pangkaje’ne Kepulauan). Retrieved December, 2017 from 
https://www.youchenkymayeli.blogspot.com  
2. Media :  handouts, pictures of Aliando Syarif, and pictures of the 
Archeological Park of Sumpang Bita. 
 
VII. Steps of Learning 
No Activities Times 
1 Pre-Activity 
 The researcher greets the students. 
 The researcher asks the students to pray together. 
 The researcher checks the students’ attendance list. 
 The researcher ask the students about the previous material. 
 The researcher asks the students about their feeling when speak. 
 The researcher explains the objective of the research. 
15 
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 The researcher explains about individual learning and its 
purpose. 
2 Whilst Activity 
Observing  
 The researcher asks the students to work individually. 
 The researcher gives a topic and picture to students. (see 
appendix 16 page 242, 243, & 247). 
 The researcher gives a handout to students. 
 The researcher asks the each student to determine a topic related 
to the theme given by the researcher. 
 The researcher gives a handout to students (see appendix 18 
page 260). 
Questioning 
 The students ask about the social function, generic structure, 
linguistic features, of the descriptive text. 
Exploring 
 Each student tries to understand the topic and writes the ideas 
into the handout given by the researcher.  
 The researcher circulates to each student to make sure that all 
students in the classroom are doing the task and help them with 
their expressions in English. 
Associating 
 Each student makes notecards and rehearses to be reporter (the 
student who is going to deliver a report about the topic to the 
whole class). Rehearsing and notecards at this stage can reduce 
the students’ speaking anxiety in front of the whole class and 
help each student to be responsible for their performance, as well 
as their own. 
68 
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 The researcher circulates among students to encourage them for 
effective report. 
Communicating 
 The researcher distributes the assessment handout to all students 
so that they can focus on what to listen for and can take notes 
(see appendix 18 page 261). 
 The researcher chooses 3 students (related to the time) to report 
their ideas about the topic. 
 The reporters, in turn, describe their ideas about the topic to the 
whole class. 
 After the reporters presents their ideas about the topic, other 
student can give feedback such as ask for further information, 
advice, comments, and suggestion about their performance. This 
procedure also can reduce the students’ speaking anxiety in front 
of their peers. 
 The reporter answers the questions or listen the advice, 
comments, and suggestion (if any). 
3 Post-Activity 
 The researcher teaches the students to pronounce some difficult 
words which are getting from the learning process. 
 The researcher closes the class by concluding the lesson, and 
giving some tips to reduce the students’ speaking anxiety. 
7 
 
VIII. Assessment  
 Technique  :  Oral test 
 Form :  Presenting/reporting  
 Instrumen  :  Descriptive text. 
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 Assessment Guidelines : 
NO 
STUDENTS’ 
NAME 
ACCURACY FLUENCY COMPREHENSIBILITY 
1     
2     
...     
 
  The students’ score =  
𝑇ℎ𝑒 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇ℎ𝑒 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 × 100 
 
  Classifying the score of the students into six level: 
SCORE LEVEL CLASSIFICATION 
86 – 100 6 Excellent 
71 – 85 5 Very Good 
56 – 70 4 Good 
41 – 55 3 Average 
26 – 40 2 Poor 
< 26 1 Very Poor 
                   (Depdiknas, 2006) 
 
Attachment: 
1. Picture used in the third treatment. 
This picture is used in the third treatment because the researcher gives a 
specific topic. It is given in order to refresh the students mind about An archeological 
park of Sumpang Bita (Historical Building) because they already have a prior 
knowledge about it. 
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Treatment 3: An Archeological Park of Sumpang Bita (Historical Building)  
 
 
2. Picture used in the fourth treatment. 
This picture is used in the fourth treatment because the researcher gives a 
specific topic. It is given in order to refresh the students mind about Aliando Syarief 
(An Indonesian Actor) because they already have a prior knowledge about it. 
 
Treatment 4: Aliando Syarif (An Indonesian Actor) 
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LESSON PLAN 
ACADEMIC YEAR 2017 - 2018 
(CONTROL CLASS) 
 
Unit :  SMAN 13 Pangkep 
Subject :  English 
Class/Semester :  X MIA Al Farabi/ Genap 
Time Allotment :  4 x 45 minutes (2 Meetings) 
Material :  Descriptive Text 
Prior Knowledge : Congratulating and Complimenting Others 
Level : Mixed Ability 
Skill  :  Speaking 
 
I. Core Competence 
 KI 1  :  Concerning and practicing the value of their religion 
KI 2  :  Appreciating and practicing the honest behavior, discipline, 
responsibility, caring (mutual assistance, cooperation, tolerance, peace), 
polite, responsive and pro-active and displayed as part of the solution to 
various problems in interacting effectively with the social and natural 
environment as well as in position ourselves as a reflection of the nation 
in the association world. 
KI 3  :  Understanding, applying, analyzing, and evaluating factual knowledge, 
conceptual, procedural in science, technology, arts, culture, and 
humanities with human insight, national, state, and civilization-related 
phenomena and events, as well as applying procedural knowledge in a 
specific field of study according to their talents and interests to solve the 
problem. 
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 KI 4  : Making, thinking, presenting and creating in the realm of the concrete and 
abstract domains associated with the development of the independently 
learned at school and able to use the method based on the rules of science. 
 
II. Basic Competence and Indicator 
Basic Competence Indicator 
4.4 Descriptive Text 
4.6.1 Composing descriptive text, 
written and spoken, short and 
simple, related to the places, 
people, and things by 
concerning the social function, 
structure of the text, and 
language elements correctly 
based on the context. 
 
1. Expressing the ideas based on the topics of 
descriptive text. 
2. Presenting the ideas about the descriptive 
topic to the whole class individually. 
3. Giving feedback by asking questions, 
giving comments, suggestion and advice 
to the reporters. 
 
III. Learning Objectives  
1. The students are able to express their ideas based on the topic of descriptive 
by their selves. 
2. The students are able to present their ideas about the descriptive topic to the 
whole class individually. 
3. The students are able to ask questions, give comments, suggestion and 
advice to the reporters. 
 
IV. Learning Material 
 Fifth Treatment 
   Descriptive text about Laptop (Electronics). Each student should describe 
about it.  
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 Sixth Treatment 
  Descriptive text about Butterfly (Animal). Each student should describe 
about it. 
. 
V. Method /Technique:  
1. Approach : Scientific Approach  
2. Model : Individual Learning Activities 
 
VI. Source / Media 
1. Source : a. The researcher’s own material based on the syllabus of the first   
    grade students. 
b. Rizky. 2010. Contoh Deskriptif Text Singkat teantang Hp 
Kesayangan. Retrieved, December 2017 from 
http://www.bigbanktheories.com/contoh-descriptive-text-singkat-
tentang-handphone-kesayangan/ 
c. Suryani. 2015. My Pigeon. Retrieved December 2017 from 
http://autumnanis.blogspot.com/2013/10/example-fordescriptive-
text-about.html2.  
2. Media: handout, descriptive text. 
 
VII. Steps of Learning 
No Activities Times 
1 Pre-Activity 
 The researcher greets the students. 
 The researcher asks the students to pray together. 
 The researcher checks the students’ attendance list. 
 The researcher asks the students about the previous material. 
 The researcher asks the students about their feeling when speak. 
15 
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 The researcher explains the objective of the research. 
 The researcher explains about individual learning and its 
purpose. 
2 Whilst Activity 
Observing  
 The researcher gives an example of descriptive text to students 
(see appendix 16 page 253& 252). 
 The students observe the descriptive text given by the researcher. 
Questioning 
 The students ask about the social function, generic structure, 
linguistic features, of the descriptive text. 
Exploring 
 The researcher gives a topic to students. (see appendix 16 page 
249 & 250). 
 The researcher gives a handout to students (see appendix 18 
page 260). 
 Each student tries to understand the topic and writes the ideas 
into the handout given by the researcher.  
 The researcher circulates to each student to make sure that all 
students in the classroom are doing the task and help them with 
their expressions in English. 
Associating 
1. Each student makes notecards and rehearses to be reporter (the 
student who is going to deliver a report about the topic to the 
whole class). Rehearsing and notecards at this stage can reduce 
the students’ speaking anxiety in front of the whole class. 
2. The researcher circulates among students to encourage them for 
effective report. 
68 
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Communicating 
 The researcher chooses 3 students (related to the time) to report 
their ideas about the topic. 
 The researcher distributes the assessment handout to all students 
so that they can focus on what to listen for and can take notes 
(see appendix 18 page 261). 
 The reporters, in turn, present their ideas about the topic to the 
whole class. 
 After the reporters present their ideas about the topic, other 
student can give feedback such as ask for further information, 
advice, comments, and suggestion about their performance. This 
procedure can reduce the students’ speaking anxiety in front of 
their peers. 
 The reporter answers the questions or listen the comments. 
3 Post-Activity 
 The researcher teaches the students to pronounce the unfamiliar 
words which getting from the learning process. 
 The researcher closes the class by conclude the lesson. 
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VIII. Assessment  
 Technique  :  Oral test 
 Form :  Presenting/reporting  
 Instrument  :  Descriptive text. 
 Assessment Guidelines : 
NO 
STUDENTS’  
NAME 
ACCURACY FLUENCY COMPREHENSIBILITY 
1     
2     
...     
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 The students’ score =  
𝑇ℎ𝑒 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇ℎ𝑒 𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 × 100 
 
 Classifying the score of the students into six level: 
SCORE LEVEL CLASSIFICATION 
86 – 100 6 Excellent 
71 – 85 5 Very Good 
56 – 70 4 Good 
41 – 55 3 Average 
26 – 40 2 Poor 
< 26 1 Very Poor 
                   (Depdiknas, 2006) 
 
Attachment: 
1. Text used as an example in the fifth treatment. 
 
My Favorite Phone 
I have a favorite phone. It is an android smartphone or also known as Android 
Nougat. It is very reliable for me to play many of the recent android-based game such 
as Mobile Legend. This phone has 3 GB RAM and 32 GB internal memory. The 
capacity of the battery is 4100 mAH. There are many games with a long duration 
without even worry of running out of power. The quality of this phone camera has 13 
MP for back camera and 5 MP for front camera. 
The color of my phone is black. It is very comfortable to hold with one hand because 
it is not too large. This phone has fingerprint scanner and 2 cameras. There is a 
flashlight next to the back camera. The phone external speaker put on the bottom side 
with the USB socket for the charger. The LCD of the camera is weight. There are 
three action buttons display on the bottom side of the screen, they are: menu button, 
home button and back button.  
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2. Text used as an example in the sixth treatment. 
 
 
MY PIGEON 
 
Pigeons are incredibly complex and intelligent animals. They can also 
recognize each letter of the human alphabet, differentiate between photographs, and 
even distinguish different humans within a photograph. I have a pigeon. It is tame 
animal that lives in a cage on the tree in my backyard. 
Pigeons are stout-bodied birds with short necks, and short slender bills that, in 
some species, feature fleshy ceres. They primarily feed on seeds, fruits, and plants but 
my pigeon like rice so much. He looks very cute when he eats. The weight is 500 
gram. Its belly is brown. Its wings are mostly grey with a white stripe. The face is 
grey and its neck is black. Its eyes are black.  It has very thick fur. My pigeon like to 
fly but does not like run. Sometimes he fly so high but he always back to me, he 
knows the way back to his cage.  
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Appendix 17.  Handouts of Experimental Class 
 
Writer 
GROUP  : 
1. a leader : 
2. a writer : 
3. a language checker : 
4. a time keeper : 
Theme :  
Topic : 
1.   
 
 
 
 
2.   
 
 
 
 
3.   
 
 
 
 
4.   
 
 
 
 
5.   
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CONCEPT 
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Language Checker 
Language check table was used during small group discussions of the task by 
language checkers of each group. 
Name of Group 
Members 
Use Of English (Difficult Words and Expressions) 
1.   
 
 
2.  
 
 
3.  
 
 
4.  
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Timekeeper 
Handout 3 was used during small group discussions of the task by timekeeper of each 
group. 
Name of Group 
Members 
TIMES SPOKE 
1.  
 
 
2.  
 
 
3.  
 
 
4.  
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Each Group 
Take notes when your friend gives his/her talk. 
Group   
Presenter  
Topic  
Comments  
 
Suggestion  
 
Score 
Accuracy 
(Ketepatan) 
 
 
Fluency 
(Kefasihan) 
 
Comprehensibility 
(Pemahaman) 
 
Group  
Presenter  
Topic   
Comments  
 
Suggestion  
 
Score 
Accuracy 
(Ketepatan) 
 
 
Fluency 
(Kefasihan) 
 
Comprehensibility 
(Pemahaman) 
 
The Interpretation of Presenters’ Score 
No. Score Qualification 
1 86-100 Very Good 
2 71-85 Good 
3 56-70 Fair 
4 41-55 Poor 
5 0-40 Very Poor 
                                                                 (Depdiknas 2006) 
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Appendix 18.  Handouts of Control Class 
 
Each Student 
Name : 
Thema :  
Topic : 
Concept 
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Each Student 
Take notes when your friend gives his/her talk. 
Name  
Presenter  
Topic  
Sub-Topic  
Comments  
 
Suggestion  
 
Score 
Accuracy 
(Ketepatan) 
 
 
Fluency 
(Kefasihan) 
 
Comprehensibility 
(Pemahaman) 
 
Name  
Presenter  
Topic   
Sub-Topic  
Comments  
 
Suggestion  
 
Score 
Accuracy 
(Ketepatan) 
 
 
Fluency 
(Kefasihan) 
 
Comprehensibility 
(Pemahaman) 
 
The Interpretation of the Presenters’ Score 
No. Score Qualification 
1 86-100 Very Good 
2 71-85 Good 
3 56-70 Fair 
4 41-55 Poor 
5 0-40 Very Poor 
                                                                 (Depdiknas 2006) 
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Appendix 19.   Transcription of Students’ Interview 
 
HIGH TO MODERATE 
 
A.P.A 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  saya belajar bahasa inggris sejak SD kelas 6. 
R :  okay. ee, apakah cemaski ketika disuruhki speaking pada pelajaran bahasa  
inggris? 
S :  saya, yang membuat saya cemas pada saat speaking itu, kurang percaya diri 
saya. 
R :  tidak, maksudku apakah cemaski ketika disuruh speaking?  
S :  saya kadang-kadang cemas.  
R :  kadang-kadang cemas. Apa yang buatki cemas ketika speaking? 
S :  mm, karena saya kurang percaya diri. 
R :  kenapaki kurang percaya diri? 
S :  karena teman. Teman-teman banyak yang ketawa. 
R :  oh, kalau berbuat salahki? 
S :  iye.  
R : Kesalahan seperti apa biasanya? 
S : Kalo salah pengucapanta kak 
R :  apa efek dari kecemasan yang kita rasa pada saat berbicara? 
S :  efeknya, kurang lancar dalam speaking dan agak takut. 
R :  takut kenapa? 
S :  karena, takut diketawai  
R :  eemm, bagaimana carata atau strategi yang kita lakukan untuk mengurangi  
   rasa cemasta ketika berbicara? 
Commented [v1]: Factor Causing Anxiety 
Commented [v2]: Factor Causing Anxiety 
Commented [v3]: Factor Causing Anxiety 
Commented [v4]: Negative Effect of anxiety 
Commented [v5]: Negative Effect of anxiety 
263 
 
 
 
S :  eee, strateginya yaitu anggap teman tidak ada dan melihat ke arah lain, tempat 
lain. 
R :  Bagaimana pendapatta tentang peer group activities yang saya gunakan 
beberapa pertemuan di kelasta?  
S :  ee, peer group activities ee apa, cukup membantu karena e dalam group itu, 
kami semua dapat berbicara dalam bahasa Inggris.  
R :  selain itu, apalagi? 
S :  eem. Kami bisa menjawab, e kami bisa menjawab sedikit demi sedikit 
pertanyaan yang ada.   
R :  Mmm,  menurutta kerja kelompok atau peer group activities itu bisa 
mengurangi kecemasan pada saat berbicara? Kalau iya, apa alasannya dan kalau 
tidak, apa juga alasannya? 
S :  saya rasa, peer roup activities itu bisa membuat kecemasan saya hilang. Karena, 
disitu kami belajar berkelompok dan saling menukar pendapat sama teman. 
R :  apakah menurutta peer group activities itu bisa meningkatkan kemampuan  
  berbicarata? Kalau iya, apa alasannya dan kalau tidak, apa alasannya? 
S :  eee, peer group activities itu bisa meningkatkan kemampuan speaking saya, 
karena saya bisa lebih lancar berbicara dengan teman-teman saya. 
R :  ada lagi? 
S :  mm, ituji. 
R :  mm, okay makasih. 
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I.A 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak kelas 4 SD. 
R :  ee, apakah cemaski ketika disuruh speaking pada pelajaran bahasa  inggris? 
S :  iya, saya cemas kak ketika disuruh speaking pada saat pembelajaran bahasa 
inggris. 
R :  apakah sering? kadang-kadang? 
S :  sering  
R :  Apa yang buatki cemas ketika disuruh berbicara pada pelajaran bahasa Inggris? 
S :  yang membuat saya cemas pada saat pembelajaran bahasa Inggris yaitu saya 
takut ditertawakan sama teman-teman dan teman-teman banyak yang 
mengetahui bagaimana speaking bahasa Inggris yang baik. 
R :  okay, apa efek dari kecemasan yang kita rasa pada saat berbicara? 
S :  efeknya itu, mungkin lupa apa yang mau dibilang. 
R :  terus apa lagi? 
S :  itu saja kak.   
R :  eemm, bagaimana strategi atau carata untuk mengurangi  rasa cemasta ketika 
berbicara di pelajaran bahasa inggris? 
S :  strateginya itu ee di dipelajari apa yang mau dibilang terus dikonsep-
konsepkan.  
R : okay. Bagaimana pendapatta tentang peer group activities atau kerja kelompok 
yang saya gunakan beberapa pertemuan di kelasta?  
S :  kerja kelompok yang kakak terapkan pada saat pembelajaran lumayan bagus. 
R : karena? 
S :  karena itu dapat membantu, membantu ee,  membantu saya, membantu saya 
dengan adanya teman-teman yang dapat memasukkan saran. 
R :  okay, apakah menurutta kerja kelompok atau peer group activities itu bisa 
mengurangi kecemasan pada saat berbicara? Kalau iya, apa alasannya dan kalau 
tidak, alasannya apa? 
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S :  iya, karena kan disitu terdapat kita, kita termotivasi. Ada teman-temanta yang 
kasiki saran-saran terus bisa juga ditulisji jalur-jalurnya dulu, konsepnya. 
R :  apakah menurutta peer group activities itu bisa meningkatkan kemampuan  
  berbicarata?  
S :  eee, bisa kak. Karena ee itumi tadi dipelajari terus, diulang-ulang. 
R :  jadi, lama-lama bisami? 
S :  iye. 
R :  mm, okay makasih. 
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P.N.R.A 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  kelas 4  
R :  Apakah cemaski ketika disuruh speaking di pelajaran bahasa  inggris? 
S :  iya 
R :  ee, seberapa sering? 
S :  kadang-kadang. 
R :  apa yang membuatki cemas ketika disuruh berbicara di pelajaran bahasa 
Inggris?  
S :  yang biasa membuat saya cemas saat speaking itu, biasa kayak kekurangan 
konsep. 
R :  apa lagi? 
S :  takut ee cara pengucapannya salah 
R :  iya mm, apa efek dari kecemasan yang kita rasa pada saat disuruhki berbicara? 
S :  biasanya langsung e yang akan dikatakan itu jadi dilupa 
R :  terus apa lagi? 
S :  itu saja. 
R :  Bagaimana strategi atau cara yang kita lakukan untuk mengurangi  rasa cemasta 
ketika berbicara? 
S :  mm, memperbanyak konsep 
R :  mm, apa lagi? 
S :  tidak menatap mata teman saat speaking. 
R :  ada lagi? 
S :  tidak  
R :  okey,  Bagaimana pendapatta tentang peer grop activities yang selama ini saya 
gunakan?  
S :  peer group activities sangat membantu dan sangat seru, bisa diskusi dan e 
bersama teman-teman. 
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R :  emm, apakah menurutta penggunaan peer group activities itu bisa mengurangi 
kecemasanta saat berbicara?  
S :  bisa. Karena biasa e dengan teman kelompok itu bisa memotivasi untuk tidak 
cemas saat melakukan speaking. 
R :  Apakah menurutta penggunaan peer group activities bisa meningkatkan 
kemampuan speaking ta? 
S :  ya 
R :  kenapa? 
S :  saya bisa karena mm dapat mengurangi kecemasan. 
R :  berarti kalau berkurang kecemasanta, meningkat kemampuan speaking ta? 
S :  iye 
R :  mm iye, sudahmi 
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MODERATE TO MODERATE 
 
E.N.A 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak kelas 1 SD. 
R :  kelas 1. Ee apakah cemaski ketika disuruh speaking di pelajaran bahasa  
inggris? 
S :  ya, kalau misalnya itu speaking nya secara mendadak, itu ada rasa cemas, kalau 
itu memang ditanya memang maki itu konsepnya bagaimana dan bisaji 
dipersiapkan dengan baik, itu tidak. 
R :  berapa lama waktu yang kita butuhkan untuk persiapkan dengan baik itu topik 
atau tema yang diberikan? 
S :  bisa dalam hitungan jam ji biasa. Dua jam begitu. 
R :  iya mm, apa efek dari kecemasan yang kita rasa pada saat berbicara? 
S :  biasanya blank, lupa konsep juga, ee baru gaje di atas tidak tau apa mau 
dibilang.  
R : mmm apa yang membuatki cemas ketika disuruh speaking di pelajaran bahasa 
Inggris?  
S :  eee, yang membuat saya cemas itu kayak yaa itu tadi, misalnya disuruh 
speaking secara mendadak tanpa konsep, tidak tau apa mau dibilang, terus bisa 
juga di depan umum karena banyak sekali orang 
R :  apa e. Bagaimana carata atau strategi yang kita lakukan untuk mengurangi  rasa 
cemasta pada saat ee disuruhki berbicara? 
S :  mengurangi rasa cemas? 
R :  iye 
S :  eee, menghapal konsep secara latihan, terus latihan terus, ee terus harus terbiasa 
di depan umum supaya ndak gemetar 
R :  eee. Bagaimana pendapatta tentang peer grop activities yang saya gunakan 
selama beberapa pertemuan di kelasta?  
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S :  menurut saya peer group activities itu termasuk hal yang baru untuk saya, 
karena ini belajar menggunakan belajar per kelompok dan sebagai sharing juga. 
Sharing pengetahuan  
R :  emm, apakah menurutta penggunaan peer group activities itu bisa mengurangi 
kecemasanta?  
S :  bisa 
R :  karena? 
S :  karena disitu kita memang belajar perkelompok terus ee ini kita dilatih satu per 
satu  jadi ya kita gantian, teman kit bisa mengeroksi kita, yang kita dengar juga 
bisa kita koreksi kalau salah. 
R :  Apakah menurutta peer group activities bisa meningkatkan kemampuan 
berbicarata? 
S :  bisa 
R :  kenapa? 
S :  karena peer group activities itu kayak dilatih ki memang untuk berbicara dalam 
jangka waktu yang singkat, tapi itu memang melatih kekuatan menghapal 
dalam bahasa Inggris. 
R :  mm okay, makasih. 
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A.I  9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak kelas 5 SD. 
R :  apakah cemaski ketika disuruh speaking di pelajaran bahasa inggris? 
S :  cemas 
R :  seberapa sering? Jarang? Kadang-kadang? 
S : kadang-kadang. 
R :  kadang-kadang. Apa yang buatki cemas ketika disuruh berbicara di pelajaran 
bahasa Inggris?  
S :  karena malu ketika banyak orang 
R :  mmm, Apa lagi? 
S :  itu saja. 
R :  mmm, apa efek dari kecemasan yang kita rasakan pada saat berbicara di 
pelajaran bahasa Inggris? 
S :  gugup 
R :  mmm, apa lagi? 
S :  melupakan yang sudah dihapal. 
R :  okay, apa lagi? 
S :  itu saja kak. 
R :  bagaimana strategi atau cara yang kita lakukan untuk mengurangi  rasa cemasta 
ketika berbicara di pelajaran bahasa Inggris? 
S :  menganggap kosong di depan. 
R :  menganggap kososng di depan. Apa lagi? 
S :  itu saja kak. 
R :  eee. Bagaimana pendapatta tentang peer group activities yang  saya gunakan 
selama beberapa pertemuan?  
S :  sangat menyenangkan 
R :  karena? 
S :  karena, apa di’. Karena cara mengajarnya 
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R :  aaa? 
S :  apa di’ 
R :  karena apa? Menyenangkannya itu karena apaki pada saat kerja kelompok? 
S :  karena materi yang dibawakan sangat menarik  
R :  menarik. Apa lagi? 
S :  ituji kak. 
R :  apakah menurutta peer group activities bisa mengurangi kecemasanta saat 
berbicara? Kalau iya, kenapa? Kalau tidak, kenapa? 
S :  bisa karena belajarnya dengan kelompok 
R :  mmm, apa yang buatki, apa yang buatki berkurang kecemasanta pada saat kerja 
kelompok ki? 
S :  karena biasa dibantu sama teman. 
R :  terus, apakah peer group activities itu bisa membantu meningkatkan 
kemampuan berbicarata? 
S :  bisa 
R :  alasannya? 
S :  karena, karena, karena dicatat anunya, kerja kelompok jadi masing-masing 
memiliki tugas. 
R :  ada lagi selain membantu? 
S :  tidak 
R :  okay, makasih. 
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S.R.K 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak SD 
R :  Apakah cemaski ketika disuruh berbicara pada pelajaran bahasa  inggris? 
S :  iya 
R :  apa yang membuatki cemas ketika disuruh berbicara di pelajaran bahasa 
Inggris?  
S :  karena malu kak dan biasa juga diliati sama teman-teman 
R :  iya mm, apa efek dari kecemasan yang kita rasa pada saat disuruhki speaking? 
S :  lupa konsep, terus tidak bisa berkata-kata apa-apa lagi 
R :  Bagaimana strategi atau cara yang kita lakukan untuk mengurangi  rasa cemasta 
ketika berbicara? 
S :  pertama, perbanyak latihan speaking, membaca berulang-ulang konsep. 
R :  Bagaimana pendapatta tentang peer grop activities yang saya gunakan di 
kelasta?  
S :  sangat membantu dan sangat menarik karena di dalam kelompok itu kita dapat 
membantu teman dan saran juga buat kita dapat dibantu dan teman juga dapat 
memberikan saran kepada kita dan saya dapat percaya diri dan mungkin 
memperbaiki beberapa kesalahan 
R :  emm, apakah menurutta penggunaan peer group activities itu bisa mengurangi 
Kecemasanta saat berbicara?  
S :  bisa. Karena kan ada latihan dalam kelompok itu, kita dibantu oleh teman-
teman yang memberikan saran. 
R :  Apakah penggunaan peer group activities bisa meningkatkan kemampuan  
  speaking ta? 
S :  ya kak bisa. Bahkan sangat bisa. Karena ee itu tadi ee, di dalam peer group 
activities itu, ada beberapa orang yang mungkin lebih di atas kemampuan kita, 
Sehingga dia dapat memberikan yang dia punya kepada kita dan kita dapat 
memperbaiki kesalahan dengan mengikuti apa yang mereka katakan. 
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MODERATE TO LOW 
 
T.A.U.A 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak SD kelas 1. 
R :  apakah cemaski ketika disuruh berbicara di pelajaran bahasa  inggris? 
S :  iye, biasa.  
R :  biasa ya. Apa yang buatki cemas ketika disuruh berbicara pada pelajaran bahasa 
Inggris?  
S :  biasa itu karena, karena pengucapannya biasa nanti salah. Biasa kalau salah itu 
diledeki teman-teman jadi kayak trauma tersendiri.   
R :  ohh iya, apa efek dari kecemasan yang kita rasa pada saat berbicara? 
S :  biasa lebih memotivasi diri kita itu untuk lebih lebih lagi, sehingga kita dapat 
lebih berkembang dari yang lain. 
R :  okay, berarti dia malah positif? 
S : iye 
R :  bagaimana carata atau strategi yang kita lakukan untuk mengurangi  rasa  
  cemasta ketika berbicara di pelajaran bahasa Inggris ? 
S :  biasa itu sering mengulang-ulangi terus pengucapan-pengucapannya supaya 
lebih baik lagi  
R :  okay, apa lagi? 
S :  biasa juga kayak ada yang diajak bicara. Itu saja. 
R :  eee. Bagaimana pendapatta tentang peer group activities yang saya gunakan 
selama beberapa pertemuan di kelasta?  
S :  menurut saya, sangat bagus karena seru. Kita juga bisa bermain, bisa tambah 
akrab, juga kayak tingkat kepercayaan diri itu lebih tinggi karena sudah ada 
yang beri saran, ada  yang koreksi. Jadi kita tau apa kesalahan kita sendiri.  
R :  emm, apakah menurutta penggunaan peer group activities itu bisa mengurangi 
kecemasanta saat berbicara?  
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S : sangat bisa, karena ini activities yang bisa dapat mengurangi bahkan bukanmi 
lagi mengurangi bisa menutupi kecemasan kita. Sehingga kita bisa lebih 
percaya diri lagi.  
R :  yang bagaimana itu activities nya yang bisa menutupi kecemasanta? 
S :  kayak bicara berkelompok, kita juga bisa kayak kasi saran ke teman, sharing-
sharing sedikit. 
R :  ee, trus bagai. Apakah menurutta peer group activities bisa meningkatkan 
kemampuan berbicarata? 
S :  sangat bisa, karena saling sharing. 
R :  apa lagi? 
S :  kita juga kayak, kita juga kayak apa ya. Dia tau arti bahasa Inggrisnya na 
tanyaki jadi kita juga tau, tambah tau lagi. 
R :  mm okay, makasih. 
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R.K  9/5/2018 
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak kelas 4 SD. 
R :  okay, apakah cemaski ketika disuruh speaking di pelajaran bahasa  inggris? 
S :  kadang-kadang, kalau tidak ditauki eee apa materinya pasti cemas juga apa 
yang mau dibilang di depan. 
R :  Apa yang buatki cemas ketika disuruh berbicara di pelajaran bahasa Inggris?  
S :  yang bikin cemas itu ap eee tidak ditau apa yang mau dibilang di depan karena 
materinya juga biasa tidak dikuasai. 
R :  okay, trus apa efek dari kecemasan yang kita rasa pada saat berbicara? 
S :  eee, tidak bagaimana-bagaimana ji juga karena ee apa di’, tidak terbebani ji 
karena dari cemas kecemasan itu bisa ma mulai belajar lagi supaya nanti lebih 
PD lagi dan tidak gimana di’ jadi termotivasi untuk belajar terus jadi bisaki. 
R :  mmmm, bagaimana strategi atau cara yang kita lakukan untuk mengurangi  rasa 
cemasta ketika speaking ? 
S : biasa dikasi berkelompok supaya temanta juga nakoreksi kesalahan-
kesalahannya. 
R :  eee. Bagaimana menurutta. Bagaimana pendapatta tentang peer grop activities 
yang saya gunakan selama ini?  
S :  peer group activities cukup membantu karena ada terbagi setiap kelompok 
tugasnya, sehingga bisa jga koreksi teman-teman yang lain. 
R :  apakah menurutta peer group activities itu bisa mengurangi kecemasanta saat 
berbicara? Kalau iya, apa alasannya, kalau tidak, alasannya apa? 
S :  bisa mengurangi sedikit kecemasan karena kita sudah tau apa kesalahannya jadi 
bisa diperbaiki lagi, jadi bisa PD speaking.  
R :  apakah penggunaan peer group activties bisa meningkatkan kemampuan 
speakingta? 
S :  bisa, karena itu tadi eee, di apa bisaki percaya diri tampil di depan dengan  
  memperbaiki kesalahan-kesalahan sebelumnya. 
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F.D.P 9/5/2018  
R :  sejak kapanki mulai belajar bahasa inggris? 
S :  sejak SD kak  
R :  ee, Apakah cemaski ketika disuruhki berbicara di pelajaran bahasa  inggris? 
S :  ee, terkandung, tergantungji juga 
R :  okay. Ee, seberapa sering? 
S :  ee kayak kayak kalau misalnya bahasa Inggris ki toh disuruhki speaking di 
depan baru kalau diliat konsep baru kan kayak ada bahasa yang ndak ditau juga, 
disitu mi juga yang agak cemas. 
R :  apa yang membuatki cemas ketika berbicara di pelajaran bahasa Inggris?  
S :  ee, kurang kosa kata 
R :  apa lagi? 
S :  ituji kak terkadang. 
R :  mm, apa efek dari kecemasan yang kita rasa pada saat berbicara? 
S :  kayak bikin kaku, tapi justru kalau misalnya cemaski juga kayak bisaki 
termotivasi untuk kontrolki dirita supaya tidak terlalu gemetaranki. 
R :  mm, trus bagaimana strategi atau cara yang kita lakukan untuk mengurangi  
rasa cemasta ketika berbicara di pelajaran bahasa Inggris? 
S :  mm, kan kalau saya cemaska kayak ndak kayak kurang kosa kata ji terus anu 
kayak ee mengingat kosa kata diperbanyak. 
R :  mm, berarti kita memperbanyak vocabulary ta? 
S :  iye 
R :  okey,  Bagaimana pendapatta tentang peer group activities yang selama ini saya 
gunakan di kelasta?  
S :  eee, baguski kak. Karena kan kalo misalnya ndak ada ditau baru ada temanta na 
tau itu yang artinya ini, na bantu maki. Saling membantu 
R :  emm, apakah penggunaan peer group activities itu bisa mengurangi 
kecemasanta saat berbicara? Kalau iya, apa lasannya? 
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S :  iya. Karena pertama itu temanta bisaki na kasi motivasi, terus bilang baru 
bilangi anggapmi tidak ada orang disitu. Baru ketiga, na bantu maki bikin 
konsep begitu. 
R :  Apakah penggunaan peer group activities bisa meningkatkan kemampuan 
berbicara ta? 
S :  bisaji kak. Karena kan ada motivasi, ada orang yang dukungki. Jadi bisa maki 
speaking. 
R : jadi, berarti kalau menurunmi kecemasanta, meningkatki kemampuan speaking 
ta? 
S :  eee, iye 
R :  sudahmi, makasih. 
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